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Presentation Notes
Good afternoon everyone and welcome. I’d like to introduce my colleague Jenny Healy and I’m Flora. Today we are presenting without Heather Denny as she is in Australia at another conference.

Teaching the socio-cultural norms of spoken communication to second language learners, especially refugees and migrants, is important as stated by Yates, 2008.

However there is little research into the effectiveness of classroom strategies used to teach them and Kasper & Roever, 2004 note that this is particularly to lower-level learners.

Jenny and I are going to talk about the theory and methodology of teaching socio-cultural norms, the design of the study, the results and the implications for classroom teaching.

 Next slide


®

Teaching socio-cultural norms
(pragmatics)

Importance - ‘invisible rules’ (Yates, 2004)

Errors less tolerated than errors of grammar and
pronunciation —(Bardovi-Harlig and Dornyel, 1998;
Niezgova and Roever, 2001.)

Explicit teaching is effective, but little classroom based
research on teaching methodology (Kasper & Roever,
2004)

Noticing important and a pre-condition for acquisition
(Schmidt 1990)
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What are these socio-cultural rules of interaction in a language, or pragmatics? Examples include the way we start or finish a conversation or change a subject or refuse an invitation without giving offence. 

These are often ‘invisible’ to native speakers and learners of the language because they are not explicit. 

There is evidence that pragmatic errors are less tolerated by native speakers than errors of grammar and pronunciation.

There is also evidence that many less salient pragmatic rules are not learned by immersion and that explicit teaching is effective.

One of the now widely accepted principles of second language learning is that noticing is important and a pre-condition of acquisition. 

In this project we chose to focus on evidence of awareness.

 So what are the options for teachers?


®

Options for teachers and previous
research

Raise learners’ awareness:. examine authentic or semi-
authentic texts of native speakers (Basturkmen, 2002,
Denny, 2008; Malthus, Holmes & Major, 2005; Riddiford
& Joe, 2005)

Elicited texts contain a distillation of native speaker
Implicit knowledge of pragmatic norms (Golato 2003)

Previous research with Int and above — semi-authentic
sample texts effective (Denny, 2008; Sachtleben &
Denny forthcoming)

Lack of confidence in this methodology for lower levels

Denny & Basturkmen, 2009)
W \
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So what are the options for teachers? 

  Firstly, one way to raise learners awareness of (or help them notice) what native speakers really say  is to examine authentic texts, and, where this is not practicable, semi-authentic texts of native speaker interaction. By semi-authentic texts we mean texts elicited from native speakers (for example in unrehearsed role-play). 

  While not fully authentic, elicited texts can contain a distillation of the implicit knowledge of pragmatic norms that native speakers have.

  In Heather’s previous research at intermediate and above levels semi authentic texts have been shown to be effective in teaching conversational and negotiation skills (Denny, 2008, Sachtleben and Denny forthcoming).

  But in a survey of teacher practices and attitudes which Helen Basturkmen and Heather Denny carried out in 2009, there was doubt as to whether lower level learners would be able to learn 
    from more authentic texts.

 So what of the lower level? Jenny will explain.


®

Aim and methodology of new
action research study -1

Can lower level learners learn conversational
pragmatic norms (inviting and making
appointments) from semi-authentic elicited
samples?

What conversational pragmatic norms are most
easily acquired by lower level learners?

Where is there most improvement after tuition?

What activities help them to learn?
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BEFORE I SHOW THE BULLET POINTS:
How did we carry out the research?  Firstly we made some semi-authentic recordings of role-played conversations with invitations and appointment conversations from elicited native speaker role-play and created worksheets based on these in order to teach the socio-cultural and conversational norms of NZ English.  Today we are only talking about the conversational language with invitations (not making appointments). 


We did this research to find answers to the following:
 
if learners at the post beginner and pre intermediate levels can learn conversation skills using semi-authentic recordings
which skills are learned more easily  (e.g.  Starting a conversation, accepting or politely refusing an invitation or seeking clarification)
where most individual improvement was made and
to find out what activities helped them the most.
     


Aim and methodology of new
study -2

Pre and post self assessment and simplified
discourse completion task:

In this situation what would you say?

Conversation (pre intermediate and post beginner)

Student Activities Survey:
Did you improve?
Which activities helped and most helped?
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Bullet Pt 1:  Data was gathered in class using a learner self-assessment survey.  This was administered before and after the course of instruction and included qns where students had to tick YES, SOMETIMES or NO regarding whether they could do certain conversational skills.  This survey also incorporated an adapted simplified discourse completion task whereby students had to write down WHAT THEY WOULD SAY in certain situations. 

The survey, thus allowed the learners to reflect on their awareness of the appropriate language in conversation such as opening or closing a conversation, or accepting or declining an invitation, in a socio-culturally appropriate way.

