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Abstract

Middle leaders represent a fundamental part in shaping the school context. This is because middle
| eaders are the | ink between government’'s pl
(English for speakers of other languaggsypents in their needs to learn English effectivehys
research critically examines the impact of middle leadership practices on the English lefirning
ESOL students new to New Zealaiithe three researauestions highlighting this study were:
1. How do primary school middle leaders support ESOL students who are new to New
Zealand to learn English?
2. How do primary school mi ddl e | eaders buil
to support ESOL students who are new to New Zealand to learn English?
3. How do primary school middle leaders collaborate with the familiésa noétbese
ESOL students to support their English language learning?
This thesis adaptsqualitative studyo investigatingnine middle leadelig five different primary
schools across Auckland@his researchised semstructured interviewso gather thorough data
from three ESOL teachevdith leadership roleand six middle leader3he research found that
middle leadershave a distinctive role to other school leadersThey wereinstructional and
distributedleaders, performing their roles mde modelsand enthusiastic towards school goals
Their responsibilities for students’ |l earnin
not specifically targeted at their particular neéldwe researghhoweverraised issueaboutthe
importance fomiddle leaderso increase their knowleddge ESOL areaotheir practices might
have a better impact daie teaching and learning practices E8OL studentsand for their

teachersThis, inturnjncreas€eSOLstudents capabi | i ti es and achieve
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Chapter One: Introduction

Introduction

Studentsare face with a variety ofchallenges when they migrate to countries where English is
the official language, but their language is not Engliem examplein Australia, New Zealand,
Britain, Canada, anthe United Statesln New Zealandthese studentare called’ E S'OL
studentsThis termstands foEnglish for speakers of other languadgess thesis investigates the
impact middle leadersaveon the teaching and learniing Englishby ESOL studentenrolled

in five Aucklandprimary schoolsPrimarily, thischapter outlines the nature of ESOL students in
the NewZealand contextt then provides an overview of middle leadiarthis contextFinally,

it concludes with a specification ttie research aims and methodologyd an analysis of my

positionas a reearcher irhis project.

An overview of ESOL students inthe New Zealandcontext

The research which informs this study has emerged from studies of the increasing number of
students whoane to New Zealand asimigrants or refugees and eméschools with very low
English proficiency(McGee et al.,, 2015)New Zealand has attracted immigrants from-non
English speaking backgrounds throughout its histdnyil recently little assistance was provided

with English language learnir{ylcGee et a.2015). Previously teachinghese students English

was asignificantchallengeto both leaders and teaché&ecause there was no actual curriculum

and no dedicated ESOL teachdrke struggle i®ngoing

In New Zealand schools, these children are catsgpbras' ESOL which is an acronym for
English for speakers of other languagéarrently schools receive support foretbe students by
means of extra funding frorthe Ministry of Education (Ministry of Hetation, 2020). This
funding has enabled school leaders to provide ESOL studentyavittusresources to learn

English, including specific language learning programmes (Ministry of Education, 2020). Schools



typically also hire qualifiecclassroomteaches and teacher aides to assist students to learn

English.

Experts of he New Zealand education system consider the success of ESOL students in learning
Englishto bedepenénton how effective leadershipiis meeing and fulfiingE SOL st udent
needqMcGee et al 205). Studies report that most schools consider the instructional leadership
styleto bethe most effectivavay to improve the quality of school outcomascausdt is based

on establishing the best environment andvigling the students with théest conditions to
increasdheir academioutcomegAscenziMorenoet al.,2016;Baecher et al., 2@] Cardno et

al., 2018; McGee et al., 2015

However, ESOLstudents have a particular need for effective teaching and learning with respect
to acquiring English language skills. For this reason, school leadedsto respond to this call
andadjusttheir beliefs about leadershipactices In responsegducatiorieadershavestarted to

share their power with other leaders, who'analdle leadersinordert o f ul f i | ESOL
needsand assist them to learn EngligkscenziMoreno et al., 2016; Baechetral., 2016; McGee

et al., 2015

An overview of middle leadership inthe New Zealandcontext

Middle leadersare those who, whilst still practicing their teaching role, hold leadership positions
such as team leader and a subject legBsset & Shaw, 2018Cardno et al., 2@ De Nobile,

2018; 2019). Thesare tte people whdhave formal responsibilities and duties of leadership and
management. They siietween senior leadership and teac{@ardno et al., 2@ Gurr &

Drysdale, 2018 In New Zealandspecifically middleleadersoften balance different roles such

asteam leader, ESOL lead€pmmunity of Learnex(CoL) leadershipand academic supésion

(De Nobile, 2019)Furthermore, middle leadership may inclug®rmal roles t eacher | ea
who might not always occupy formal promotion positions, b influence the work of other

teachers, especially those new to the profeq§iandno et al., 2G& De Nobile, 208).

In regard to their leadership role, studsésw thammiddle leaders worked on establishing the best

conditions and opportunities to support teaching and learning for ESOL st(Blaather et al.



2016 McGee et a].2015; Theohari& O’ T o o I. Ehis wa® évitletit) McGee et al. £015)

work wheremiddle leaders built a number of systems and structures to support ESOL learning
within their schoolsSuch conditiongncluded monitoring school activities, assessment, planning,
resaurces,establishingcollaborative structures, arsgtting asiddime for professional learning.

The role of middle leadeedsoe x t ends to setting goals to enh
example, in some schools, middle leaders asked teachersuderelspecific plan for every

English language learnaiithin their short or longtermplan This teaching plan was based on
assisting ESOL students to learn English and scaffold their language (McGee et al., 2015).
Moreover, in some schools, middle leelbave worked odevelopingrelationships with ESOL
students’ families as this kind of relimtion:
transitioring and learing English (Bull, 2014. An example of this was evident when middle
leadersiMZ established a first speech festival 1

their language (McGee et al., 2015).

Regardinghe way that middle leadership impacts the teaching Balecher et al (2016 state

that middle leaders should have gdosh o wl edge about both EBOL’ s
orderto be able to influence teachers p r ,aandt assise ESOL students to learn English
effectively. Middle leaders who are knowledgeable and have interpersonaaskiltsa position

to establi different learning opportunitieand therefore foster English language learning by
ESOL studentMcGee et al., 2015)his can be, for example, Bharing and distributing ESOL
resources to both students and teacghersluding providing bilingual di@bnaries inside
classroomgAscenziMorenoet al, 2016; Baecher et al., 201&Iso, middle leadersvidened
teachers’ k n onfluéneiry ghem to learsmmegwords fronthe ESOLs t udent s’
language sothatthey coulduse these wordsiside theclassroomwhich hasa positive impact

on ESOL st udMceextal.,20&5ar ni ng

The New Zealand Ministry of Education (MoRjovidesschools with extra funding to support
ESOL student s’ t e a ¢ haof BEdycateom @020). énasome schapls, Mibdlen i s t
leaders have not usedgliunding to provide ESOL students witlesignatedESOL teachers to

help them to learn EnglistBéecher et al., 20161opkins et al., 2019McGee et al., 2015).



Insteadthey haveemployed teacher aides &ssistESOL studentsvithin their classroomand
support themindividually to learn English (McGee et al., 2015; Louie et al.,20Dne New
Zealandstudy surveyedchool staffregardingwho they believed to beesponsible for ESL
students in their scho@icGee et al., 2015 he researchighlighted staff confusion over whose

role it wasto attendor to meetthe needs of these students, with most staff seeingat the
responsibility of an ESOkpecialistteacher or middiéeadergMcGee et al., 2015). Therefore,

the role of middle leadership is considered an important and worthy area in need of further study
in terms of how middle leaders influence the process of teaching and learning for ESOL students
workingto acquireEnglishlanguage skillsDespite thevailablditerature concerned with middle
leadership in schools, very littleasfocusel on the significant challenge of ensuring quality
learning and teaching for ESOL studerfsr this reason, the current researcliosused on

examining middle | eaders practices ai med at

journey.

Research aims

The aim of this study is to critically examine middle leadership practices in primary schools that
support the acquisition of Eligh by ESOL students new to New Zealand.

Researchquestiors:

1. How do primary school middle leaders support ESOL students who are new to New Zealand

to learn English?

2. How do primary school mi ddl e Icepabdigtos b ui

support ESOL students who are new to New Zealand to learn English?

3. How do primary school middle leaders collaborate with the fanuiliesad rothese ESOL

students to support their English language learning?

Theoretical perspectives



Beaing in mind my research aim, the conceptual framework of my research psdyased on

both interpretivist and constructivist worldviews for the following reasons. Ontologically, the
approachis interpretivist because this theais/based on describingnd understanding human
interactions and meanings and examines how corrsanae meanings are created and used by
members for practical purposes (Gephart, 2018). As a researctoaystd on examining
parti ci pantwighESOLmstudentsaandtundetnasndi ng how mi ddl e |
suppored ESOL students to learn English. Credw@013) claimed interpretivist theory is a

world that is made of multiple realities based on having different views and meanings shared from
people. Based on this, daparticipant haa personal worldview thdtelped me to understand

mi ddl e | eader s’ practices and perspectives
Epistemologgally, Tolich and Davidson2018) def i ned constructivi st
knowledge. The branch of philosophy that deals Withw we know what we kn
this theory, | develogd new ideas thaare related to middle leadership practices with ESOL
studentd hr ough participant s’ .lnhshdrtehespvorieviearsassiseth s a n
me to have a clearer andtter understandingf my researclnquiries(Creswél, 2013; Gephart,

2018).

Researchmethodology

This research talka qualitative approach using sestiiuctured interviewswvhich areone of the

most commoly used tools in qualitative research. Sestnuctured interviews are defined as an

open source that leadstoabetten al i ty understanding of the s
experiences and perspectivgsohen et al., 2@ SavinBaden & Major, 2013 Wellington,

2015) As thesekinds of interviewsarebasel on open questions, they assibine toexplore freely

di fferent views and per ce ptnisoppostof BSOb studentsi d d |
learring English (Wellington, 2015). Moreover,g#e kinds of interviews facilitatd the flow of
conversation with participantince, by contrast wh structured interviews, they abased on

open questionghich arenot fixedin respect to either time or specific content. The flexibiity
semistructured interviewallowedmeto define areas for my research that rexttd be explored

(SavinBaden &Major, 2013; Wellington, 2015)n addition this approaciprompedparticipants



to reflect ontheir practices andonsequently encourag¢ghemto considernew ways to help

ESOL students to learn English more effectively.

Non-probability purposive samplinig used in this research in order to recruit participants who
canmeet the specific goal of this stu®rivitera & Ahlrin-Delzell, 2019) Therefore six middle
leadersand three ESOL teachevdth leadership rolesver the fiveschoolswere invited to
participaten this study Selecting these people in particulab@sed on two reasons. Firsiiddle

|l eaders and ESOL teachers play a major rol e
Secondly, they aréhe most people who can contribute meaningful conversattwatscan
effectively provide relevant answers for my research inquitiesording toBaecher et al. (2014)

and Cardno et al. (2018)middle leaderplay a significant role in the school context. This is
because they have the power to chaage improve the quality of school learnit@increase

st udent s.Thusmiddie keaderand ESOL teachemserethe most appropriate choice

asresearch participants.

Positioning myself as aesearcher

Fouryears ago, | was working as an English teacher in United Arab Emirates {tuagimary
schoolfollowing the American curculum. Throughout this journeyl was employed as a team
leader.All duties were based oplanning, documentingand supporting my teamalongside
managing my teaching role. From that time, | wantediggrademy qualification and skills
through proceedionto complete all s t e r ' i\ ordbretamake progress towarasy career
ambitionof holding a leadership positioAfter much research and consideratiory, husband
and | decided to migrate to New Zealand because of its high educational reputation, its
multiculturalism,and the fact it is a safndhealthy country for my child to grow up in. After
arriving in Wellington as: skilled, bilingual migrant, ldwe had a number of different experiences
since settling in New Zealant communicatedvith Kiwi Classwhich isan institute providing
support services to both migrants and refugeds the aim ofassising them in the integrain
processnto theNew Zedand community. | gained employment in this orgation as an ESOL

teachemideand worked there fahreemonths prior to my move to Auckland. At the same time,



| approachedre Aro Schoolin Wellington and joined them as an ESOL voluntsapporter to
their international student3.he goal was to consolidate foundation learning, so international
students felt able to communicate effectively with English speakées. working in theséwo
roles, | redled the challenges ESGitudentsand their teachers face. These challemyes my
attention tevardsthinking abouthowtheeducation leadewerehelpng ESOL students and their

teachers to overcome challengm#olvedwith learring English.

In January 2019, my husbanbtaineda job related to his field as an enginé#’e relocated to
Auckland,a bigger city withgreater opportunity, both professionadiyd academicallyOnce my
family were settled, | begao look for an opportunity to satisfy my ambitioficontinuing my
educaibn at a wniversity in New ZealandFortunately] was able to enrol in eourseat AUT.
During my studies, | worked ageacheaide in a primary scho@herel encountered little boy
who hadrecentlyjoined the school anghoseEnglish was very limited. | could see his challenges
along with the support the school leademggjn orderto improve his English. Alhatwasbeing
doneto supportthe boy fascinated me and motivated me to tisie#iouslyaboutinvestigating

howmiddle leadership influens¢he pathway of ESOL students

While working in this schogll noticed that some ESOL studerdgspeciallythose newo New
Zealandwere anxiousind tended tsolate themselves fromativeEnglish speakerdue totheir

limited English. Since middle leaders arearclosecontact with tliesestudents, they arethe
mostappropriategeopleto help meunderstand howducation ladership in New Zealand assist
thesestudents to learn English. Thereforehdgan my investigation intmi ddl e | eader
practices with ESOL student$he studies that | foundhrough aliterature searchwere not
sufficient andwerevery limited.Fr om a t horough | iterature sea
roles in New Zealand contexts, studies consistently defined middle leadership roles and described
their jobstoo broadly(Cardno et al., 2018e Nobile, 2019; Lipscombe et al., Z)2However,

there were verjew discussios regardingmiddle leadership rogas it relateso ESOL students.

There were no sufficient materials or documents #uktquately clarifiedheir practicesand
establishedvhether or notheyleft an impact ontte process of teaching and learning for ESOL

students



Hence, | expected that undertaking this project would improve my understanding of how
education leaders, particularly middle leaders, influence English language learning on the part of
ESOL studentsrad how they i mprove the quality of t

student s needs to | earn Engl i sh. Al so, t h e
educational leadership in Aotearoa New Zealand, with valuable knowledge concerning how

midde leadership impacts the learning outcomes of ESOL students.

Outline of the thesis

This thesis is organised into six chaptetsereeachone of thenstands for a different aspect of

the research proceskhese are outlined below:

ChapterOne presents the study topaiong withthe reasongor conducting this studyThe

rationak of the research is outlined including the reseanethodologyaim and questions.

Chapter Twas a review of literature This chapter is divided intavb main parts: ESOL students
in New Zealand schooland the impact ofiddle leadershipn the ESOL contextGaps in

literaturethat inform the significance of this studye included.

Chapter Thregivesa rationakfor adapting a qualitative, interpretive constructivist methodology
for this study Followingthis, anexplanation of the data collectiomethods and recruitment steps
takenfor selecting participants for this studyegiven At the end of the chaptadata analysis is

briefly described including the trustworthinesgeriaof the studyand the ethical issues

Chapter Foupresents the findings aligned with the research questitms.chapter consists of
threeparts The firstpart starts with an oveiew of researclparticipants reflecting their roles
and their experiences in their own contexts. The sepaniresents hovinterview datahas
produced seven main categories that discuss the research fifdiadbirdparthighlights what

these participants have said about their practices to support ESOL students to learn English.

Chapter Fivepresentsand discusssthe researcliindings with consideation of the literature
reviewed studies. In this chapter, four main theniistrate a model of middle leadership

practices that i mpact on ESOL student s’ Engl



Chapter Sixoringsthe researcloutcomesaltogether and presents the conclusions based on the
research questions. Recommendations for furtkeearch are also outlineadong with the

research limitations.



Chapter Two: Literature review

Introduction

The aimof this researclwvas toinvestigateghe impact of middle leadership practiaesupporing
ESOL studentsvho are new to New Zealand learnEnglish The term ESOL studentaew to
New Zealandrefers tostudents who come new to New Zealand, whethax rafugee oran
immigrant, and their English background is limited. Those students who come from different
backgroundsare inneedof extra support to be able to adapt with the new languagether
words, to adapt with the new instructions of teaching and learning in their languageTriiseds
view was ensured bgublished studies from New Zealand and around the world inuticdiat
ESOL learnersisuallyexperience difficultywhile understanding the new instructioffsscenzi
Morenoet al.,2016; Baecheet al, 2014; McGee et al., 2015y his isbecause the maijity of
schoolprogrammesire notdesignatedo meet thdinguistic needs of ESOL studer{Baecheiet

al., 2014McGee et al., 2015).

