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Review Process 
 
Full papers, Concise papers, Extended Abstracts (PechaKucha), and Posters submitted for the conference 
underwent a double-blind peer review process. A third blind peer review was conducted if opinions between the 
two reviewers was divided. This process allowed papers to be ranked and selected for inclusion in the conference. 
A further review was conducted by the ASCILITE 2019 Academic sub-committee for papers just above and below 
the anticipated cut line. 
 
Panel discussion, Symposia, Debates, Experimental sessions, and Pre-Conference Workshop submissions 
underwent a single-blind peer reivew. Proposals that were at the cut-off line were also examined by the ASCILITE 
2019 Academic sub-committee. 
 
A total of 199 submissions were received for the 2019 conference, and all were either blind peer reviewed or 
double-blind peer reviewed. A further 13 non-peer reviewed submissions were added to the programme. The 
EasyChair Conference Management System was used for the submission and review process, for papers across 
the six conference themes. 
 

Table 1: Summary of paper submissions and accepatances for ASCILITE 2019 
 

Type Submitted Accepted Rejected Withdrawn 
Double blind peer review 
Full paper 45 35 9 1 
Concise paper 74 54 19 1 
Poster 26 20 6 0 
PechaKucha 32 23 8 1 

Sub-total 177 132 42 3 
Blind peer review 
Panels/ Symposia 5 5 0 0 
Debates 2 1 1 0 
Experimental sessions 9 7 1 1 
Pre-Conference Workshops 6 5 0 1 

Sub-total 22 18 2 2 
Grand total (reviewed) 199 150 44 5 

Non-Peer Review 
Keynotes 3 3 0 0 
AJET sessions 2 2 0 0 
SIG  sessions 7 6 0 1 
TELAS session 1 1 0 0 
Innovation award presentations 1 1 0 0 

Sub-total (non-reviewed) 14 13 0 1 
Grand total (all) 213 163 44 6 
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Figure 4. Mean scores of UEQ items between students and clinicians 
 
 

 
Figure 5. Mean scores of UEQ scales between students and clinicians 
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Table 1:  First order codes created through manual coding 
 

Name Files Reference 
Ambition 1 1 
Business operations 12 13 
Communication 6 6 
Competitors 6 6 
Conflict resolution 2 2 
Decision making 13 19 
Department connectedness 13 17 
Diversity 1 1 
Future career 8 9 
Leadership 1 1 
Learn from mistakes 5 5 
Link to real world 1 1 
New knowledge 14 20 
Personal attributes 6 7 
Problem solving 3 3 
Risks 1 1 
Strategic management 10 10 
Teamwork 25 46 
Using prior knowledge  15 17 
Working in business 2 3 

 
Table 2:  First order codes created through auto coding 

 
Name Files References Number of 

subcode
s 

Business 142 289 155 
Decision 215 809 203 
Group  168 432 151 
Individual 153 287 67 
Making 158 335 59 
Market 103  191 118 
Members 193 416 115 
Product 115 206 117 
Rounds 153 347 85 
Simulation 112 219 81 
Team 233 945 262 
Team members 143 251 53 
Work 135 236 101 

 
Each of the primary first order codes created through auto coding contained numerous subcodes as can be seen in 
Table 2 above. Most of the subcodes were created from identifying a key word either before or after the main 
code and therefore there was generally only one file and one reference for each of these subcodes.  From the codes 
developed through the auto coding process, a second pass was made to clearly identify those codes that were 
directly relevant to this study, ie what students learnt through taking the simulation-based course. A series of 
second-order themes (Table 3) were developed based on the original manual codes as these better reflected the 
understanding of the author in terms of the data contributing to this study. This was undertaken using the approach 
suggested by a colleague based on research from Gioia, Corley & Hamilton (2013). At this point data coding was 
concentrated in the second file based on the auto coded data to achieve the best possible set of data for reporting.  
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In the Village: Enabling transformative and student led 
engagement with social science making through the design 
of technology rich learning spaces 
 
Peter Bryant 
University of Sydney Business School 
Australia 
 

Learning through making has emerged as a critical form of pedagogy in the digital era of higher 
education, supporting active learning, students as co-creators and co-designers of their own 
learning and accessible forms of experiential education.  Much of the existing literature and 
practice in making focuses on how to embed maker pedagogy within STEM fields and arts and 
media practice. This paper will explore the unique nature of making in social science education 
and role of technology rich spaces that were designed and deployed at the London School of 
Economics and Political Science in the United Kingdom played in supporting students to 
engage in social science making connected to assessment, teaching and as ways of navigating 
their own pathways through and inside their own village of learning spaces. 
 
Keywords: Learning spaces, making, social science education 

 
Introduction 
 
Making has emerged as a form of critical pedagogy that supports active and participatory learning in higher 
education environments through the construction and sharing of something produced or created, often located in 
technology rich spaces (Blikstein, 2018; Bullock & Sator, 2015; Cohen, Huprich, Jones, & Smith, 2017).  Many 
universities are investing in makerspaces and digital labs, supported by technology-led pedagogical innovations 
that can be used to connect students within and between disciplines, facilitating making and inspiring creative 
approaches to thinking by using digital technologies (such as 3D printers and drones) and more traditional maker 
forms and tools (such as Lego, DIY art or crafting) (Barrett et al., 2015; Moorefield-Lang, 2014; Thomas, 2018).  
The commonalities between the development and design of makerspaces and making as a form of teaching, 
learning and assessment are well explored in the literature on STEM education, both at University level and within 
secondary and primary schools (Barniskis, 2014; Barton, Tan, & Greenberg, 2016; Kalil, 2013).  In the social 
science education literature, making as a form of pedagogy is a nascent concept often aligned with the pedagogical 
notions of student co-construction and students as producers (SAP) as opposed to the more constructivist, physical 
or experiential approaches inherent in STEM education (Gerodetti & Nixon, 2014; Neary, 2014).  Whilst much 
of the technology located within makerspaces in academic libraries (such as workstations, audio and vide editing 
and gaming) can be used for social science making, the pedagogical focus has been on the role of that technology 
to better engage in tinkering and experimentation, transitions from consumer to producer and the development of 
technical skills in using devices such as 3D printers (Burke, 2015).  How do spaces for learning and teaching in 
social science education support making pedagogies over and above the support of technological interventions 
and facilitation?  Can the opportunities afforded by making pedagogies (and the spaces the are located and 
immersed in) go beyond the use of media and technology to facilitate creativity and tinkering to engage with an 
expanded understanding of making, one that is located within social science curricula and learning outcomes?   
 
Located within the context of scaling and sustaining an award-winning portfolio of SAP projects at the London 
School of Economics and Political Science in the United Kingdom, this paper exposes some of the complexities 
of using spaces, technology and social media to support and enhance student and staff capabilities to engage in 
the definition and deployment of social science making pedagogies.  It will use case studies of two spaces that (in 
part) work towards defining the requirements and conditions supporting social science making as a pedagogical 
practice as well as explore how singular spaces such as makerspaces present challenged notions of permission, 
belonging and facilitation in the context of some of the abstract notions underpinning social science making 
pedagogies and how collective, integrated spaces (the village) might better engage students with the organic, 
exploratory and contested activities of making. 
 
Locating making as a practice 
 
Making is a relatively generic term that has multiple meanings across several disciplines and fields of study 
(including arts and media, science, education and sociology).  Lande (2013) argues that making is a connected 
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