Bullet Pt 2:  After the teaching, in addition to the post-test, the learners were asked to identify which classroom activities had helped them and to select two activities which had most helped them to learn the conversational skills.


Before we look at our findings, let’s look briefly at who the learners were who took part in the study (next slide).



Context Post Beginner and Pre
Intermediate

EAL refugee students: post beginner (15)
pre intermediate (12)

Foundation Focussed Training Opportunities Programme

Profile:

- Nationalities: (from 13 countries, mainly in eastern Africa & the
Middle East, with some from Asia, S. America &
the Pacific Islands)

- Age: (from 21 to mid 50s)

- Educational background: (ranged from no schooling to 13 yrs of

education)

- English study pre NZ: (1/3 had none, 1/3 had 5 yrs or less &

remaining 1/3 had over 5 yrs)

- English study in NZ: (96%: 3yrs or less)
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There were two classes, one at each of the levels so we’re talking about 27 students. As already mentioned, the learners were studying in a full time, Foundation Focussed Training Opportunities programme. They were from a range of countries, including Afghanistan, Burma, Burundi, Columbia, Ethiopia, Somalia, Eritrea, Iraq, Iran, Cambodia, Sri Lanka, Sudan & Tonga.

Age range: 21– mid 50s

Their level of education ranged from no schooling at all through to 13 years of schooling. 

So what about their English?
1/3 of the group had not studied English at all before they came to NZ, while another 1/3 had studied English for 5 yrs or less, and the remaining 1/3 had studied English for more than 5 years. 
The vast majority (96%) of the learners had studied English in NZ for 3 years or less, leaving only 1 of the 27 students who had studied English in NZ for more than 3 years.

Now, here are the results of the findings from the Post Beginner learners.  next slide



Post Beginner Findings: Awareness and
Individual Increased Awareness

Student awareness of conversation (invitation) skills pre-teaching &
post-teaching and individual increased awareness
FFTO Level 2, Sem 1, 2011 (N = 15)
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First I’m going to talk about the pink and orange columns, which show student full awareness of the skills on the pre and post-tests.  

In the pre-test, students only achieved full awareness in 4 of the skills.  These are the 4 pink columns.

But by the end of the teaching of conversations with invitations, students had increased in their full awareness in 8 of the 9 skills.  Varied amounts of classroom time spent on different skills may account for the differences in the degree of increase, but 8 skills did show an increase.  

The only skill in which there was a decrease in awareness from the pre to the post-test was seeking clarification, in which there was actually a decrease in the number of students who demonstrated awareness from the pre-test to the post-test.  This could be explained by the fact that less time was spent in class on this skill than on the other skills. This is because the data had shown that students had prior knowledge of this language, with a larger number of students showing awareness of the norms in this skill on the pre-test than on any other skill. 

Now I’m going to talk about the green columns, which show individual increased awareness (e.g. from not aware to partly aware OR from partly aware to fully aware for each student individually).  Individually, students showed an increase in their awareness of the appropriate language in all 9 skills and this increase was considerable in 8 of the 9 skills.

Again, seeking clarification had the smallest increase, most likely for the reasons mentioned earlier (higher prior awareness than in any other skill and the consequent smaller amount of class time spent on this skill.  


So what caused this change?  Now we’ll look at which activities the students found useful in helping them to improve their knowledge (next slide).




�


Post Beginner Findings:
Activities Survey

Polite Invitation Conversations
Activities - Number of Learners helped & most helped
FFTO Level 2, Sem 1, 2011 (N =15)
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This graph shows the activities that students did when studying about invitation conversations and the student feedback as to which of these activities helped them and which helped them the most. 

As can be seen from the blue columns, the majority of the students rated ALL of the activities as being helpful.  It was therefore, very useful that we had also asked the students to indicate which 2 activities they found MOST helpful.  It was the combination of these 2 pieces of data, helpful and most helpful that helped us to discriminate more between the activities.

The activities rated by students as being the most useful were information from the teacher and reading the transcript.  These were followed closely by doing role plays & listening to the teacher’s correction when practising.  Interestingly, these were the activities involving a greater degree of teacher input and the more practical activities.

The activity which the students rated as being the least useful was talking to people outside the classroom.  This could be because this did not allow for any teacher correction or feedback and demanded a greater degree of independence which lower level students do not have.

Another observation is that the reading transcript was rated more highly than listening to the conversations, which indicates that for students of this level, the listening was too demanding without the support of the transcript.  This indicates that the students were learning from the semi-authentic texts, but that they needed the support of the transcript.


So now we’ll move on to the discussion of the findings and implications for teaching (next slide).