As this studyfocuses on examining ritldle leadersn particularfor being thecloserleadersto

st udent gCardhoetal, B0DAthis chaptestarts with an overview of ESOL studeirts
New Zealand schools, and the factors that affect their learning of English, the chapter
provides a dtical synthesis of the currethowledge on middle leadership impact in school
context with respect to ESOL studentée literature included as well as thepg are based on

international and New Zealand contexts that both inform the importance of conducting this study

ESOL studentsin the New Zealand context:

New Zealant sthnicdiversity hascontinuel to growrapidly in the last two decadés become
amore multicultural land. Thpopulatiors who comefrom Asia, the Pacific Islands, the Middle
East, and Africa haveccupiedNew Zealand schoal#\ report from the Ministry of Education
states that the number of English language leainersasedrom 15% in 2001 to reachmearly

23% in 2020 (Ministry of Hucation, 2023). This rapid growtlyaveNew Zealandchool leaders

10



an alarnmto think of new ways and practices that might support ESOL students to learn English

in a short time to keep their accountabiliycGee et al., 2015)

According totheMinistry of Education2022), New Zealand now contains 179 groups of diverse
identities from 171 differemtountrieswith 134 different languages. Based on this, the Ministry

of Education(Ministry of Education, 2015¢reated aaumber of online resources help ESOL
students to obtain the English skills needed inside their classrooms to be able to access the school
curriculum effectively such ds t btudyladder" (Studyladder2022).Moreover, the Ministry

of Education allocatéspecific fundsto all New Zealand schools to support school leaders
obtainresources and materi@l assist ESOL student$his fund ould be putto usein various

ways.

For instance, in some schools, the fund is used to provide EB8@Ents with special ESOL
classes fom certainnumber ofhoursper week with the remaining timespentin classes with
Englishfirst languageupils(Edwards, 2012¥icGee et al., 2015)n other schoolghe fundsare
used toemploy teacher aides to support ESOL students in their learning inside hibreie
classroomsandother school®iaveprovided an individual learning plan foaghEnglish learner

to supporthemto learn EnglishNicGee et al., 2005

The Ministry of Educationvides school leaders with ESOL funds based on certain conditions
(Ministry of Education, 20@). One of the main conditions is that every English language learner
needs to meet specific standards to be eligdrlsupport.To be more precise, school leaders can

apply for funding for students if they are:

- Newimmigrants: students are eligible to get funding support to be able to learn English
- New Zealaneborn studentdf at leasione of the parenis animmigrant to New Zealand,
the student igligible for ESOL funding after completing two school terinsd

- Refugee students are eligible for ESOL funding.

If students meet these conditions, they are required to complete a National Assessment record

called English Language Learning Progression (ELL@Jan-Hees,2022) that is based on
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listening, speaking, reading, awdting as part of the application proc€s4inistry of Education,
2020a) School leaders neehgassisance ofELLPs to identifyfE S OL s t acatiemictiesel
andto evaluatewhat kind of assistanciey need. If ESOL studentgchievelow scores, this
means that they are exceedingly in nekeglovernment funding to be abledoquire competence

in Englishlanguage

Subsequentlychool principalsare requiredd update the Ministry of Educatimmthes t udent s’
progressiorevery six monthsusinga checklistsupplied with theELLP form. If students do not

show any progressvertwo terms, school leadersearequired to checdthe studentsfunctioning

and achievement in their first languagsing the Bilingual Assessment Servic®lifistry of
Education, 200). This kind of assessmenwhich is designed ist udent s’ ,fsi r st
provided by the Ministry of Education helpschool leaderto identify whetherESOL students

slow progress relate to theiognitivefunction, or to their prior education background, or to the
language itselfThis will be discussed briefly in the following paragraph, as per the Ministry of
Education(20223, school leaders need to enstivat there are no other factors that affect ESOL

students from progressing and learning English effectively.

Factors that afect ESOL studentslearning English

Based on the Ministry of Education (2022B50L students hauwmany barriers that affect the
process of learning Englistvhether caused by their home country or resulting from their new
home New ZealandGenerally, he common factorislentifiedfrom a study done in New Zealand
by McGee et al(2015) relate tothe following: experiencingwars back in theiprevious
homeland, being poor economically, their personality, their tugg;, gender,or having been

educated ipoorly equippedchoolsn their home country.

Their studyrevealedhatESOL students who learnedimpoverishedchooldack in their home
courtry, which have a shortage of experienced staff and resqunepact negatively oiheir
skills such thatheir academiprogressecame very limiteth comparison t@thers This caused
themto feel anxious whildrying to reach the same leva$students wh wereeducatedn well-

equippedschools (McGee et al., 2013}his is exemplified in the work undertaken Dgleni et
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al. (2017) another New Zealand studyho found that students who are originally from Pacific
Islands came to New Zealand with a very poor educdtamkgroundwhich impacted their
abilities to progress academically and educatiopatig to overcome the challenges in their new

context.

Based on international studies)eoof the mairfactors that stdiesidentify asaffecting ESOL
students a kdldarn English ithe environmenivhich careither increase or decrease sieé-
confidenceof studentgAscenziMoreno et al., 20168aecher et al., 201G ¢éllez & Manthey,
2015 Theoharis O’ T o o ). Based én@h&sk studielsetschool rvironment carsuppress
the talent of students and can affect their results asBath. refugees and migrants are found to
be under stres$ they are in an environment thiaicks inclusion ané@n understanding of their
prior life. Studentsin that situation are observéal be silent in classeandunable to participate
in class tasks. ey became extremely anxious abatiéndingschool because of being unable to
use English effectiveland because they aafraid of getting commestrom their peers about

their English

In New Zealand,he Ministry of Educatior{2016) found that refugees are more vulnerable to
emotional, linguiic, cultural and academic complications than formal migrants because of the
harsh situations thegxperiencedback in theirhomecountrywhich might includgamily loss or

war traumaThese factors decrease the ssfeemof ESOL students ancausethem to avoid
building relationships with their pegrand instead tdsolaie themselves at the back of the

classroom to avoid any questsfnom the teacher.

Another significant factor that affects ESOL students to learn Englitle school environment.
According toYuan (2018) in his study about language acquisition process by ESOL students,
learning English is not an easy progeasd students need to have an effecBupportive
environmenproviding sufficientmotivation toenableghem to learn English successfully. This is
evident i n Krlowim&ua s Sa0&8pwhe claaned that students who learn

in an environment that increagésiranxietyexperiencélocks inther brain, making the pycess

of learning Englistvery difficult.
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His studysuppors K r a Bypothesis anthaintains thagvery student has an internal affective
filter. This mechanism filters the amount of
reachesthepartéefhe br ain responsi ble for | anglwage a
or lower depending on the motivation provided from the school environment. If ESOL students
aremotivated, thi self-confidence increasand thisn turnimpacs positivelyonthe process of

learning English.

According to Yuan (2018), school leaders and teachers need to praugeortive and inclusive
environment that motivatdsSOL studentso turn off the filter. Additionally, having a sense of
belondgng and eeling safein the classroom environment incresidbe selfesteem of ESOL
studentsnaking the process of learning English much eadibe followingFigure 1.1, based on
Krashen’s theory of | arolgadtheflter, aaccshowsosyaffedtive n , re

factors influence ESOL students learning English.

Figure 1.1: Affective filter of language acquisition
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Figurel.lsummarse s Kr a s h encérninglieenost i;mportant factotbat affect ESOL
studentdearning English. It shows thathenschool leaderd o n’ t HESOlostudedtwith a
supportive environment that increase their-seb nf i denc e, ESOL student
acquire English. This is becauseh e b r a is mctiwatedf and bloeks accessthe new
language thus making the goal of acquiring it hard to achldgeever,whenschool leaders

provide ESOL students with the conditiotigt increaseheir commitment to learn, ESOL
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s t u d anridtyswill come down and their sedteenwill come up. This, in turn, will turn the
affectivefilter off and the process oférning English will become faster and easier because there

is no barrier to the inplYuan, 2018).

To ensure that ESOL students do not experiemyeof the above factorstudiesfrom within

New Zealandand internationallfAscenziMoreno et al.2016 Callahan et al., 2019; McGee et

al., 2015; Louie et al., 2@) showed that there is a strong positive relationship between the
success of ESOL students agiflective leadership. Tese studies emphaise that leadership is
considered to be effective winachool leaders and teacherswaedi-prepared in knowledge and
expertisesotheyara bl e t o perform their roles effecti\
In other words lack of knowledgein the teaching and learning process around ESOL area is
considered to ban important factor that adversely affects ESOL students attempting to learn

English(Baecher et al., 2@ McGee et al., 2015

Several sudies from the United States of America (USA) (Ascévinreno et al., 2016; Elfers &
Stritikus, 2014)have shownthat there is an urgent need fechool leaders to have prior
preparation related to teaching English to second language students. ba&ise school

leaders need to support thelassroom tezhersas theyare not trainedn teaching English to

second language speakerhis is supported byéllezand Manthey (2015)ho both argue that

when classroom teachetack the important skills necessary to implement linguistically
responsive teaching qctices their teaching practicenay | eave a negative i
learning. This is also aligned withElfers and Stritikus (2014yho note thatwhen classroom
teachers have poor knowledge of how to teach the language, they gradually start to put low
expectations on ESOL students’ <capabalsbthet i es
view of Rigby et al. (2017)who suggest that clas®om teachersaturally build certain
stereotypes about ESOL students. They think that the home language of second language speakers

hinder ESOL students from achieving high outconkéspkinset al., 2019).

For this reason, school leaders should i@ knowledge and expertise in ESOL teaching and
l earning. This knowledge and expertise can

effectiveschoolpr ogr amme and i n de v epractipesviich indurnehalps r o o m
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ESOL students to incase their ability to learn English language effectivBlgdcher et al., 2014,
Baecher et al., 2016McGee et al., 2015Russdl & Von Esch, 2018 However, supporting
classroom teachers and ESOL studeatmot beachieved oly by the actions of the top leader.

This wasstressed byifferent studies such as those of Ascevinireno et al. (2016); Baecher et

al. (2016) andMcGee et al. (2015)hese studiesoncluded that as the number of ESOL students

is increasing in schools, theigean importance for school principals to increase their leadership
capacitythrough sharing leadership with other leadara me | vy ' mi ,dodehsere that a d e r
ESOL students are able to achieve hmhtcomesThe next sectionreflectsmiddle leadership

definitions followed by an evaluation of their impact in an ESOL context.

Who are middle leaders?

Middle leaders comprise a large and diverse grolNein Zealandgrimary schoolsAccording

to the Ministry of Education (2022a), middleadership includes pedagogical leaders at the
subject level, and teachers with whole school responsibilities such as a curriculunoteader
subject leaderAlso included are team and syndicate leaders and leaders offering pastoral support
to students ira school. An additional group comprises mentor leaders who are responsible for
professional learning and teacher development (Ministry of Education, 2088djversenature

of this group suggestghat middle leadersip represerg a form of distributed leadershigDe

Nobile, 2018 in whichleadership ipracticed byschoolleaders and teachers wivork together

to achievechanggHarris et al. 2019 Youngs 2017)

Taking all ofthese roles into account, middle leadership rolesniESOL context are mostly
occupied byteachers whassist school leadets lead and develop school performance with
respect to ESOL students (Baecher et al., 20Mbf5ee et al., 2015)his isthe viev of McGee

et al. (2015who statethat leading ESOL learnirig a kind of shared responsibility among school
membersGenerally the responsibility forESOL studentss left to whicheverleaders who have
relevant knowledge in ESOL techniques to classroonteachemwho haverelevant experience
working with ESOL learnergAscenziMoreno et al., 2018yicGee et al., 2015)his suggests
the needo critically evaluatehow leaderkip is distributed among school membheard how

schoolmiddle leadersinvolve other individuals with neformal titles totake an active role in

16



leadershipwith the goal ofmaintainng school performance with respeict ensuringESOL
st udent slh thesstudycot Hagis et al. (2019) anduhgs (2017), shared leadership

becoms the prominent leadership style Isghool leaderdecauseof its positive impact on

teachers and on students out comes.

Despte the positiveimpact ofdistributed leadershipn school outcomes, synthesis of many
studies argued that distributed leadership is viewed in some schools as @&daledjahpractical
procesgDe Nobile, 2018; 2019rvine & Brundrett, 2019; Notman, 2020%chool kades in
otherschools saw distributed leadershipasopportunity to relieve themselves of their workload
by delegating their responsibilities to others, leading to the loss of the schoolsatigani
ultimately ruining the school systefinvine & Brundrett, 2019; Notman, 2020jhoughin other
schools, leaderface different challenges while dispersing their power, such as having to give the
power to other leaders whose knowledge and experience is liffifitisds the view of De Nobile
(2018 2019) who argues thatdividualsshouldhave specifi qualitiesto achieve succesthese
qualities are irrespective dieirformal or norformal titles(De Nobile, 2018)De Nobile(2018
2019)suggest that knowledgeand experiencare twoessentiatharacteristicshat individuals
musthavein orderto perform their roleeffectively. This is becausthese characteristics ate
main tools that allow school leadergo increase the quality of their performanceleading

teaching and learning practicegh respect to ESOL students

An example isgiven by Baecher et al. (2014yho supportedhe importance of knowledga

ESOL areaThese researchers undertoakcomparison betwedesson plans written bywo
teachersone of whom had gener&aching and learning qualificatienwhile the other had
TESOL qualificatios. They found that he design of the lesson plan frdhe specialist ESOL
teachemproved to be more effective in meeting the diverse needs of ESOL stutisreffective

when it meets the diverse needs of ESOL stud&htsr studysuggestshat knowledge in ESOL
areais essential for school leaders and teachers to inaweler toproduce effective lesson plans
thataligns exactly with the different needs oéithstudentsThis is similar to the view of Louie

et al. (20D) who states that school leaders who receive formal education in ESOL context are

more able to support and impact on school practices with respect to ESOL sfliisHesads to
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raise the quémn of how school middle leadewnsth their knowledge impaain school practices
and supporttheir classroom teacheis their work with ESOL studentsThe nextsection
specifically examines the impact of middle leadersinpESOL students as well as dazom

teachersn ESOL context.

The impact of middle leadershipin an ESOL context

Intheliterature, it is hard to find an exastaluationof theimpact ofmiddle leadeship onESOL
studentsMost New Zealandstudies such as those @@ardno et al., (2018), Diobile (2018

2019) and Harris et al. (201%xaminedniddle leadetsip practicesn generakontexts with no

specific reference toan ESOL context A study of McGee et al. (2015) is an exception.
Neverthelesgnternational studies, such as thoséséenziMoreno et al(2016) Baecher et al.

(2016; Daly andSharma2018; McGee et al(2015 and Louie et al. (2019)mply thatmiddle

| e a dpgactieesf o r student s’ | earning support ESOL
targeted at their particular needlbis is because middle leaders are by manstructional leaders

who are responsible to build the best conditithreg allowstudents to increase their outcomes.
These conditions were mostly based on providing students with a school environment that
enhancetheir capability to achieve their goaffectively. Yet,in the light of the high number of

ESOL students in schools, studies suggest that middle lehdeestouse a collaborative
leadership stylén order toencourage other teachers to participate and work alontiedeto

support ESOL stients in their linguistic need¥. o u nsq29©14) study views this style of
leadershipis consideredas anemergentsolutionthat school leadersadapt to secure t udent s’
successThis seems to be evident as mentioned earlier in ESOL contiegtsthe responsibility

was shared among school me mb e r(Baechepet a&.u2pl®;0 r t
McGee et al., 2015)The following headings reflecthe mainpracticesunderaken bymiddle

leaderdn orderto help ESOL students increase their ability in learning English. Tgrastices

arebui |l ding the school vision and empowering t
establishing an effectivechool programmér ESOL students, developing people skills to meet
ESOL student s’ needs, and bui | ddemgandaBESOL nc |

families.
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[. Buildin g the school visiorfor ESOL students

In New Zealandeveryschool is defined by its own vision, which is manifested through its
specific routines, practices, and core values, and many schools proclaim its commitment to
embracediversityandinclusion especiallyafterthe increasing number of ESOL studdnttheir
schoolqdMinistry of Education, 2020Based on thigesearchers suggest thaitldle leaderplay

a critical rolein developing the school vision in a way that ensure ESOL studeniiscluded in

school practices and able to access school curriculum effecfmtgnziMoreno et al., 2016;

Louie et al., 2019)Despite the limited studighat examine middle leadémles inbuilding the

school visionthe Ministry of Education (216) statespecific principlego helpschool leaderm
developng ther school visionand practicesaccordingt o t hei r ESOLTheseudent
principles are knowing the learners, theirlanguage background, and their experimental

b a ¢ k g r Singethésé principles cannot be fully approacbgdhe actions of a single leader
(McGee et al., 2015}t is reported thatniddle leadershouldsharetheir vision promote the
collegial work and build partnerships with ESOL students and their families to be aulquime
sufficient information about ESOL studentorder to be able tiorm their vision appropriately.
According to AscenzMoreno et al. (2016andLouie et al.(2019) when school leaders create a
space for teacherparentsand students to share decisienhool practicethat aim to achieve

equity and inclusion for ESOL studeraie more likely tadevelop This, in turn, might address

ESOLstuders” soci al and academic nTeheedosh arTihsi sa nad iC
(2011), “inclusive education as providing ea
to a school classroom communitypéad)ere differ

This reflect an important perspective regardingwhg that middle leadergerform their roleso

be able tachieve the school visioneRBearchers claim thatiddle leaders should perform their
role asarole modelCallahan et al., 2019; Louie et al., 2018)their views, middle leadelsave

to showthe values and attitudelsey want theicclassroom teachers talaptto ensure that their
classroom teacheere able tdnfluencetheir students effectivelyrhis might be achievedor
examplethrough middle leadetsuilding strong relationships with classroom teachers. In other

words, when middle leaders have strong relationships wethdlassroom teachers, they, in this
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way, inspire themto build strongrelationships with their students. Such relationships have a
positive i mpact on E $r@ther wardsydseanch suggesthat whiero r ma n
ESOL students feel supported, thedmmitment to learn and participasemore likely to increase

(Yuan, 2018)

Il. Establishing an effectiveschool programmefor ESOL students

In New Zealanda school programmelays a critical role in ensuring that students receive a
coherent and weltructured programme that fit with their different ne@dmistry of Education
202(). Based on this, research suggestsrifidtlle leaders are responsiblértgprovethe qualiy

of teaching and learning practidésough providing ESOL students with an effective programme
that increass their outcomesIn accordance with thischool leaderstarted to develop their
programmes differentlfAscenziMoreno et al., 2016; Baecheradt, 2056; McGee et al., 2015;
Theoharis& O' T o ol e JFor e&ample,n someschools, school leadedesigned their
programme to be based transitional bilinguainstructions This means thas the instructiors

are friendly usedto support students in thefirst transition while learring a new language
(Stepanek et al., 2010)hile in otherschools, school leadelsiilt their programme to beased

on bilingual model.The instructionsisedare providedn two languagethatenablethe students
develop their home languags well as the new languaf&scenziMoreno et al., 2016Most
recently, schooleadersplannedtheir school programm®& be based on sheltered instruction
model. In this model, the instruction is totally in Engléshit is the case in New Zealand schools
(McGee et al., 2015 herefore, school iddle leadersmplementdifferent strategies to support
ESOL studentdo med their linguistic needsffectively (McGee et al., 2015)Thesestrategies

are ‘pushin"a n d pul | statedyis whengthiosliddie lradergncouragepecialist
ESOL teacherand teacher aidds work with ESOL students within the classraddm the other
hand, pll out strategywhen middle leaders askpecialist ESOL teachets support ESOL

students out of their classrooms for a portion of time

In New ZealandspecialisESOL teacherseem tolay an important r@school contextsThey
collaborate withmiddle leaderso support ESOL studentiroughproviding them with specific

ESOL | essons that enri ch efmpfb@rig effedtive desourtes that v o C ¢
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help them to use language confidenkifost of school resourcegereadopteddy the Ministry of

Education(2022a). Examples of selected resources include:

- The English Language Learning Progression (EL(\?3n Hees, 201)7is a resource that
suppors both leaders and other staff to work through the conbgnapplying different
strategieso help ESOL students approach their gedth respect to the four strands of the
English language: speaking, listening, reading, and wrhfigistry of Education, 2021)

- Supporting English Language Learning in Primary Schools (SELL[R®)istry of
Education, 2018which outlines ways in which teachers can scaffold the learning of
English language learners so that they can achieve learning outcomes at their appropriate
stagesand

- A picture dictionary that asssshew ESOL students learn Englistbecausdt is based on
demonstrating the most important vocabularies ESOL students need to learn English

quickly (McGee et al., 2025Ministry of Education, 2021).

This leads to the fact that middle leadership compostsmfl and informal leaders who share

the same responsibility to increase the qual
outcomegqDe Nobile, 2018)This alsoleads to note that inforrhleaders play a significant role

in developing | eadership perfor man Baecheriett h r €
al. (2014)andMcGee et al. (2015)laim that specialiFESOL teachers are the main resource for

both school leaders, classrodeachers, and ESOL studentéis is because ESOL specialist
teachers are more aware of what practices might be better for ESOL students to increase their
achievements. Similarly wittAscenziMoreno et al.(2016) Daly and Sharma, (2018) and
Edwards (2012who assurehat including ESOL specialist teacheia leadership team may

develop leadership performance which inturnincréaSeO L s t outdomesThss is because

ESOL specialist teachehsve rich knowledge of ESOdtrategiesand their inpumight increase

the quality of the teaching and learning practizsdst h r espect to.mi ddl e |

However,Baecher et al. (2014) indicate tatluding ESOL specialist teactsand applyinghe
strategy of pulling ouaireconsidered tdoe insufficient practicesfor ESOL students to achieve

their goals. The researchers suggest that school middle leaders should develop their school
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programme to be based on using explicit English inside the classrooms to help ESOL students
develop their English eftgively. This entails through implementing a space in the school
curriculum that teach formal language properly and providing students with different learning
activities that increase the academic achievements of ESOL students and mainstream students as
well (Baecher et al., 2014; Rusk& Von Esch, 2018)Yet, there are no studies that shbaw

middle leaderslesigned their school programme wiéispect to ESOL studehts n €Tbud, he

question remains dfow middle leadershigeveloped theischool programme to support ESOL

student s’ needs and increase their abilities

lll. Developing peopleskilst o meet ESOL studentsd needs

Classroomteacheramay lack confidence whilevorking with ESOL studentsThis isbecause
classroom teachefsave little or no priorknowledge about howo instructand teachESOL
studenteffectively (Téllez& Manthey, 2015)Based on thisstudiessuggest thaschoolmiddle

|l eaders are responsible for improvingtheache
different needs of their studenfdscenziMoreno et al., 2016De Nobile, 2018 Ministry of
Education, 2022dyicGee et al., 2015%tudies repomtiff erent waysniddle leadersupport their

teachers to improve their professional skills. For exapnpilddle leaderin some schoolsvolve

classroom teachers their workand encourage them to work alongside them to coktigzent
activitiesand resoures for ESOL studenthinking that thismay influence classroom teachers

andmay improvetheir knowledge in ESOL arg@tepanek et al., 2010)

While middle leadersn other schoolgexpand theicapacityby involving individuals who have

specifick nowl edge in ESOL area, namely ‘speciali s
teachers and ESOL studemisheir learningto achieve succegBaecher, 2014)Vhile in other
schools,middle leadersprovide classroom tezherswith generaltrainings to develop their
understanding of howo apply different practices effectivelyrvine & Brundrett 2019 Hopkins

et al, 2019 Stepanek et al., 2010According tolrvine and Brundrett (2019) and Hopkins et al.

(2019) effective middle leadershouldprovide classroom teachers with ongoing professional
development workshops that increaseghe a | i t y of t eiraocdareéoassist ESOh st r u

students to achieve their goals effectivéiytheir views, schworkshop s houl d expand
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knowledge and stimulate them intellectually to find effective learning activities that help students
acquire the language fast&his is similar tdVicGee et al. (2015) and Baecher et al. (2016) who
state that providing teacherstivworkshops is important when working with ESOL students.

Such workshops can develapl a s s r o o mabilities doc ptae angl 'practice their roles
effectively with ESOL student s Howevertisargued e by
that middle leaders have to keep their pedagogical knowledge up to date in order to run effective
trainings(De Nobile, 2018)BesidesStepanek et a(2010 claim thatworkshops alone are not
sufficient for classroom teachers to developrtheis ki | | s and practices t
needs.They said thatlassroom teachers do not find workshops effectinless they were
followed by consistent observatiotisataim toevaluate whether classroom teachers were able to
address ESOL studeht n effedively or nofRigby et al., 20175mith et al., 20205tepanek

et al., 2010)In literature,evaluationobservatioris anessential practice thats an impact on
teachers’ pract i cSimilaflySwih Ridgby et &l., (201L9) who as8uzeOthat
classroom observatiomsan i ncr ease teachers’ academic sk

outcomes.

Yet, in New Zealandmiddle leadersvho lead ESOL teaching and learnintay lack specific
pedagogical knowledge IBSOL areaThis, in turn,may affect theirefficacy in terms ohow

effective thefeedbackis to empowerclassroom teachérs ¢ a p a(Ascehzi Morepo®t al,

2016; Baecher et al., 2016; McGee et al., 20IR)is is because¢he observations that are
conducted with no specific goal are considered to be not effeBi@ged orthesecontributions

| have been unable to find any resource thfiected how middle leadersith respect to their
knowledge and expertisenhancg hei r c¢cl assroom teacher s’ pr a:
needs. The current studies were mainly depicting middle lead@rBuencersandrole models

who encourage classroom teachers to falldwen, the question remains bdbw middle
leadership suppts classroom teachers in their knowledge and practice with ESOL stadents

learn English successfully.
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IV. Buil ding a supportive environment for ESC

Researclsuggest that, because parents are the first teachers tacttikeiren, they have a great
impact on educational achieveme(Bsill, 2014;Irvine & Brundrett, 2019McGee et al., 2015

Vera et al., 2016 School leaders, therefore, need to involve parents imipigithe learning for

these studen{®ull, 2014 Vera & al., 2016. In New Zealand, middle leaders and senior leaders
areoftenr esponsi bl e for pr ovi dwhnagwidBissafe and suppaitven t s’
environment thatllows them to create positive relationships with teachers and other staff
menbers Thesekind of positiverelationships helps ESOL families better understand the
school community, antb build a clear picturef how their children arerogressindMcGee et

al.,, 2015).

According to an initiative instigated by tiinistry of Education(2022g, middle leaders are
responsible for promoting reciprocal, learnicentered relationships among schoaldh a n a u
community, and teachers. These relationships, baseinpathy and mutual respescourage
leaders andeachers to value the diverse identities, languages, and culturesirofaheol
community. However, afew studies explored the ways in which middle leaders developed
rel ationshi ps wha (EIE2I3LMcGee et dl.e201iFHorexamplea study
conducted byBull (2014)in New Zealandsuggest that middle leaders should work alongside
their colleagues to build a partnership with families through enlightening families about their
children’”s needs, ac hi evdtole achioved neeet expestationa.n d  t
McGee et al., (2015uggested that middle leaders improve their relationships with families when
they build a school system that is based on
is evidentwhenmi ddl e | eader s c el thrbughaconeluctmdestivile in thes ’ i d

school contextandencouramlgE SOL st udent s families to conr
to be part of the school context. Such evenéy support ESOL studentndincreasetheir self-
confidence irusing English (Ascendiloreno et al., 2018VicGee et al., 2015; Vera et al., 2016

Yet, it is still unclekarh ow mi ddl e | eaders support ESOL st

teaching the language itself; the available stsideéported that ESOL parents were supported with

either events or through school conferen@=gecher et al., 20164cGee et al., 2015; Vera et al.,
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2016) Then, the questioremains ohow middle leaderareable tosupport ESOL students and

their families to learn English successfully.

Gapsin literature

The |l ack of adequate specification of mi dd|I
schol ars who found that the steuaddeerss hciopn’s tiam t
contextgBaecher et al., 2016; Cardno et al., 2018; De Nobile, 2018; 2019; Fairman & Mackenzie,
2015; McGee et al., 2015; Louie et al., 2019)is is supported by Gurr and Drysdale (2013) who

note that middle leadership has not yeflected and captured the interest it really deserves
specifically in the ESOL field. This is especially the case if assuring effective teaching and
learning forESOL students was at the heart of middle leadership roles. Thus, ambiguity still exists
despte what middle leaders are doing to support ESOL students learning English (Elfers &
Stritikus, 2014) . There were insufficient S
document the ways in which they have an impact on the process of teachilegraivt for

ESOL students to help them to learn Engliglost researchers claim thatlbncing theschool
curriculum required forsupporting ESOL students to learn English has been identified as
challenge fomiddle leades (AscenziMoreno, 2016; Baechet al., 2014Baecher et al., 2016

In addition,there has also been limited research into how middle leaders help classroom teachers

in their work with ESOL students who have limited English (Effefom, 204). Lastly, while

some studies showed that mi dwhlaenttabughainvelving ¢ o0 0 |
them into the school communiflouie et al., 2019Yhere was no styd within the bound of my
searchingthat investigate precisely how middle Bder s communi cate with
especially in cases wheparentshave limited English (McGee et al., 201B¥ a result, wat is

needed is a conceptual framework to guide future research attempting to explore the nature of
these rolesn ESOL field as suggested WcGee et al(2015. This project assistl me in

acquiring an enhanced understanding address my research q@sriaround how middle

leadershimddressdthe need of ESOL students to learn English effectively.
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Conclusion

A large body of literature waeviewedto reflect the importance @xamining the impact of
middle leadership practices to sup@®8OL student theirneeds to learn English. In literature,
middle leadership has been shawhave an important impact on school achievement as a whole.
These leadersvork as a teaarinside their classroomasanadministrabr who works alongside
senior leadershipandfinally as aleaderwho work alongsideheir colleaguesThis chaptehas
reviewed many ofhe most recent studies that shtiwe practices middle leadersidertookto
increase the school performance dmdp ESOL students tmcrease their outcome3hese
practicedncludebuilding the school vision and empowering the school capacity to meet ESOL
student s’ needs, establishing an effective s
developing people skillsto meeBEDOL st udent s’ needs, and build
ESOL students and ESOL familiesowever,within each practice there is ambiguity in whether

these practices couttrveESOLs t u d meeds ar hot; and whether middle leaders achieve their
goak or not. ese practices are in ndedherresearch to understand how middle leadefferts

impact on the school systeamd make a change in its performairca way thasupportESOL

students to learn Englisgfectively.
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Chapter Three: Methodology

Introduction

This chapter describes the research methodologyingéds studyto investigate the impact of
middle leadership practices on ESOL students to learn English. Firstyrésents an overview

of the conceptual framework of thesearch methodologin relation tointerpretivisn and
constructivisn. It then provides a rationades to why a qualitative approach has been adopted in
this study. It also outlines how the schools and study samples were skletiiediatacollecion.
Semistructured interviewsereconsidered to be theest fitfor thisthe research studg acquire
dataconcerninghow middle leaders could support ESOL studenisamEnglish.A thematic
analysigorocess wathenused to analyse the dakourcriteria oftrustworthinessvere described

clearly in the researclll ethical issuethat relate to the studyill be included at the end of the

chapter

Methodology

The conceptual framework of this stuidybased on interpretivigtnd constructivist paradigms.
Choosing these two positions assisted me to find answers for my research questionsysince the
are based on understanding the human experience. Ontologically, the approach is inteagretivist
this theory is based on describing amoderstanding human interactions and meanitigs
examines how commesense meaning¥ reality are created and used pgoplefor practical
purposegMackenzie & Knipe, 2008)According to Creswlé (2013), interpretivist theory refers

to the existence ahultiple realities thatreshaped by different views and meanings of people.
In this research, | was determined to investigatee p a r ibterpretapoasrot treir realities
with ESOL students to understahdw middle leaders support ESOL studdottearn English

Each participant was engaged to add a personal worldeigavdingivhatthey consider to bihe

best leadershippractices that help ESOL students to learn Englidhis is based ontheir
experienceandtheir way ofinterpreting realityThis means that truth is nassumed to beeady

to collect butit is constructedromp eo p | e’ exper i e Acadngtahbdensper c e
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( 20 Oibtgrpretivisth el i eve t hat reality i s codihereisuct e

no such truth or(plnowl edge out there”

In terms of pistemologyknowledge and understandidgpend on how people have constructed

their knowledge. In the constructionist vie@rotty (1998) statedmeaning is not discovered but
constructedmeaning does not inhere in the object, merely waiting for someone to come’upon it
(p.43).In accordance with thigeory,| invited peopleao participatevho hal different positions

and who wouldicknowledge different realities and be able t@onstruct the knowledge. | relied
onparticipants’ percepti ons, rstana lpow middenleadess, an
constructed their knowledge and meaning about \elaalershipractices are best to help ESOL
students to learn Englishhe inclusiveness in participatitiad theaim of seeling, thorough data
information regardinghe impact ofiddle leadership practices that supported ESOL students

their attemptgo learn Englishl was able to construct the research findings and inform middle

| eaders’” i mpact on ESOL student&Davidsongald.s h | e

Given these two paradigpes qualitative approach was considered the most effective approach to

fit with theinterpretivist and constructivigiosition As gated ly Menriam and Tisdell (2016),
“gqgualitative research i s a nhe meahirgr peaple thaver e a
constructed, that is, how people make sense
(p-28) Using qualitative research enabled medostruct a bettarnderstanding atherealiies

of middle leadersndtheir support oESOL studentsidditionally, it enabled méo identify and

interpret people's experiences, views, and perceptidesdble taonstruct qualityknowledge

of what practices middle leaders dge help ESOL students in their needs tore&nglish

(Privitera & Ahlgrim-Delzell, 2019) This occurredvhen middle leadersf this studysharel their
perspectives and their views about their actual role, their context, and their opionmesning

what practices could help ESOL students to acquire English

To identify the miwhdnsupporting &S0 stigdéentisveas geeidedhat n c e s
interviews were the mogffective toolamong those utilisedithin qualitative approachrlhe

reason for selecting interviewgasnot onlythe need tdind answerdo my researclguestions
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but also to helgmprovemy understanding of middle leaderstipd ESOLs t u d stuatioss
within New Zealand primary schools. As mentioned by S&aden and Major (2013),
interviews assist to explofelata on understandings, opinions, what people remember doing and
the cultures in which they live and wdrkp.358. The research was guided by three main

questionsas follows

1. How do primary school middle leaders support ESOL students who are new to New
Zealand to learn English?

22How do primary school mi ddl e | eachgabilgy bui l
to support ESOL students who are new to New Zealand to learn English?