®

Discussion and implications for
teaching - Post Beginner

» Benefits of using semi-authentic texts
» Importance of teacher input
» Transcript needed to support learning

» Practical activities preferred
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We can conclude that the materials and classroom teaching resulted in improvements in awareness in all skills except seeking clarification in which they had previous knowledge.   Therefore, low level learners can learn conversational skills from semi-authentic dialogues.

Overall, the type of activities which were valued the most highly by the students were those which were:

teacher focussed (teacher information & listening to the teacher’s correction as they were practising with other students).

 as mentioned earlier, the reading transcript was rated more highly than listening to the conversations, which indicates that for students of this level, the listening was too demanding without the support of the transcript.

and practical (reading the transcripts and doing role plays, rather than analysing the stages of the conversation)


So now we’ll move on to the findings from the Pre Intermediate students.  So I’ll pass you on to Flora.


Pre Intermediate Findings: Awareness
and Individual Increased Awareness

Number of Students

Student awareness of conversation skills pre-teaching and post-teaching and individual
increased awareness in conversation skills (N=12)
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This is a snapshot of our findings and the main points are:
First, the blue columns show that some students were already aware of the appropriate language in all 9 skills areas before teaching began. This varied from 9 who already knew how to start a conversation appropriately  down to only 2 who could ask appropriate questions and 2 who were able to accept an invitation.  

The red columns show the number of  students who were aware of the socio cultural norms in each skill by the end of the teaching. When looking at the differences between the blue and the red columns, you can see there was an increase 6 of the 9 skills (making small talk, using polite questions, giving polite feedback, changing the subject, inviting and finishing a conversation). 

However, there was improved individual awareness in all 9 skills, represented by the orange column. There was a considerable increased awareness in the language of inviting someone, making small talk, and finishing a conversation. 

So what caused this improvement?  next slide
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This second graph shows the results of the activities survey. Students indicated that all 9 activities helped them to learn these norms. However, to rank the learning activities I first looked at those that the students claimed as most useful and then considered what the students perceived as useful.

The activity rated overall as the most helpful in learning conversation skills was Information told by the teacher. Teacher feedback followed closely with Listening to conversation tapes ranked third.
It was of definite interest that the authentic texts were seen as very helpful, but also that these three most highly ranked activities have heavy teacher involvement.

Studying the transcripts was the least favoured activity with no one selecting it as most helpful.

So what are the implications for teaching at this level?



®

Discussion and implications for
teaching - Pre Intermediate

Importance of teaching multi word units - achievement of
skills and/or improvement greatest where easily
mastered by learning formulaic language

Skills requiring more complex language — more difficult
to increase awareness

Significance of teacher involvement in learning activities

Pre-intermediate level learners not ready for
metalanguage analysis
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Despite the limitations of this study involving only 12 of the 21 students, some patterns emerged from the pre and post-teaching surveys on the 9 skills taught. 

Improvement was shown in the students’ knowledge of the appropriate language in various casual conversation areas over the teaching period, but this was variable. Improvement in 
   awareness of appropriate language  was more evident in the more general areas of opening and closing a conversation, small talk and inviting someone. This could be due to the fact that in  
   these areas it is possible to use formulaic expressions which one would expect students at this pre-intermediate level to be familiar with or to easily acquire, perhaps because they are more 
   salient and more often heard and therefore more easily noticed. This highlights the importance of teaching these multi word units to lower level students. 

2. In contrast, the findings indicate that in areas such as using polite questions, and accepting and refusing invitations, which require more complex language, it was more difficult to acquire the 
    language or improve.

3. Student perceptions of which learning activities were helpful and most helpful in learning about casual conversation and inviting showed that teacher involvement was significant. The three 
    activities consistently  rated most highly were information told to them by the teacher, listening to tapes, which also involved worksheets, and teacher feedback.
 
4. As studying the transcripts  was the least favoured activity, perhaps this suggests that students at the pre-intermediate level are not ready for the metalanguage analysis.

 Jenny




Conclusion and limitations

A noticeable number of students at each level could
learn from semi-authentic elicited recordings of native
speaker role-play.

Awareness of norms in which formulaic language was
most prominent showed the most improvement.

Teacher directed and practical rather than theoretical
activities were more effective at this level.

All learners believed they had improved and a significant
majority believed listening to the samples had helped in
this improvement.

Though findings not generalisable, gives us confidence
to continue using the materials with these kinds of
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So here are our conclusions:
As slide.


Contact Details

» Jenny Healy, AUT University

» Flora Macdonald, AUT University

» Heather Denny, AUT University
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Here are our contact details.


There is also a REFERENCE LIST at the end of our handouts.


Now, we’d be happy to answer any questions you may have.

mailto:jenny.healy@aut.ac.nz
mailto:flora.macdonald@aut.ac.nz
mailto:heather.denny@aut.ac.nz
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