3. How do primary school middle leaders collaborate with the familiesa rofdhese ESOL

students to support their English language learning?

Semistructured interviews:

In aqualitative approacghherearegenerallythreekinds of interviewsstructured, serastructured
andunstructurednterviews As this studywasa small scalene semistructured interviewa/ere
considered thenosteffective tool togain a detailed understanding of middle legdienpact on

ESOL students to leang English. Semistructured interviews are defined as an open source
whichleads to a bettequality understanding of the social world throligteningtop ar t i ci pan:
experiences and perspectiv@d/ellington, 2015) As this kind of interview is based on open
questions, tis assisted mén obtairing furtherind e pt h i nf or mati on on t he
perspectives and experiences with ESOL studehtsarelearring English Moreover, this kind

of interview provided an opportunity hawe freeflowing conversation with participanisho

were notlimited by timeor by a set of closg questions a the case witlstructured interviews
(Wellington, 2015) The flexibility in semistructured interviewsllowed me tcask addtional

probing and prompting questions to inform my research inquiries (Baden & Major, 2013;
Wellington, 2015). Thus, conducting sestiuctured interviews was the keydathering data

needed t@answemy researclguestiongSavinBaden & Major, 2013)in addition this approach

29



engaged the participardaad provided them with an opportunityreevaluatehe effectiveness of

their practices

The interviewquestions weradapted fronKing et al. (2019). Ten purposeful questions were
divided into three setthat stared from generalquestions and moved towardsep questions
(AppendixA). The first set of questionsagdesigned to find out about participants roles and
experiences in their schoolBhe aim of the first savas to create a rapport with the participants
which created a foundatidinom which togain information in a comfortable wajhesecond set

of questons wasdesigned to gauge the impact middle leadershgon ESOL students in their
schools. This setf questionsaimedto producein-depthinformation about their practices with
ESOL studentdncludinghow they support classroom teachers in their knowledge and practice
with ESOL studentdnformation was also sought o they supporédthe families of ESOL
students to help their children to learn English effectivAcording to Kinget al.(2019), in-

depth questions need to include all types of questions such as contrasting, evaluating, and
comparative question$hus,having different kinds of questions@uragedgarticipants tshare

their experiences deeply and explicitggarding their workvith ESOL studerg The last sebf
questionswas designedo engage participants to evaluate the effectiveness of their practices
through sharing their challenges and their responseete tthallenges. During the interview
there werefollow-up questionthat assistetheto have rounded, detailgliscussionshat allowed

the participarg to estimatehow effectively middle leadership practices impact ESOL students

learning English

Prior to the interview day, afireparatorymattersthat are considered important were addressed
(Wellington, 2015). Inviting participants, asking for their interest, recording their information,
and providing assurance of confidentiality and minimising h&om participantswere all
addressed This was alsieved through providing a set of purposeful questions that were
thoughtfully composed so that thepade sense to interviewees and were completely explicit
(Appendix A). All questions were designezbnsistentlywith the principes of Kinget sal
questionstyle (20B). Additionally, follow-up questions were usagpropriatelyand sensitively

to obtain more explicit or extensive responses from participants or to clarify any ambiguities.
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Wellington (2015) considered followp questions to be a valuable toshen usingopen

questionsThesefollow up questions provided an importdip to avoid having limited data.

To ensure participanttid not become fatiguedtas consideredmostimportant. The researcher
ensuredhat the interviews would last for a maximum of one howddress this concerAlso,

thei nt er vi ews wer e ¢ ond basedontheir requesa All intergiewp weret s
conducted in a quiet roomthereconversations and voice recordingpuld be conducted with
minimal interruptions At the end of each interview, interviewees were asked if they would like

to add any comment or discuss amyditionalissues, as sometimes these sorts of questions
producevaluableresponsegelated to the stly. Lastly, appreciain was expressed to participants

for taking part in the studyThis includedpresentinga kohato the participanfor sharingwith

their experiences and kbmgishleamngvéghnebout ESOL s

All interviews were eécorded and transcribd to ensuie a betterunderstanding of the research
outcomes As identified by Seidman(2019), recording the intervievallows the researcher to

develop a comprehensivmderstandingf the participant responsesAs theinterview data and

its results are influenced by the researche
transcribe the interviews personally to unft
According to Bailey (2008), trescribing is“an interpretive act rather than simply a technical
proceduré (p.130, as itencouragethe researchdo obtaina more comprehensive understanding

andto analyseanyunanticipated phenomena. Thus, transcribing the data persahafiyed the

following benefits

1. It enabéd me to capture how dataere expressedby participantsvhenl listeredto the
recording It also provided the opportunitiesté r ansf er partici pants’
could point to the questions thagppeared to bef most interest to the participanighis
could positivéy impact my abilities to analyse the data effectively.

2. Itprovidedan opportunity to compare t hleallowedr t i ci
toi dentify the differences and whichprovigelr i t i e

me initial ideas regardingcodes and themes that should be approached for tthe st
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stated by Wellington (2015)careful recording and processing of interview records can

enhance and encourage respondent validamd53.

After transcribing all the interviews, aHlanscripts were shared with the participaotseview
their answers and cheokhether they neexdl to alter anyinformation Once participants
confirmed theravereno changeor edis required | was ablgo begin thedata analysis process

whichis descibedbriefly in the next sectian

Data analysis

Data analysis is descri bed remuiredouseharintetestoat k' wi
abilities to make sense of the qualitative datgainedfrom semistructured interviews. It is an
ongoing process that involves breaking data into meaningful parts for the purpose of examining
themfurther (SavinBaden &Major, 2013). The min purpose of qualitative data analysis is to
make sense out of the data (Merri@nTisdell, 2016), with an intention to find answets the
research questions. Thus, whHamalysel thedata,l couldidentify the potential codesading to
determininghow datashould becompared| had the opportunity to examirtbe datadeeply both

in parts and when assembling the datgetherto make a sensibl&hole. According to Savin
BadenandMaj or (2013), data anal ysi sintérregate #amyn f or
ways that allow them to identify patterns, create themes, discover relationships, improve

explanation, make interpretations, mount critiques, or generate tiegrib49.

Thus, the most appropriate processrtsurean effective anakisof datain this research project
was a thematic analysis approach. This procissbased on following important protocols to
enhance the overaijuality of complicated data (Scha& Sanders, 2019). The first step was to
complete the interviews and have them transcribed. Once data is trandcaiheigised the data

by readng the transcripg repeatedly to understand hidden measiambedded in the data.
Reading the data consistgntétnabledme to exploreit effectively through highlighting the
keywords assigning codessing important comments that expressed what the participants mean

by an argumengPrivitera & AhlgrimDelzell, 2019).Moreover, to increase the quality of the
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analysis of thedatg | made sure of the trustworthinessloéresultsby differentmears which are

classified into four main criteria as descriteow,

Criteria of trustworthiness of the study

The main aim ofxploringtrustworthiness in a qualitative study is to supportaimas of the
researclby ensuring thatthe e sear ch findings are “worth pay
p.2). Privitera and AhilgrinDelzell (2019) claimed that there are four criteria ostworthiness

to increase the quality of the studyheseare: transferability, dependability, confirmability, and
credibility. Transferabilityrelates teexternal validity ensuringthe generagation of the research
findings. However, generatition is no alwaysapplicable in qualitativeesearclhif it is based on

a small ample To increase the transferability of thissearchparticipants have been selected
from five different contexts holding different roles. The greater number of participants in different
situations, the more likeli is thatthe results are transferable to similar contexts. Also, the time
frame which was given to participants was extended to one to give them the comfort of
sharing their perspectives freely with no restricted short time. The participants were earghged
happyto share their perceptions about what practices and contributions havedsavailable

to ESOL students thelp then acquire English effectively. Through thiiscussion middle
leaders could criticallyevaluatehow they ould improve or alter their practicesto more

effectively met thevariousneeds of ESOlstudentdo learn English.

The second criterigmlependabity, refers toreliability. Thisrelates to hoveonsistent the results
of astudy would bef it had been conducted by other researcffecharp & Sanders, 2019)jo
make this study beneficial to others, proesssroughoutthe studyhave all been described and
explained thoroughly from obtaining participants, increasing rapport with participants,

interpreting their perceptions, and constructing the hoétome.

Thirdly, the confirmability of the study refers to neutralispecificallythe extent tavhich data
istransferred accurately without reflecting t
is based on interpretivistnd constructivist posions, recording the senstructured interviews

electronically ensuredhat | reported the interviews accuratelyensuring anunbiased
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i nterpretati on o fMotedver, topagord anfucthenbiasnfronsny pevsonalw s
way ofinterpreting and understanding the dataecking byparticipantsof the transcriptionvas
involved-al interview transcripts were shared with the participants to errdune representation

of their viewswas recorde@Wellington, 2015).

The last criten, credibility, is known as internal valigitAccording to Cohenetal. (2QL, “ i n
qualitative data, validity might be addressed through honesty, depth, richness, and scope of the
dat a a ¢phli7% Voeadhieve this, adopting the way of Kiegal.(2019) in dividing the
interview questions into three categories (the initial questions, tHepth questions, and the
follow up questions) assista@deto obtainthorough data from participants. Prior betinterview

day, | worked on establishing a rapport with the participants that provided them with a sense of
comfort andled them to share thelronestviews and perceptions about hakeir leadership

practicedulfill the different needs of ESOL studentslearn English.

Additionally, another effective technique that increhslee credibility of research datis
triangulation. Triangulation refers wbtaininginformation from different resourcesvhich is
important to ensure that the data is comprehensible to formulate a deep understanding of the topic
(Privitera& Ahlgrim-Delzell, 2019)In this study, having a group of different leaders in different
positions such as ESOL leaders, ESOL teacltak, Leackrs,and Team leaders resulted in a

more dynamic and comprehensive understanding of the topic.sfligy participants also
benefited from this approach as experiences and perceptions of how their practices impact ESOL
student s’ avasiable tdeyaffirmed ahdeeinfonced (Priviter& Ahlgrim-Delzell,

2019).

Sampling

Sampling depends on the researcher’s study p
a portion of people with certain characteristics and experiences to represéatiod a wider
community (Privitera & AhlgrimDelzell, 2019). In terms of a smatale study, neprobability

purposive sampling waselected to gain thorough data from a specific group of participants.

According toPrivitera and AhlgrirdDelzell (2019) par t i ci pant sprobabidity s pect
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samplingdo not represent the wider community. Thus, purposive sampling was the key to target

a specific group of peoplie orderto meet my research aimliddle leaders whose position

related to ESOL studen s ’ English |l earning were approache
they support ESOL students to learn English effectively. According to Cohen et &),(201
purposeful sampling is used emableaccess to ‘knowl edgedegith e pe
knowledge aboutssuesrelated totheir professional role, power, access to networks, expertise,
andexperience. As mentioned irtheliterature the term'middle leadensip’ is hard to defineas

they holddualroles leadin@ndteachingDe Nobile, 2018; Hars et al., 2019)And in bothroles,
theyhavean i mpact o n le&rin@decasseheydre respensiblefthe quality of

teaching and learning programss in thar school.For this reasorpurposivesamplingwas the

main tool whichassisted me toecruita group of various middle leaders with different roles and

positions related to ESOL students’ l earning

Wellington (2015)confirms that inpurposivesampling researchecandeliberately select a wide
range of different cases. In the process of selecting schools, | firstly narrowed mipfodosary
schools included in thAuckland Central Community of Schools (ACCQ&)Community of
Learning(Col) in Central Aucklandfor two reasonsFirstly, this CoL includesnine primary
schoolsand has a particular focus amesearching best practicés support the needs of
multilingual, ESOL learners within thie schools Secondly these schools hawerelatively high
proportion of ESOL studentghereforeapproaching them was considered a good decision.
approached thentire CoL, howeveronly four leadergrom two schools out ohine expressed
interestin participatng in this study Of these four ladersiwo wereAcrossSchool Colleades,
onewas anESOL leaderandonewas ateam leader. Afteconsideration| expanded the circle
of schoolsinto different areas in Aucklantb increase the numbers of participantssed the
Education Counts websiteto identify three other schools. The followinBable 3.1 presents
information about theelected fivgp a r t i &dhgola in regard to the number of ES€dlidents

and their ethnicities.
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Table3.1 Overview oparticipating schools

Total Percentage
School ESOL

School European/Pakehi Maori Pacific Asian MELAA Other of ESOL
Name Number

Roll students
Tahi 595 202 23 20 314 19 12 140 23.5%
Rua 207 2 0 7 84 107 7 110 53%
Toru 171 3 9 22 127 9 1 90 52%
Wh a 465 193 10 14 193 37 18 130 28%
Rima 423 145 63 111 63 40 1 120 28.4 %

The principals of those schools were approached through email (Apd@ndixoducing the
researcher and the research stédgopy of the information she@\ppendixC) and ethics form
(AppendixD) were attachetb theemaif or par t i ci piafermhaton sheewasthee w. T
source of parti ci p amdresdetailsvdbdul therrgsearctscdintaineda a s k
summary of the research, aims, its significance, the benefits, and the research plan. Once
principalsconfirmedtheir interest in the study selected the participant&sed on two essential
criteria. The first criterd was used toselect middle leaders whose roles allowed them to have a
direct influence on the learning of ESOL students such as the B&glteachér This is because

ESOL lead teachers ansuallyin consistent direct contact with ESOL students, so their influence

is considered to be direct. The second catevas used tcselect middle leaders who dha
experienced being a leader B@cond language speakers such as the pedagogical leader or team
leaders This is because they are supposed to have good knowledge of school pregysard

resources that better serve ESOL student s

Consi deri ng t h eanmeadifféréntparticipamts veetre indtedifot tieereseénain
five different primary schools. bkt middle leaders who weapproacheaveresyndicate leaders
such as AcrosSchoolLeaderand team leadersgniorleaders who hold middle leadership roles
such as deputy principals, and informal leaders holding teligeroles such aspecialiSESOL
teachersHaving middle leaders holding different roles helpe@nsurethe trustworthiness of

the data gathered
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Once middle leademffirmedtheir readinesd, arranged an initial meeting with them teepent
the documertion In the meetingl explained the research plan, the methodglagy its aims
using the information shedtemphasisedhat being involved in the study was voluntangldhat
they could withdraw from the study anytime. Theywere inbrmed that they couldddto or
changetheir data at anyime prior to the findingsbeingreleased. Once middle leaders showed
their interest in taking part in the study, the researcher provided them with a copyZohtmat
Form (Appendix E)and the intrview question§Appendix A)sothatparticipantshadan idea of

what they were going to be askiedhe interview.

Ethics considerations

The nature of this study required deep and rich descriptions from middle leaders' experiences
regardingsupporting ESOL students learg English. The researcher was concerned that many
ethicalissuesneecedto beconsideredefore starting witlihe data collection process to ensure
thattheresearchlwasethical. AccordingtoBroake t al . , ( @dhdsFesporisibilitytd s e v
ensure that educational research is ethical research, and the better prepared we are to address this

task, the bette¢(7)o0ur research wil/ be”

To start with,the procedures of this studyere approvedby the Auckland Universyt of
Technology Ethics Committee (AUTEC3deAppendixD). | followed three main principles to
ensure thathe research was ethically good: respect for persomeimisation of harmand

ensuring justice to the research.

In regard to the first principlerespect for otherdt refers to the need to acknowledge the
autonomy for participant$ demonstrated this first principlegspect for persons, ®xplaining
the researchrojectto participant&nd school principals sert school principals invitation emails
that includedanInformationSheetexplainingthe researcplan and purpose. Once the principals
showed their interest, they were asked to forwardrigation emdito their middle leaders who
deal with ESOL students! then conducted a meeting prior to the interview pmvide all
participants with information sheets that included sufficient information about the reseatgh

such as the researghirposesplans, methodology, methods useadd its significance. Also, a
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ConsentForm was provided to participants so they cowdtan idea about the interview protocol.
Miller et al. (2012maintainthat consent forms should blear,andthe researctescribed briefly

[

to participantbecausé i nf or med consent can be considere
the participahis consentingtoand wher e ‘parti ci/Atghe eéndof'the be gi
meeting | emphasisetb participants thamny contact detailsverehighlightedin thelnformation

Sheetif they havegqueriesregardingthe study.

The second principleninimisation of harminvolvestwo main elementsTheseare showing the

good of conducting theesearch anavoiding any risk or harm tparticipants(Brooks et al.,

2014). To achieve the firstrequirement during the preinterview meetingl explained to
participants howboth middle leaders and the communitguld benefit from this research.

assured participants that through participatinghe studythey would be able teeflect on the

efficacy of their practicesrelating to ESOL studentsBy sharing their experiences and
perceptions, they would lie a better positionto e vi ew t he E S OlLlexpgeriencesent s’
and could critically evaluatehow much their practices impact dhS OL st Hnglsmt s’
learning.In regard tacommunity benefit, the research findingaytead tomprovement inschool

practices regarding ESOL students.

To achieve the seconmdquirement ofminimising any risk or harm to participants, participants
wereonly asked questions thatkererelated to the stud{Brooksetal.,205). Par ti ci pant :
were maintainecconsistentlythroughout the research. For example, their schools were not
identified,and their names were replaced with pseudonyms to ensureriliacy. All personal
information waglestroyedand alldata forthe final thesis werkeptconfidential and stored ima

office at Auckland University of Technologfdditionally, participants had the right to review

their own transcrigtand were able to make any amendments to their Datang interviewing,

| established relationships based on engagement, apprecatbiearingto show respect and

care towardsheparticipants. After the interview, participants were given a small koha to express

t he r esear c hfertheirdimeaapdinfoeratioat i o n
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Regarding the last principlensuringusticein participantsselection, the researcher mentioned

in the meeting that middle leadexereselected based on specific critanaorder tobe able to

provide effectiveresults to fill the research gap. Accordingto Breekal. (205) , “ it i s un
selectsystematically some groups of people for research simple because of their availability, their

compromised position, or their manipulability, rather than reasons directly related to the problem

being 9geldected”

Conclusion

This chapter hasxplainechow the research methodology was seleclesh maintheorieswere
consideredthe interpretivisn and constructivim paradigmswith regard to their usefulness in
improving our understanding of the impact middle leaderdison ESOL student&earring
English. An interpretivisn approachhelps towards anunderstanithg of how people view and
make sense of their realitieghilsta constructivisn approactassistdowardsunderstading how
people create their knowledg€his chapter eglored different aspects of adopting qualitative
researchihe methods selected, data anadysriteria for selectingparticipants and ethics A
discussion of the four criteria of trustworthiness Wwasfly addressed to ensure the quality of the

research methodology.

39



Chapter Four: Findings

Introduction

This chapterdetaik the result©btainedin nine semistructured interviewshat examind the

impact of middle leadership practices on ESOL studeais to New Zealantb learn English

Firstly, a brief overviewis providedon the background of the research participaotiowed by

an outline of the data analysis. With regard to the results, data comprise information about
effective leadership in the ESOL field, includitite impact of middle leadership practices on
teachers as they seek to develop their skills. Thits, sn turn, appear toinfluence how
effectively ESOL students learn English. Additional data represent various ways middle leaders

communi cate wi twh aEsnodl psdruedretnst stto achi eve t he

The data analysis process desedilin the second part of the chapter is in two main parts. In the
first part, thefindings are presenteddlc c or di ng t o mi d dihchudirigzdaplitg r s’ [
principal,threeteam leadey andtwo AcrossSchool CoL leadersin the second part, the daga

analysed with regard threeESOL teachers with leadership roles

The data shared frothe ESOL teachergrovides information abouhe practices and strategies

they usd to support ESOL students who are learning English. Barriers and challereges
included in the reported experiences of both middle leaders and E&@LeachersTo protect

the identity of parti ci paniMhsaRimaMawe bde usedasnb er s
pseudonyms faothe five schools selected for the stiadydp ar t i ¢ i p aredlsgréplacedh me s

with pseudonymso protect their identity and privacy.

Researchparticipantsbbackgrounds

This section describesachparticipant sole and years of experiences in relation to supporting
ESOL students to learn Englishhis detail is included to reflect hoeach participanin their

role add a differentinsightto the studyT he parti ci pantetiledlkleveior i pt
relaion totheir schools which are representeddmeoMa o r i number s Whahi,

Rima).
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Fe and Jenny holdualroles as teachers and leadeasTahi School. Fe has been a middle leader

for six yearsincluding thelast two years asnaAcrossSchool Leader (ASL) n her scho
Community of Learning (CoL)Fe is leading an initiative acrossntral Aucklandschoolsto

identify the best strategies help ESOL students to learn Englistore quickly Jenny has been

a teacheof ESOL students fothe last six yeardncluding the last two years as a team leader.

Her role isto work alongside teachers and leadwrdfind the most effective practices for

i mproving ERBedHy. student s’

Sophia Sarah and Lilywork at RuaSchool. Sophia has been a team leader for the last five years
Sarah has been a team leader asgecialist coordinator for the senior school for the last two
years andLily has beemn ESOL specialist teachieoldingaleadership roléor one year at Rua

school and two years abroad.

Leehasbeen an ESOL teacher andahnool teanteader for many years. She tHagrpn her role
as Deputy Principal and ESOL coordinatat Toru School This wasonly a year before her

participation in thistudy. She brings her experience to the role.

Kim and Molly are bothmiddle leaders aivh &chooj withf i f t e eaxpeneecaamdgwo
y e aexpetiencaespectivelyMolly alsohasf i f t een y e aras ESOk tegeherin e n c e

otherschools.

Cindy has beeman ESOL teachdor eight years. She is also the coordinator who leads the ESOL
programmeat Rima School. Cindy was promoted to this leadership role because of her knowledge

and her practice in regard to teaching ESOL students.

Interview data analysis

As notedin Chapter Three, serstructured interviews were tls®le methodisedto collectthe
researchdatg chosenbecause ofits effectiveness inacquiring thorough information from
participants.Eight questionswere asked of the six middle leademshile ESOL teachers th

leadership roleanswered twadditionalquestionsThe aim of including the extra two questions
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for ESOL teachers with leadership roles was to gather data specific to thos8ottesets of

questionsareprovidedin (seeAppendixA).

The mainaim of data analysis is to reduce the amount of information into more manageable
chunksusing codes, categories, and therfiivitera & Ahlgrim-Delzell, 2019) Once data had

been collected from participantsachinterview record vastranscribed manuallinto awWord
documentand sent back tthe participant for review. Only two transcripts weegurnedwith

minor changesvhich reworded a small number of statements to make them more relevant to the

question.

The hematic analysiprocesss based on identifyingnd describing both implicit and explicit
ideas witlin the data(Guestet al, 2012). To start with,the hard copies ofhe transcripts were
read and reread repeatediyorder tounderstandhe datan depth While readinga highlighter
was used tddentify the important and relevant informatioveededto answerthe research
questios. Notes of any interesting, surprisingr; contrasting ideas among participants were
annotated inthe margin of théranscript Thesenotes assistin the establisiment ofa holistic

picture of the datandallowed the identification of thimitial grouping of the data

According to Privitera and AhlgrirDelzell (2019), the main purpose of compiling the data is to
identify thecodesand to create meaningful categories that heljdantify the themes for the
research inquiriesn order todo sq theinitial codeswere extractedrom the research questions
wording andused tocreat emergent categoridsased orp a r t i @erge@atiostwghin each
question All the initial codes an@&mergent categorieseretransferredo aWord documentin
which a specifictext colour was assigned te a ¢ h t r a n s Mektithe ¢categoriesveral e s
arrangedindividually in alphabetical order to identifgny duplicates Once duplicates were
removedcategoriesvere read and reread consistetdlyelocate the categories that relate to each
other This processfacilitated the creaton of new categoriesThe total number of the new
categories wasixteen. Once he new categoriesvere printedand cut upthey were manually

groupedogetherandput intopotentialthemesn a waythatfit with the researchjuestionsThe
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amofthiswas t o refl ect t he par Quotesfepnparticisgahtarpatso c ept i

includedin the following sectiortio accurately reflect the perspectives of the participants.

Researchfindings

This sectiond o c u me nt s  pesaspettivegdgqrding thair’ practices to support ESOL
students, new to New Zealand, in their efforts to learn English. Findings are distributed under a

number of headings order to reflect the main ideas of each section

1. Effective middleleadership in ESOL contexts include collaboration and communication
with team members

2. Effective middleleadership practices support ESOL students through reshaping school
progranmesand providing effective resourges

3. Effective middle leadership appearspar t i ci pate in c¢classroom
through modelling and classroom observation

4. Effective middle leadershipppear to foster strong relationships between Efabiilies
and the school

5. Effective middle leaderappear tcovercomeESOL students b ar r i erodding hr o u ¢
them withan inclusive classroom environment aff&ctiveteachers

6. ESOL specialist leadeeppear tchave asignificantimpact on ESOls t udent s’ abi
learn Englishand

7. Effective middle leaderappear to facdifficulties supportingeSOL students | ear ni ng

First and most importantlyt is important to highlight that all participants, regardless of their
position, acknowledged thtfficult role held by middle leaders in primary schodlse described

how middle leaderarea “ br i dge bet we e Boad tdfBrustpesto thecteagher | an
and t he (Leet Twrd,éh)(The toming sectionsxpand upotheseverresearch findings

that are listed above
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Finding one: Effective middle leadershipin ESOL contexts includes collaboration and

communication with team members

Three main categoriesnerged r om par t i of effeciveniddle leadershig selation
to teaching and learning with ESOL studefiisesewere adollows:

1. Leadership should be adaptable, responsive, and relevant

2. Leadership should foster staff collaboratenmd communicatigrand

3. Leaders and teachesould share decisiemaking

All participantsexpressedhe opinionthat with the increasing number &SOL studentsn

primary schoolsthere was an urgency ft@adergo change their leaatship practicén order to

be able teenhanceschool performance and be ableettectivelya d dr es s ESOL st ude
in regardto learring English.Fr om t he partici pants’ perspect |
who are responsive, adaptable to different situations and flexible when it aodifésrent needs,

whether experienced by teachers or studeftss is maintained whereaderslead in a
collaborativeway such thateachers and leadersrk alongside each othesharetogethertheir

vision, and exchangeith each othetheir experienceso as tdenefit from each other tmeet

the needs of their studenEor exampleateacher whdas a student with limited EnglisWwho is

not showingany signs ofprogresscan freely seek support from middle leadéxscording to
participants, when middle leaders perform their role in an effective way, show their enthusiasm
towardsthe schoolgoalgndt hi nk critically about student s’
teachers around them to warka similar mannerThis was seen in Rua School when middle
leaders a@d decisively to change teaching practices iiasponse toE SOL st udent s’
achievementAfter noticingagap i n ESOL st udent sthsanddReadihgt s , P
the schoolinvestigatel the source of that gap. This resulted in middle leaders changing their
leadership planand a newpedagogywas adopted based on a comprehension approach that

assisted ESOL students to achieve balangeiformancen different subjects.

An additionalfinding wasidentifiedwhenparticipants weraskechowleadership helped teachers
me et ESOL st Middereaders comraoalg mentiongdlat good communication

between staff andhe ability to work alongside each othevere essentialMiddle leaders
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expressed the view thétt h e r e zome®f condortwhere everyone is allowed to talk freely,

there would be no authentic interaction between teachers and leaders. Poor commusication
likelytohave a negat i ve mathogs afdeachingrandtthe svay lofesuppdrting
ESOL studentsyhi ch in turn may advmatiwtien and tleafalbiisyct ES
to learnEnglish effectively In other words, ittlassroom teachefrsgve noopportunitiego talk,
expresstheir opinions, and share the challengesthey face inteaching ESOL students
developmentiro ot h t eacher s’ st ed eutconmsiyyill IseHlimited Ehisia n d

emphasied by Fe wh@xpressed hgrerspective otthe benefit of effective communication

“1 think communication is the kelyor examplein staff meeting if we dondt h
effective communication and i f we donot I
relationship, then this (FaTaeMB)cti on woul d
This view was supported by Shrat Rua School who said thatch operconversationsissised
both leaders and teachers to think criticallyout different ideas and decide togetherieth
strategies might assist ESOL students to achieve their @edsxpressed her opiniahout the
benefits of collaborative leadershiify stating i T h e mo s, the betiemidkas, the better
solutions that woSalhdrua Mnleealspemphasedthis vidwiofshee  (

impact of communication on the quality of school performance. She said:

fi B gommunicationwecould provide knowledge to our colleagues, implement little
things,and mockel what we believe ilbecause we know thatodelingis the most
effectiveway o get peotdeeluroML).boar do

Finding two: Effective middle leadershippracticesappear tosupport ESOL students

through reshapingschoolprogrammesand providing effective resources

Thefindings in thissectionindicates two important insightgoncerningp a r t i @ragbicesnt s
supportof ESOL st udent s’ l earning:
1. Middle leaderseshape school progranesto increase the quality of teaching and learning
and
2. Middle leaderip develop programme resources to help ESOL students acquire the

language.
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Exploring his question was quite revealimgterms of howniddle leadesmanagd the language

barriers present with ESOL students trying to learn the same curriculum as theiBpsedson

this, middle leaders at Tahi, Rukgru, andWh &chools ensured that they reshaped the school
programme and built it in a way that achidvaclusion for diverselearners According to

part i cergpectivésis regard to their ESOL studentdanning a programe that aligns

with the New ZealandCurriculum (The New Zealand Curriculum, 2022¥hile alsovaluing

ESOL st ud e hdped'theicB$OLt studeeeffectively. They expressd the view that

when ESOL students are connected to their culture, theynfarelvalued and their commitment

to learn English increaseAlso, it was mentionedy participantsthat it is not about the
curriculum, it is about how the curriculum content is appli€dr example, Sarah, Sophia, and

Lily from RuaSchool described how theganageahanges in classroom practdecauseaill of

their students are ESOL students. They explained that their learning and tqzattagggyis

based orusing explicit English to increagbe comprehension skills of students in order to help
them achieve high outcom@s learning English The teachers itheir school were asked to
increase the discussion time with their st
increase their concentration while reading or listening to Englisls. t€kis strategy, in the

|l eader s’ opinion, devetop their eampréh&nidn ard teritichlethinkig t o
skills, thereby resulting in a better outcomeheir language skillsSophia and Sarah talked about

the benefit of the comprehension approach by stating:

“We realisedhat what we have been doing for the last ten years is not working for

our ESOL students especially with those who have very limited Engiestudents

are not reading enough to understand what the quegtiasking them to do. And

with the comprehensiostudents could achieve their goa{Sophia, Rua, ML).
In Tahi andwh &chools theAcrossSchoolLeaderfrom each schoalandifferentinitiativesto
improve their learning and teaching prograaresourcedor their studentsThey met together
regularly to manage these initiatives based oir tentexs heedsIn 202Q the initiatives of
both schoolsvere mainly based on supporting ESOL studeht®ugh unpacking th&nglish
Language Learning Progressions Pathwd4ear 18 (ELLPs) (Van Hees, @22). Theschools

have gone down the route of adaptingEhd Psstatements into mowhild-friendly speak, with
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the view ofalsoaligning them with their school programes This strategy helped tevelop
ESOL st ude nand assidgdaheng to eachieve high outcomeAccording to both
participants their CoL meetings assisted them developng their own resources andn
incorporatingdifferent drategieshat supporte@&SOL studentt decrease thedifficulties while
learningEnglish The researcher noted that having an Across CoL leader was advantageous for a
school as it kept school connected to new developments in ESOL teaching and learning and

created an awareness about how other schools were supporting their ESOL students.

When considering theesourcingof the five schoolshavingan ESOL specialist teachas part
of the middle leadership teaappeagedto play an importantr ol e i n supporting
learning This is because ESOL specialist teacharseanin-depth knowledge of ESOL teaching
and learningstrategiesReflecing on therole of the ESOL specialist teactsn Tahi,Rua,Wh a
and Rima schools theseteaches were responsibléor working collaboratively with classroom
teacherdo create an individugdlan for each ESOL student. Heplars are designetb develop
ESOL st ud e nskills by tedching thematigeanain vocabularfythe programme content
through games andifferent contextssuch as cooking activitieg'his was seenspecifically in
Tahi andWh achoolswhereESOL studentsnproved their speaking skills and vocabulary whe
learning took placeluring authentiexperiencesMolly from Wh &chool believes that school
progranmesshould incorporate sonmacticalmethods becaugbey have found them to llee

mosteffectivemethodin developing theirE S OL s t landuage skals

In contrast to this perspective, howeMete adeputy principal at @ru Schoaldoes not believe

that a specific ESOL plan and practical learning methods are necessary for effective learning
within her schoalESOL students follow the mainstream programBf@OL specific learnings

limited to special @adersand there are no ESOL specialist teachers. This is deéssiteof
enrolled studentsre ESOL. Lee believesthat their school programme designmeetsall their

s t u d eeads, siridheexpressed the value and need for thiEissroomeachers to build their

awareness danguage acquisition and have additional training in ESOL teaching and learning.
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When comparindi e epérspectives of the participants at dileer four schoolst is questionable
how effective the programme at Toru School is without the support of a spde@D&t teacher
The majority of participantsasserd that ESOL studenthiave different abilities and different
needsthat arelikely hindertheir ability to cope withthe mainstreanschool programme They
believethat students who are being taught by someone who haskdeefedge in ESOL, both
in relation to theoreticalinderstanding and practical knowledgekey for theacceleration of

st udent spartiquiarlgduringtre garlystages.

It should be noted that these resporssggested was not just abouheteachingof English,but
it was also aboutow these students airgegraedinto the new environmemffectively. Molly

from Wh &chool talked about the positive outcomes of ESOL clasts)g

AESOL cl asses enabled ESOL students to
in the playground, to join sports, and to go to a specialevem n f i dqMolyt | y 0
Wh aTL).
Additionally, middle leaderglesignatd specific resources for ESOL studemntto are either new
to New Zealand or for students whahianited English to support therwithin their classrooms
These resources includédingual cargé and picture dictionags so both teachers and ESOL

students can ugbemto communicate with each other.

The last finding in relation to school resourcing has to do with the way technology is integrated

into school programmes.|&&sroom teachersf the five schoolsvere encouraged tshare
interestingearning videoso developtheirE S OL s t umdirstantirsgf programme content

In addition,ESOL studentsiereencouragedxuse digital platforms witthe support oAn ESOL
specialistor during their freetimeT hes e pl at f or ms, b a s émprowedn

t hei r E S Ollterasyknovdeglge ttheitr cognitive efficiency, and their processing skills
The applicationgnclude StepaNVeb (TheLearning Staircasktd., 2022) SunshineOnline (Pye,
2021) Unite for Literacy(Unitefor literacy, 2014)Study-ladder(Studyladder, 2022)Epic(Epic,
2022) Learning Village (Across Cultures Limited, 2021) anguageNut (Languagenut Ltd

2018) andEducation.com(Schwartz, 206). Kim from Wh &choolreportedthat students who
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spent at least ninety minutéstnightly on these applicationshowed an obviousnprovement

in their literacy.

Finding three: Effective middle leadersip appearsto participate in classroomteacher$

developmentthrough modelling and classroomobservation

This section required respondents to share their perspectives about whatidlitdeaders need
to provide their teachers to better i mpB&OL students Engl i sh | anguage | e

of the data resulted in two main findings:

1. Mi ddl e | eaders increase teamgandr s’ awar ene

2 Mi ddl e | eader s dohkelplESQL stidentmdelare English s ki | | s t

T e a ¢ h e r ressof thedaaguage acquisitioprocesswvasacknowledgedy the majority of
participantsespecially thosatWh and Toru Schoolsas essentialhemiddle leaderfrom both
theseschoolsnoticed that classroom teach&rsre influenced bgertainstereotypesoncerning
ESOL st ud e.KimsfromVihb&chobl arid €ee fromoru School said that classroom
teachersassumd that when ESOL studentgere able tspeak Englishtheywere alsocable to

write with correctgrammar In their opinion, the best wayoi ncr ease t eaofher s’
language acquisitiors to provide classroomteachers with workshops thaan enhancetheir
understanding of taprocessHowever , despi t e middleteadersvgreanatt s’ r
providing classroom teachers witkither ESOL coursesor ESOL training According to

par t i crespoass df $hé five schoolsclassroom teachenwere mainlysupported with

general traimg through modelled lessondThis strategy shosd classroomteachers new
strategies to improve the general teaching and learning processestgihgtassroom Other
workshopswere designed for teachers who were newheteachingprofession and whowere
learninghow to use ESOL resources correctly such as a book guide Saipgabrting English
Language Learners in Primary Scho(BELLIPs) (Ministry of Education, 2018) These

workshopsvereconsidered to bimsufficientin termsof extending eacher s’ | anguag

andimproving their teaching strategies wEH$OL students.
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Despite the lack ofvorkshops n r el ati on to ESOL teaching, cl
be enhancetly themiddle leaders of the five schooMiddle leaders in TahiRua, Toru, and

Wh &choolsbelievedthat modelling was the most effective wayrtoreasenot onlythe quality

of teaching and learning methodait also tadeveloptheir classroomeacherscapabilities It

helpedto increase d a ¢ h elf-corifidencewhich supported thenbemme more adaptive,
responsi ve, responsi bl e, and flexible with t

reflected orthe benefit of modellingcommenting

“Our aim was to train teachersn how to work with students who have limited
English, and through modeling new teaching methods to use inside their
classroomsteachers were able tapproach ESOL students and torease their
| anguag@arahkkud, ML o
A further finding thatimproved teachers capabilitieswas conductng observatios. Middle
leaders of Tahi, Rua, TorandWh &chools asserted that observatiatiswedthemto identify
areas that theiclassroomteachers need to improve to impact on their students effectively.
According totheir perceptionspbserving teachers in their classroom and providing them with
feedback empowered their teachers and improved their practices with ESOL stoeedbsck
was particularly helpful when it included suggestions and strategies on how teachers could
improve thé practice. Sophia from Rua School who talked about the benefit of observing
t e a c h e r snbtingl ieGsbssoenr dvelpstteacherstmo pen t heir eye® t o t

(Sophia, Rua, ML)
Finding four: Effective middle leadershipappear tofoster strong relationships between
ESOL st wt & nanditlde school

This sectionfocused on investigatingge waysmi ddl e | eader s engage ESOI
support their children to learn English. One categanergedstronglyf r om t he parti

responsg namely
Middle leadergpromoteschoolpartnershipwittE SOL s t pardnégsn t s’

Building a partnership with familiesasemphasisetly mostmiddle leaderso engage parents to

support their children to learn Englidfromtheir perspectiveparents plagd an important role
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in their ESOL chi | drhave the poveeto rinfluenceytheib enitddeetos et h
achieve their goals effectivelyhere were ammon actions taken by participantdriprove the
partnership with ESOL students’ families. Th
prior t o firshday assthootDering this' meetingleadersntroducel parents to most

aspects of learning in the school, including showing them the resources they use with the students
to teach them English. In this way, paredeveloped an understanding regardivgat their
childrenwill learn and how they can supportrthat home Following on from thisthe majority

of participating school®iave asystemwhere twice a termthe leaders, teachers, and current
students welcomnew familiesto the school communityOn this day, the new parents maat

interact with eachtber, buildng new relationships which assist them to fiere connected to

theschooland more engagedt h e i r gelarhingjdurneyn ’

Another wayof connectingamilies with each othewasthrough the use digital applications
that bioughtfamilies with the same language and culture togethamples of the apps used by
participded schoolsnclude WeChatand WhatsApp.These kinds of applicatisrwere evident
particularly in Tahi Schoakheremiddle leadesactively supportedew families tdntegratento
their new environment and communitife and Jenny from Tal8chool ensuredthat these
platformshad a positiveoutcomeand ensuredSOL families were aware of school plahsat

assisted therto manageheirchildredn | ear ni ng

A further finding concerningbuilding partnershigpwith parents is having a consistemhy to
communicadwi t h ESOL st Mot mdeach papicipatsaid tisatheir teachers
werealwaysencouragedo communicate witlie S OL s t pardnégdrecasse they are in direct
contact with students, whose needs they know. SdahiaRua Schootlescribed how teachers

were encouraged to call parentstte | | them of their children’s
research participants reported thhey helped teachers to keep this connection active by
orgarising conferencessending follow up enibs, talking by phone, or meeting with them face
to-face especially with families who have limited Engliglim shared how parent conferences

hel ped teachers and mi ddl| eeedsmdgbaswih the familiest ni ¢ a

She said:
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“In conferenceswve ®t goals with the kids and the parents. We tell the issues about

the children, and wehow howcamve f i x t (KensWh @aME)s ue s 0
Another waythat middle leaderesmpoweedthe partnership witieSOL s f awasithirouigh s
inviting them to attend the school assemblies which wesggnedn a way that embradeeSOL
s t u d ielentifysahd ethnicity. Research participants expressed how effective this was seen to
be, reflecing on how their ESOL students bame proud of themselves, and proud of their

identity, language, and ethnicity. As expressed bfrdta Tahi School

filn thecultural assemblies, kids started to feel more valued and more connected to

their identity andrFedahiMLyre within a school
Moreover middle leadersliscussed how thegollaborate with ESOL parents ¢elebrate their
differences byhaving food fairs, creating big posters about their home country, asitigho
question and answeessionsbout their cultureParticipants emphasid trese kinds of events
couldincreasehe rapport between teachers and families which in turn gmddively impact
student s’ phravg mgs ¢ heAles&,i nds of events coul c
their identity and keep them more connected to their cullums. wasreinforcedby one of the

i ntervi ewees'’ comment s:

AEvery vy e aulturakeoncerty ahildran from all the school share their
traditional dance and their traditional customs. Those children ask their families
support to provide them with some stuff and help with perforn{anttaral concert,
dances for assembliesThis tas always been, in my opinion, a great link of

communication bet we e nFeolah,Mf)ami | i es and scl

Finding five: Effective middle leadersappear to empowerESOL studentsby providing an

inclusive classroom environment

In this section, respondents waiskedo discusghe most importarglementshatESOL students
neeckd to learn Englishin a school cotext Two mainelementse mer ged from par

answers:

1- Middle leadergreatean inclusiveclassroonenvironmentand

2- Middle leadergnsure teachers know the ESOL learner
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According to participantsmiddle leaders are required to ensure #g@tool classroomare
designed in an inclusiveay for ESOL students. Participants over the five schdelignedhe
classroonto incorporateschool valuesimed atachievinginclusion and equityMiddle leaders

ensurd that the classrooms tidword wallks' that displayedcommon vocabulary words in both
English and the home language of@Sstudents Where possibleew ESOL studentaere
connected witha buddy whospeaksthe same languageassising them to adapto thdar new
environmentFrom their perspective his pracice promotal rapidpr ogr ess i n ESOL
development. As mentioned by Fe in Tahi Schdoh udly system could help socially and

academically our ESOL students with the new

Also, middle leaderprovided theilESOL students who have very limited English with a teacher

aide to help andssistthemwith their inclusionin school activitiesLeadersalso encouraged
teachers to learn some basic vocabulary of other langa@asgasvay tor al ue ESOL st u
identity. Lagly, middle leaders ensurgdatthe curriculumwasdesigned in a way that integrated

students culturedAlintdhheprero@nrammeée ceepi based
foster a safe and empathetic environment for ESOL studehish helpedthem to adapt and to
learn the language more successfullndy shared her perspectivesthieimpactof aninclusive

environmentstating

ilt does not matter where chil @vhatia come f
matter is the attitude and the p#e around themThey adapt very quickly with
having a supportive environment.o (Cindy,

The second element arising out of the data isrtivédlle leaders enswtehatclassroonteachers

have prior knowledge about thésSOL learnersMiddle leaderdrom the majority of schools

created a individualportfolio for each ESOL student. This portfotontairedinformation about

their prior life, sociecultural situation, theiprior knowledge, their first languagkliddle leaders

claimed thathis measurassisted classroom teacherdéxulturally and emotionally sensitive

to the needs and past experiences of thesients.
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Finding six: ESOL specialistteachers appear tohave an impact on ESOL student® abi | i ty

to learn English

This sectiornreports thdindings of ESOLspecialist teachexgith leadership rolewhowere asked
whether their ESOL qualificatioomproved their capacityto teach ESOL students effectively

Two mainfindings wereidentified from theresponses of twparticipants

1- ESOL teacherbelieve thathe TESSOL qualificationt hat st ands f or ‘' Tee
School s to Speak e issnpootdntto@ddiest S Ola nsgt mesligenst’ s ’
and

2-ESOL t epedagogydeelogESOL student s’ | anguage ski

In this study, there were onlfareeparticipantswho wereboth ESOL leaders and teachers, one
from Rua Schoo| one from Wh &Schoo] and the othefrom Rima Schoal These leaders
confirmedthat their TESSOL qualificationincreasd their language awareness aalility to
understandhe proces of acquiring a second languagdso, the qualification helped theto
developtheir critical thinkingskills andgavethem exposre to creative ideas and strategies t

helpESOL students achieve their godldy said

ATESSOL enabled me to develop the I earner
And improvedmy strategieghat allowed them to informally express themselves
confidentlyo (Lily, Rug TL).
The second aspect of this finding conceth§ OL t e pedabogy is felation t&SOL
students The firstinsight sharedby the treeparticipantswasthe needo remainpatient and
understanithg regarding SOL st udent s’ di f fer ewntadhatseS@.Nnd ¢ h
studentgequiretime, suport, and lots of repetition to learn Englisecondly ESOL teachers
shared their strategiésr scaffoldng the four strands of the languageESOL studentdistening,
speaking, reading, and writinB.a s ed o n E S OLcedignglisteniad happanfirst. per
If students can understand what people are sgthegnput) theirconsequenbutput (speaking)

will be greater. These two strantiesed on their experienegeapproximatelytwo years behind
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the other two skill®f reading andvriting. Listening and speaking airaprovedwithin the class
environmentas many activities and opportunitieare providedwhichs ui t al | studen
The role of ESOL specialistss to improve the other two skills (writing and reading)assist

ESOL student$o reach the same level as their peers in the classioaacordance with this,

ESOL specialistglevelopeda schedule to rutheir ESOL lessons These lessongocused on

teachihg formal English with attention to the school programme conWithin these lessons,

ESOL teacheraised explicit Englistduring different learningactivities such as cooking a

Matariki vegetable soud hisenhancethefour strands, starting witistening and speaking skills

and ending withhe remainingtwo skills, reading and writingMolly describedhe advantage of

learning througtexperiencesShe said:

fiBy doing the Matariki activitiesthey were building orheir retelling skills,
improvng their understanding, expaimdy their vocabulary, sequencing anditg
able to match vi sudMolyp¥haafipt s t o new vocab.

Finding seven Effective middle leaders had difficulties during their work with ESOL

students

This section focused o nowndifficaltees white aupportingESOL d d | e
students to learn English effectively. Respormeslaininghow middle leaders managed the

difficulties are included. Three main findings are discussed:

1. Middle leadersequire specialist knowledge in language acquisition;
2. Middle leaders have ESOL studemtso are not progressingnd

3. Middle leadergxperience difficulties wittime factor.

What became prevalent through the interviews was that middle leaders require specialist
knowledge in language acquisitigmocesss This is hoted fronpar t i ci pant s’ res
they say they depenadn their years of experiencather than their knowledge ilanguage
acquisition knowledge. This was evident the practices and contributions tievelop the
classroom teacher s’ skil | s waeindufficientTheesvas@o t h e i
reference to antyaining provided to their teachers regjag teaching a second language to ESOL

students. This might lead the teachers to feel isolated and make the process of teaching ESOL
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students a challenge forthem Based on Lee’ s aiddleltersmusthae per c
this knowledgeto be morepurposeful in terms of not only supporting ESOL students to learn
English more effectively, but also support their classroom teaahéngir teaching strategies

This alsosuggests that middle leademasthave a good understanding of ESOL teaching and
learning strategies to be able to effectively lead progresrfor ESOL students, and to model
effectivenew strategies that support teachers in their work with ESOL studentsding to Lee

from Toru School,

filt is necessary fomiddle leaders to b&nowledgeableabout the language

acquisition process in orddp be able to impact successfully on teachansl to

show them the strategies in a clear effectivedwélyee, Toru, ML)
In Tahi, RuaWh aand Rma schools, middle leaders shared theiperience of thehallenges
facedwhen ESOL studentsereunable to cope with the new prognammand unable to achieve
high outcomesMost middle leaders reacted similarly regarding this challehlye.process for
supporting ESOL students progredsas follows: middle leaders communicate with their
teacherseSOLteachersand classroom teachers collaborate togethereate a specific plan for

the ESOL studentsmiddle leaderwisit the classroorsto observe ESOltsud e nt s perfo
to identify whatresourcegan supporstruggling studentsand lastly, the studentseceive small

group lessons witlsupport staff toengagethem through specific strategie#. none of these
practi ces enhanaalemnicprBgiesmidle keatlersxcbnsmunicatavith the

s t u afamily tb figure out if the student dapecificissues that the school negldo be aware

of. Overall, all participantstatedthat theyfollow specific steps to solveuchproblem, starting

with communicating with the classroom teactio establishhow the student is doing in the

classroomIf the teacher has domerything,they can do to heltghe child, they communicate

with the ESOL spcialist teacher to find outlvat morecanbe dondo support the child.

Creating space for middle | eaders to achi ev:q
was another challenge middle leaders mentioned in the interview. Most respoagplaisied
thatschoolprogrammes consistdof manydifferent activities that kegheir ESOL students busy

most of thé time. This wasnphasisedespecially by ESOlspecialist teachers frohvh and
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Rima Schools and team leaders from Rua Scokbolcreated specific plato follow which were
unfortunately easily interrupted becauséthevaried schooprogramme Most common actions
taken by middle leaders were basgdund meeting with teachers aorang another time to
follow up with ESOL students, asking parents to doffptheir children earlier, or askingigh

achievingstudens to help ESOL student®mpletewhattheyhad been asked to do.

At the end of each intervievall participants emphasised the importance of reevaluating their
practices to check if thdyad succeeded improvingE S OL s t perfbenaricesandssisted

them to | earn Engl i sh. Th e gonstaatlyckhangind, ast wak S OL
important forschool leaders and teacherstmsistentlyupdatetheir skills to positively impact

ESOL students p r oAgcorglisggoSarahin Rua sbool fi | ybu empower your teachers, if

you prepare your resources, if you prepare your progres) your students will move forward

straightawayo (Sar ah, Rua, ML).

Conclusion

This chaptehas brought togethéhe findings from thaineresearch interviews. The results are
organged intoseverma i n fi ndings. Al I sections demmonst |
supportof ESOL studentwho ardearring English. Themostcommon practices thafrticipants

perceived asn&king a differencetos t ude nt s’ ane ey féllovsmamtaicirg strong
communication between school communities, empowering teachers, building an inclusive

environment, valuing ESOL students cul ture
families. Thenext chapter discugsthe thems that emerged from theurrentresearchThree
themes were extracted from the researctata middle leaders promote an inclusive school

environmentth e i nterdependence of middl e ,dnglastty,er s hi

the provision of the staff development by middle leaders
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Chapter Five: Discussim

Introduction
This chaptediscusseshe research findings the context othe literaturereviewed in Chapter
Two. The discussion is framed by thesearch ainwvhich wasto critically investigate the impact
of middle leadership practices on the teaching and leaafiEgglish byESOL students.
The research questions for this study were:
1. How do middle leaders support ESOL students new to New Zeadatehrn
English?
2. How do middle | eaders build classroom t
ESOL students who are new to New Zealand to learn English?
3. How do middle | eader s cwohlalnalimesesES@. wi t |
students to support their English language learning?
Threemain themes arose from the data analysisidle leaders promote andiusive school
environmentt he i nterdependence of mi ddl| e ,andcktled er s h
provision of staff development by middle leadefhese themeepresent h e  sfindindsy ' s
with respect tdhow middle leaders perform their leadership rolgthin the ESOL contextand
the extentto whichtheir practices impact oaschool performancevhen it comes timproving
ESOL students.” | anguage skills
To answer the research questiotiés chapterbegirs with a discussion ofinks constructed
between the major themes from the research wgtartedin Chapter Fourand the themes
discussed in the literature review in Chapter Thable5.1). Then, a reflection of thienportance
of middle leadership in ESOL contexs included based on the table reviésvi). Thirdly, a
detaileddiscussion of the research theme$ranedby a conceptuaimodel adapted fronthe
Wellbeingwebsite(Wellbeing@School. 2038This websiteis aimed atassisting school leaders
and educatorso ensure that their practicasidress all of hei r st uphysioatlysahd need
emotionally In addition the recommended practicethe Wellbeing modaieflectthe practices
that to a certain point, middle leaders havengeindertakng to support ESOlstudents in their

transitionto adapt with the new culture, new environment, and new langtiageever there
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remainsome points that middle leadestill need to considewhile practicing theidleadership

rolesin ESOL contexd. These points are discussed in ddtaibughthe themes of this chapter.

Links with the literature

The literature has highlighted a surprising lack of published studies that investigate the impact of

mi ddl e | eader s’ pr a

notable exceptiorLinks from theavailableliterature are matched withi s

cti

ces in

ESOL

demonstrate how the major themes develpgedutlined in Tablés.1). The firstcolumnoutlines

themajorthemeghat emerged from the literature aheéfindingsthatwill shapethe discussion

The two middle columnsoutline, explain,and compare theghemes The final columnis an

analysis of the themeand brings together the findings of the literature and datkatiy their

implications for the answers the key questiongosed irthis study.

Table 5.1Links with thditerature

Major themes of _
. . Literature sub-themes
discussion chapter

*Authentic context§McGee et

* Middle leaders al., 2015:Yuan, D18

promote an inclusive

school environment *Involving parentsaboutthe

school programme (Baecher et

al., 2016; Bull, 2014; Vera et al
2016).
*Distributed/collaborative

The interdependence eEr e (e, 2]

of middle leadership
and ESOL
practices

t e *Innovation (Baecheet al., 2016
Day et al., 2016; McGee et al.
2015; Youngs, 200)

*Adaptation, flexibility, and
collaboration Harris, 2019;
Youngs, 2014)
*The provision of the
staff developmentby
middle leaders

* Empowerment through
observation and evaluation

feedbackBaecher et al., 2016;

Elfers & Stritikus, 2014McGee
etal., 2015)

Key themes from the
data

*Promotingandvaluing
s t u d eultutes and
identities
*Building effective
partnerships between
. teachers and ESOL

families
*Step-back to enhance
leadership capability in
others.
,  * Enhancingleadership
capability (involving
ESOL teachers in
leadership roles)

*General feedback
provided.
*Stepup leading
(Enhancing capability

Implications

* Developingthe cultural
awarenesss vital.

* Parents involvement in
programme construction is
prioritised.
*Involving ESOL
specialist teachers with
formal roles is vital.

* ESOL knowledgeby
middle leaders is
paramount.

*Targeted feedbackt
ESOL practicess
essential

Overall, thistableindicateghat middleeadership irmanESOL context appesato have aifferent

impactthan thatreported inthe literatureconcerned with middle leadership in gene@htexts
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This is because most literature déproiddle leaderasbeing themainkey toimpacings t udent s’
learningonly in a general learning contexf\scenziMoreno et al., 2016; Baechet al., 203;
Mc Gee et al., 2015By contrast, the currestudyreveale that middideaders were not thanly
key to increasing ESOL sltsteal this stusydemanstiatethat y t o
mi ddl e | eaders shared responsi bi loihdarsswshdhave s up

specificknowledge basedroundESOL strategies.

I n regard t o iddlenleadefs pronwote antintlesiveeschooirenvironmgm study
highlightedtwo subthemesidentified in theliterature‘creating authentic contexts to increase

student s’ 'andihforraing@aremtakiowthe school plans and practiteBhese align

with some of the key themesisingfrom the data whicharepr o mot i ng and val ui
cultures and identitiesand* building effective partnerships between teachers and ESOL families

to devel op BS8OL oldowevér,a NewZealand study by Bull (2014uggests

that in order to have an effective outcofoeESOL studentsschool leaders shouldsoinvolve

parents in creatintheschool programmed3ased oB u | (RO14finding, parentsare able tadd

an effective inputinto the school programme in terms thfeir language structure arah

understanding dfiow muchit prevents theichildrenfrom learning English

The seconhde tihnetneer ddependence of mi ddl e 1 eader
highlighted thresulbthemes from literaturalistributedeadership, ‘innovation and aaptation,

flexibility ', and‘ collaboration. When considering these, there is a link with the thitiaecome

from the dataspecifically‘stepback toenhane leadershipcapalility i n o tThig thesné .
reflected some forms dfistributed leadershipsdiscussed in this chaptérhis illustrateshow

middle leades canstep back from leadership favour of ESOL teachersESOL teachers/ho

acted as i nf o rstudylappdaredatd @laysah important mijedeveloping
leadership practicen regard to increasing the quality of the school programitesis because
they have the potential to share their knowledge and expertise in a mannestligdtio have

extraprogrammatic activitieslesigned toaise the achievements BEOL studentsThis aligns

with Baecher et al. (2013ndMc Gee et al . ', both6Of2loin8escribedESOL i n g s
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teacherssthe' hol der of k n their vatudbgkecwledgenelBESOLcstudentso

achieve theigoals more effectively

The last themé&he provision of the staff developmédayt middle leaders confirmedthat middle
leadergddemonstratednother form of leadershthatincreasd the quality of classroom teachers.

This is based othec 0 n ¢c e p t-i raifd relatestttkegubthemethatemerged fronChapter

Two: ‘empowermentof cassroom teacheihroughcollaboration, coachingybservationand

providing evaluationfeedback Thisthemeshowed thamiddle leader$iad a significant impact

oncl assr oomwork.cdHaweveemisd d 1 e | e ad e r s 'greatemipheic t cC o

performance was targeted at ESOL students’ I

Despitethe variety ofargumentsthis researctshowed thamiddle leaderplay an importantole

in shapingthe schoolpracticesin ways that support every learner, even when not specifically
targeted at t h e i r Thdy 8nddrboksat varigte of toles’ thatnassesttliis
developing their school context. They interpdtherp r i nci pal ’ dthecarticelum t r an
approaches for teachers to develop their professional knowledge, and efésttive teams to

run different initiatives that helpeESOL students to raise their academic achievemgath
contributionsincluded the extent to which middle leadevgere goatfocused, collaborative,
decisive, andidaptiveat communicating their goals to school staff. Evidence of these attitudes
and actbns on the part of middle leaderecessary in support of ESOL teachimgs presented

in the following sectionhatreflecedtheimportance of middle leadershiptime ESOL context

The importance of middle leadership inthe ESOL context

A starting point for a consideration of the importance of middle leadershipESOL context is

a definition of their roles and responsibilities the schoolcontext In a literaturesurvey there

werea very limitednumber ofstudies thaéxaminedniddle leaderisip in anESOL contextMost

literature describedmiddle leadersonly as leaderén a general contexiTheyare described as

either managers running the school sys(B@ Nobile, 2018; Cardno et al., 2018adersvho

are always in the frontline of |l eading teac

2016; Harriset al., 2019), ast eacher s who devel op A@literauser o o m
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search idetified no specific studieshat explaied how middle leadersnanaged these rola@s

ordert o i mpact on st dichly withis ESObaontexte mes s peci

Most studies showed that middle leaders were instructional leimdérsir practicessimilar to
school principalsin terms ofimproving the work of theiischool anc&enhancinghe ability of the
staff to have a positive effectent u d e n t (€ardno et a., . 2018r\s8ne & Brundrett, 209).
This researchrevealedthat, in addition middle leadersappeared to bénstructionalleaders
following the dimension of distributed leadershifheir practices reflected both thetcal
perspectivednstructional andlistributedeadershipin orderto cope with théncreasing number

of ESOL students.

In the literature, integratingpstructional and distributed stylésconsidered to be an effective

practice to allow school leaders to achieve success with respect to student achievement. Adapting
both styles allowed iddle leaders talevelop effective relationshigndto promote collegial

work with peoplevho hadthe most knowledgeamely s peci ateiaxcth eES@ried Thi s
to be apositivei nf |l uence on cl assr oom tseaucdheenrtss’. ‘poruac
Youngs(2014) goesso far as to say thathendistributedleadershifpracticescoexist inaform

of sharedinstructionalleadership, the influence anl assr oom teachtrtudéntps’a

outcomess considerable

Of significanceto the importance ofniddle leadershipn the ESOL context middle leaders
appeared to cultivat collaborative learning environmedhtough ensuring thdiothleaders and
teachers work alongside each ottecreate an appropriateiltural context forESOL students
This indicats that middle leadershis based orexperiencingboth topdown and bottorup
leadership In other wordsmiddle leaders encouragtaff memberat all levelsto stepin and
work alongsidesach othein an aligned wayworking togethetowards improving the school
practices with respect to ESOL studenttn addition the autonomy and transparenicy
communicating the school plans whiahiddle leaders brought to the workplagmsitively
influencedcla s sr oom t e a cThesevadues agsistedclassraom seacheshtwe their

own challenges with ESOL studerasd to develop innovationithin the school context.
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These kinds ofacknowledgemestaboutmiddle leades showthem to bevery influential and

i mportant as far as cencemedBrootehboes et al.c(B0describess i n e s
middle leadersisthe“key schoolbased leaders to drive educational charfge?53). De Nobile
(2018;2019) has a similar view on thmportance of middle level leadership, describing this level

asthe “main engine driving school effectivenésSuch descriptionsrecognise and position

middle leaderasa key force i n acThissrengyaccodshwatmtigee i n
principlesexpressethy the Ministry of Education (2022) which conclsdieat middle leaders are

the main source of change and influence towards increasing desired schooksutcom

A model of middle leadershipimpact on ESOL students in primary schools

The number of ESOL students in New Zealand schoslsdrinued tancreaseaswas reflected
within the participaing schools.Suchgrowth has led school leaders to focusidemtifying the
important initial needE€SOL studentfhiave that must be met in order for thenctpe wthin
thar new contex. Based on theurrents t usdindings, he modelpresented on thé/ellbeing
website" Inclusive Practices ToolkitqWellbeing@ School2018)fits perfectly with the themes
identified One reason why this modeldiwith this study is thathe model was structured around
two main themesthe inclusion thenmieand‘the schobsystem themie The inclusion themés
based on investigatinposeinclusve educatioml practiceswhich comprisehe most effective
ways tomotivate, include, and increastudentachievementvithin the new environment.he
school system theme is based on the commitments of school leaders to promaledinabke

practicesn supportof students achieving thdearninggoals.

These themesoutlined within the Inclusive Practices Toolkwellbeing@ School, 2018yvere

quite similar to how middle leadeparticipating inthis studyshaped their school conteand
performed their role® achieve inclusion foESOL studentslhis wasdemonstrateah this study

by the manner in whiclschool leaders ensured that tehool leadership practice strongly
reflected a valuingand respecting f student s’ identitidasa and

significantpositiveinfluenceo n s t u d e nurttasvards eartingundiachieving their goals

Middle leaders promote an inclusive school environment
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This themeepresents aanswetto Research Questions 1 andwBiichsought to understaridow

middle leaders support ESOL students | e ar n ‘BEbw dd niiddlé leadeasrcallaborate

with thef a mi Wi & sohtlese ESOL students to support their English language learning
Figure 5.1 constitutes a flowchart in which standard symbols are usedepresentvarious
relationships as follows: An oval represents the starting point, processes are presented by
rectangles, decision points by diamond shapes, and input or output by parallelogram.
Relationships between these elements are indicated by the arrows that temedthe same

conventions are used in subsequent flow charts within this chapter.

The theme identified as the role played by middle leadership in promoting an inclusive school
environment is the starting point for Figlsel. The manner in which they d&b is represented

by the rectangle illustratinmi dd!l e | eader s practices with re
consequences of those practices are shown in subsidiary rectangles. The evaluation of those
practices, by means of the study data, togretlith data from studies published in the literature,

is illustrated in the diamond decision space where arrows indicate the alternative outcomes of

either a ‘'yes’ or ‘“no’ deci sion. The outcon

influenced E®L students' English learning, as represented within two parallelograms.
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Figure 5.1Middle leaders promote an inclusive school environment

Middle leaders
promote an inclusive
school environment

Based orFigure 5.1, both the existing literature artde current research findingsphasis¢he

need to build an inclusivechoolenvironmenthat encourageESOL studentso achieve their
academic goals effectively. The research dadécated thami ddl e | eader s’ pr a
the fact thatheyvalued andrespected studentilentities and culturesvhich led toanincreag
instudents’ commitment and &drebpaaehtevingtheirgoals.t h e i
This conclusion is consistent with Krashen’
investigatio into the main factors that allow ESOL students to limit their affective filters so as to
learn English effectively (Yuan, 26} . I n accordance with Krashe
inclusive environment is the most significant factor that motivatesLES@lents to overcome

their challenges and learn English effectively. This is also in accord with the viesuiefet al.

(2019) andTheoharimnd O’ Tool e (2011) who go so far as
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improve their English when they have an authentic environment in which difference is valued and

accepted, and that provides them with a sense of belonging.

Moreover, the currentisdy found that middle leaders were cultural ambassadors in their practices
when they ensured that diversity aindlusivity wasapplied effectively by classroom teachers.

This took placet hr ough mi ddl e | eader s’ acti \EBQAQLIi es a
students and their families to their classroom teachersoghd school context in gener&uch

afunction was demonstrated when middle leaders promoted partnerships with ESOL students and
their families through school meetings and events. Theracthat were carried out by middle
leaderss er ve an inspirational mo d el to classroc
practicesnfluenced the classroom teachershange and develop their own practjoghkich in

turn had a positive impactorusd e nt s out comes.

Thesefindings are similar to those reported by Louie et al. @@hdDaly and Sharm&2018)

who investigated the benefit for leaders acting as role models in their context. They found that
when school leaders pay attention to how theyform their rolesthey inspire teachers and
encourage them to act with cultural awareness, as for example when middle laesiéns t
trouble to collect informat i oadvaatdgeastlsoBee®L st
when middle leaders promoted and sustained relationships between ESOL families and school
staff, as demonstrated by classroom teachers being encouragexptim kamntact with ESOL
families. Based on the study findingss thes
enhanced their practiceand developed their flexibility in terms of how they respahd

effectively to their ESOL students’ differen

Implications

Evidence in the literature, both internationally and in New Zealand, indicates that the
communication of information alorte ESOL familiess not sufficiento have a positive impact

on their childreh karning Taken together the effortsy middle leaders might still keep ESOL
students restricted with their academic outcomes. Howstuelies suggest that involving parents

is an effective tool to make the teaching and learning process for ESOL students more relevant
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and more responsive 8 SOL st udent s’ (20MMe mnclsded irhes stuByuoh |
community engagemeneaders should involvegpents indesigningthe schoolprogramme and

they shouldsee themas experts in their culture afehguagewho shouldthereforebe given an
opportunity to have a stronger ilnmpuB@0M)'tsh r ¢
findings, building partnershipshatkeep familiesa n d s t whdadnoehogcded to the school

context has a positive impact on ESOL studen

Thusfar, the findings of this study suggest tmaiddle leaders should be awarkthe fact that
partnership should not be based merely on maintaining contact. Tremmésimes dack of

understandin@f theimportarce of obtairing and implenentingf a mi | i e s i nput . I

when families get involved in forming the actual ESOL programme, it will be directed more

appropriately to ESOL student s needs. Baect
that collaborating vth parents and building partnerships, rather than merely informing families
whatto do, has an increased positive influence on the quality of the school programme, and thus

on the progress of ESOL student s | eatrlni ng
(2015) who also assert that collaboration between parentscwbl staffover and above

communi cati on, has a significant positive i m

The interdependence of middl etickesseader ship
The secondhemeaddressesnswes for ResearctQuestion2: How do middle leaders build

classroom teachers capacity and capability
learn Englis® Themajor findingsin this respeciverethatmiddle leadersnd teaching practice

were interdependenMi ddl e | eader s’ practices appeared
distributed They distributed their power across specific staff in the schitbl an aim of
increadng the quality of leadership performance and the quality of the school programme with
respect to ESOL studentdowever, this power was distributed based on the emergent situations

which means their distribution was based maiytwo forms whichwere* s ti enp and S

back’
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Stepin is a process wineby middle leaders themselves hold the ultimate power of leading and
managing the schoolissuesthh ape t he school cont ex.Howaverd dev
stepback is a process wiebymiddle leaders, with respect to thiéfles androles, give space to

other knowledgeable and effective staff to fill a gap to enhance the quality of the leadership
performanceThese two forms are discussed in detail by Youngs (2014) whose study wbs main
focusedon finding outwhichleaders were practicingese leadershigorms and when theyere

using them. I n Youngs's study (2014), distri
and tasks to other people, it is about how school leadiexs freople to work oa commorgoal

of increasing student outcomes. This is also the view of Harris et al., (2019) and Notman (2020)
who eachviewed distributed leadershigs a process that involves many experienced trusted

people who share their powehetr knowledge, and experience to produce a positive effect on

student outcomes.

In my research, this was sedaarlywhen middle leaders shartheir power with other proficient

staff who have the capability tananageand meet a particular leadership ete which is
‘“supporting ESOL st ude Riguse5.2belowtillustrdter hovemddlé i s h |
leadersshare their power with other staff memberdbptingt he f ordimaok’ ‘' s bepnc
the quality of the teaching and learning progmenfor ESOL studentsThe function of the

different shapes in the figure is as previously described for Figlre 5.
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Figure 5.2The interdependence of middle leadershipda ESOL t eacher sdé prac

miro
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Figure5.2 illustrateshow leadershipvas distributed tstaff members whdo not havea formal
title. In this study, riddle leadersvere seen stepping back from leaderahiptwo different
occasionglelegaing their power toensure that ESOL studenigere receiving high quality of

teaching practices that increase their ability to learn English.

The first occasiomvas when middle leaders delegated their pawé&nowledgeable peoplavho

as shown in figure .8, are specialisESOL teachersincluding specialist ESOL teachersan
middle leadership team appearechtive a positive impact ahe quality ofschool leadership
performanceas well ashe quality of the school programmith respect t&ESOL studentsThis
finding closely aligns with the literatuiscussedn Chapter Twdhatadvised school leadetrs
include a specialist ESOL teacher in the school hierarchy becausér @ftbetive contribution
based on their relevant knowledgith respect toESOL strategies (Baecher et al., 2016).
accordance with their findings, ntlgesisemphasisethat includingspecialist ESOL teachers in
the middle leadership teamppeared tdncrease the effectiveness of their school teaching
programme in \wich it allowedto createeffective extraprogrammatic activies for ESOL
students to develop their English.iFlprogrammevas the main tool to enhanE&OLs t udent s’

language skills

Another occasionthat showed middle leaders stepping back from leaderishighen middle

|l eaders promoted their teachers’ skills info
and engaging in coachinghey believd that givingclassroom teachetise spacéo pracice their

teaching roles independentiyould increase their sekfficacy and wuld maintain the trust
betweereach other which inturwouldi ncr eas e t e ac hmneakeshenmioraablev at i
to contributee f f ect i ve i deas that mi ght increase E.
However, the findings in my studyontradict the literature reviewed in Chapter T\Beveral

studies indicated that teachers usually lack the confidenceitgaeBOL student§Edwards,
2012;Téllez& Manthey, 2015)This is because teachers weened to teach students generally.

In other words, these classroom teachers lack specific knowledge of how to interact with ESOL
students and what practices should they use to include them in the classroom and address their

needs effectively.
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Havingtea her s who | ack experience and proficien
st udent s(Téllep& Magtheg, 045. This is shown clearly in this study in whitittle

progress by ESOL studentss seepespecially those studentdro undertook extrgrogramms

out of their classroorareawhere theywere not experiencing the same instruction and activities

as occurred insidéneir classroomsThis means that there ill a gapin the waythe school
performance is runningfhe implicaions arising fromthis theme, including evidence from

published literature, are presented next.

Implications

A number ofcritical implicatiors aose fromthis studyasdemonstratedn Figure 52. In this

figure, a decision needs to be made onghe e s tsithe extra’ programme (taught outside of
classrooms) sufficient to leaBEnglish?The decision madis based on the analysis of the current
study data and the findings of the literatubespitethe fact that ESOL studentsgere supported

with anextra school programmehe current study aligns with literature in whiEBOL students,

as shown irFigure 52, coulddevelop their Englistonly to an extent. This is because ESOL
students wereestrictedto a certain time to acquitenglish.My dataandthe literature findings
notethat ESOL studentsandevelop their English more effectively if these activities were merged
into the national school programme that is used inside classrdtiissleads tahe important
conclusion thatniddle leadersitill lack the identificationof building school programneebased
notonly on meetingthe t udent s’ c u | tommeathg thairdirgudissic neeklsliis al s o
conclusion is supported by the vieaf Baecher et al2013)and Daly and Sharma (201&ho

advised that school leaders have to create a specific space thasteanhl English for ESOL
students in the school curriculum. Having this space would help ESOL students raise their English

as well as their academic achievements.

Anotherimportantimplication of this study is thdhe collaboration between middle leaders and
ESOL teacherconfirmedt h at mi ddl e | eoohESOL pedagogyermansl aa d g e
important area of discussion and reflectammcerningeffective leadershipimed atsupporing

ESOL students to achieve their goals. The knowlethge middle leaders developeand

depended upon to serve ESOL studevdsthe resulbf involving ESOL teacherdhis leads to
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the conclusion that becauseddle leaders are responsible for shaping the school programme, it
is important to upskill their caghility in the ESOL field.It is desirable for them to develop their
knowledge by obtainingTESSOL leadership qualificatic thereby strengtheningheir

instructional practices.

There are relatively fewelevantstudies thatall for school leaders tdevelop theileadership

capacity interms of k n o wl e d g ethatasnspecifedly badedithe ESOL area Among

the few studies that did, were those undertakeddnenziMorenoet al. (2019 in the USA

McGee et al.(2015) in New Zealandand Louie et al., (2@ in the USA These authors
recommendedhat school leadershouldobtaina TESSOL leadershipgualification in ordetto

improve and develop their practicdBaecher et al. (20163lso concluded thathe school
leadergip team should includat least professionBISOL teachers teffectively influenceschool
leadershippractices This imgies that leadershouldexpandtheir understanding andevelop

their skillswith respect t&ESOL strategiesin thiswayt hei r contri buti on to

teaching progr amme s.'Baebheretmm@0dtarror e ef fecti ve

“ S ¢ hleadetship preparation that benefits ELLs must include developing an understanding of
second language acquisition that can be applied to learning about the linguistic as well as cultural

backgrounds of.22heir students”.

Edward (2011) and Theochagasn d O’ T o dnldieate (h&h@vind pedagogical knowledge

in ESOL teaching and learning gamiddle leadersnorec onf i dence t o i nfl uen
when it comes to their supervision roldis is becausetheey f or t eaching and

dependonhow relevanmi ddl e | eader s’ pedagogiiscThifwak n o wl ¢
pointed out (2018)stidye Hedaidhb i t emakes sense that goo

area and pedagogical expertise are valued in middle leaders bbo#tusemponents increase

mi ddl e | eader s’ competence in adding appropr

outcomes (p.402).

The role ESOL teachers play, as reported in this study and other literature studies, waslyased

on working alongside classroom teachers and ESOL students through modelling and discussing
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certain practices thaelate toESOL learnersHowever, @spitethe rigorous role ESOL teachers
play in leading ESOL programmes and supporting middle leaders and classroom teachers in their
work with ESOL student s, the quality of ESC

teachers were not encouraged to developsctam om t eacher s practice
knowledge through training. This indicated that the ultimate ptovdeadershi@nd changwas

allocated to school principals and middle leadEngs in turnmay tendo restrict the development

of school leadership practices in regard to supporting ESOL students to learn English. Also, this

appears to restrict the devel opment of ESOL

grow their leadership skills.

Russdl and Von Esche (2018uggesthat identifying this knowledge is the most important
element for school leaders and teachers to have because of its effectiveness in increasing their
capabilities which in turn increase the quality of the teaching and lgaofirthe school
programmeThus far,the coming theme answers the second paReskarciQuestion2 which

seeksto investigate how middle leaders increase the capacity of classroom teachers to support

ESOL students in their needs to learn English.

The provision of staff development by middle leaders

This theme reflects the evidence obtained in this study that middle leaders were found to support
classroom teachers, but also only torated extent. As seen iRigure 53 below, middle leaders,
inconrat with the previous section, hold ulti m:

capabilities to meet the diverse needs of their students.
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Figure 5.3The provision of staff development by middle leaders

The provision of staff
development by
middle leaders

~—

‘Stepin’ leadershigs usedwidely by differentmiddle leadersas seen in the previous section

This form is used by deputy leaders and team leadewsath show their flexibility to share their
power with specialist ESOL teachets increaseclassroom teachérs a b i | i ttosthet o ad
different needs of ESOktudents However,this study showed thahe provision of the staff
development wasnostly undertaken by middle leademsespective to the benefit of having
specialist ESOL teachers who can contribute effective informatioprastices related to ESOL

teaching and learning
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Figure 5.3 shows that middle leaders showed thaftuenceon the development ot eac her s’
skills throughconducting regular observatiarBased on different studiesbservationthat is

followed by evaluation feedbackaneffective practicée o devel op t ¢Rigbylreter s’

al., 2017;Smith et al., 2010)For exampleTuytens and Devos (2014) referredewaluation

feedback as an effective practiwentributing toclassroont e ac her s’ withmrgspeoctv e me n
to their instructional practiceandwithin their decisionmaking process. This alsoin accord

with the conclusiorof Rigby et al. (2017ho claimthatobservations are an effective way for

classroom teachers to develogththeir professional skillandther programme practices.

Implicatiors

Despitethe fact thato b s er vati on has a positive i mpact
classrooms, this study found these observations conducted by middle heagies show any

i mpact on ESOL students’ |l earning. ThB8GL is b
student s’ | e a r huti werg coriductedpt@ evaluate whle gonogramme  practices
generally It was somewhaturprising that middle leaders considered tiztervation followed

by evaluatiorfeedbaclkconstitutedorofessional development (PD) for teach@&twey believe that
evaluation feedback can precisely -aodfdanes s t €

in delivery of instructions athe appliation ofdifferent learning activities.

It is somewhasurprising becausbased orstudies such aaecher et al. (20)6PD is the main
way for teachers to develop their capacity wheitm&nowledge oin skills. Thisis alsothe view

of Heineke et al. (201&ndTéllezand Manthey (2015 ho bothargued that since the number
of ESOL students is increasing in classrooms, it is necessary for school leaseptayvarious
workshops that are designated specificallgeoeloptheir teachers ¢ a p anith réspett toe s

teaching English to ESOétudents

Based on these implications, my study closely aligns with the important findifyggbaison et
al .’ (tRe(s&hbo) eadership and Students Outcomes: Identifying WNaks and Why
Best Evidence Synthesis programme (BE®ir findingsreported that generally school leaders

spend | imited time on devellomyiresaarchnvielingFPDcl as s
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in the ESOL area has bedargelyignored This leadgo the conclusion that there is a need to
emphasisahe importarce for school leadersespecially middle leadersf expandhg their
relevantknowledge and understandirggyen thathey are in the front line of responsibilishen

it comes teenhancing e ac her s’ amdenprevingspt maretnt s.’ out comes

This thesis also,revealedthat middle leaders were far froemgagingn critical thinkingabout

how to extend their own capacity and increase their language awaraméseme way from
improving the quality of theideadership traits from ESOL teachefheywere unawarehat

all ocating the mission of developing classr
learning to specialist ESOL experts who are ESOL teatharsadvantage to developing school

performance and thereby students’ outcomes

In addition, if middle leaders do not have rich knowledge in ESMa ther leadership practices

which stands for developing the quality of teachers anduhéty of school programme may be

not effective. Thisis supported byheview of Smith et al.s (2020)who stated thatwhenschool

leaders lack knowledge in subject contpotential improvement of teacher effectiveness is going

to be limited p.§79. Bachaer et al. (2016) had a similar view, thepte ©* When cl assr
observations are conductedth knowledge and understanding of best practices for special
populations, such as ELLs, reaching the goal of improving the instructional practice for that

population is enhanced and more likely teabe hi e v2@2d " ( p

Thus far when middleleaders lack knowledge in the ESOL area, their impact on classroom

teachers devel opment is wunlikely to be effe

narrow circle of uncertainty in which their practices might or might not fit or not fit ESOL

student s needs inside the classroom. This w
studies (Baecher et al., 2016; Rigby et al., 2017; Smith et al., 2020) when middle leaders

conducted observation of c | a eedbackodid ndt &r@et her s
practices related to the needs of ESOL studéntsi s r ef |l ects mi ddl e | eact

in the ESOL field. This | imited knowl edge a

were not c onc er n e dracticesarehsefficient th meettthe aseds ®ff ESOL p
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students. Their evaluation of school practja@so,remained general, and their concerns about

ESOL students was limited.

Conclusion

This studyadds to our knowledge and understandinthefwayschool niddle leaders indirectly

achiewe and sustain mpr ove ment for ESOL .sThisiwheacitiesed Eng
through combining botklistributedand instructional leadership practiceseBtudy foundthat

the achievement of ESOL studentasm ot only the result of middl

the result okharing leadership and poweithe f f ect i ve &3$OChfedchetsspeci al i

Each of the three themeasress the importance of middle lesslincreasinghe quality of their
leadership through enhancitigeir own capacityso asto have a more significant impact within

their own practices, whether with regard to school programmes or during their work with
classroom teachers. In shdyging aleader in ESOL context is challenging, and demands a high
quality of knowledge and experience, especially within the process of determining what strategies

and practices impact positively on these learners.
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Chapter Six: Conclusions andrecommendations

Introduction

The aim of this research was to investigate the impact of middle leadership practices on ESOL
students  a kd Idarn EnglishThis chaptereflectson theimplications d thetwo keyfindings
thatemerged fronthe principalthemes discussed in the previous chafteesewo keyfindings

will provideasummaryof the middle leadershipracticeghatmostimpactedon theteaching and
learning of English byeSOL studentsThe first keyfinding illustrates what makes naldle
leadership practices special in ESOL corgeand the second keyinding confirms that the

critical role specialist ESOL teachepday needs to béormalised Following this, the strengths

and weaknesses ofigtstudywill be discussedalong with recommendatigrfior future study.

Key conclusions

What makes middle leadership practices special in ESOL context

Theprominent finding is thamniddle leadersiave a central positidn the school contexduch

thatthis positionallows them tdead andnfluence other staff through thalistributed
leadershifstrategiesstepping in and stepping bacBothstrategis enabledniddle leaderso
maximiseproductivity and improg teamperformanceAlso, bothstrategiedbroughtboth top
downleaders uch as t hose of f andbutdmuptldadedseclsas’ seni or
informal tittes' speci al i st ES Otbgethegoavorihcellab®rativety to inbreaser d

the capacity of school leadership and achiesteeper chang&uch contributionappeared to

have a sbstantiainfluence on ESOL studenty promoting a sense of belonging and
connectednessnaintainingan effective and supportive community of learnibgjjding a

responsive teaching programnamdedablishing effective teamshich work collaboratively

alongside each other to increase the outcomes of their students

Current literature isepletewith evidencen favour of the importace of distributedieadership
by middle leader#n an effortto addres€SOLs t u d e n t Motmam 2020 cGeq et al.,

2015; Youngs, 2017 he findings in this study offexpositiveperspective on how and why
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middle leadersised distributed leadershiphe positiveperspectivas that middle leaders
typically maintain three main characteristics: empowerment, accountability, and a decision
making partnership whiclvas foundo have a significance influence on the quality of

leadership with respect to ESOL students.

Thisinfluence is evident when middle leaddarsrease their leadership capacity through
empoweing specialisESOL teachersThoseESOL teachersvho have the chance pay a

leadership roledevelop their skills andemme morethoughtful ago what resources and
practices can be used Besidesestabliskirmdeeisioanakinge nt s’
partnershipwith specialist ESOL teacheatlowsmiddle leaderso produce a more significant
improvemenin school performancas demons#atedthroughmaking changgin school

programme approachemdimplementingeffective activities for ESOL students.

However, this studfinds thatthe impactoimi ddl e | eader s practices
limited becausesharedesponsibilityremainswithin a small circleIn other words, this study
shows thamiddle leaders still own the ultimate powand those without formal titles

specifically’ s peci al i st,stl &ehbt giving ang powerThis, unfortunatelyleads

to only a limited change in school practiog&h respect to ESOL students

The critical role specialist ESOL teachers ph@ed to beformalised

Despite the strengsiithetop-down and bottomup leadershipvith respect teschool leadership
improvement, specialist ESOL teachers, vahethe people who camostincrease the capacity
of school leadershitill have no formal authority in the school contétiddle leadersarestill
limiting specialist ESOL teachérs r o Ibe®rdyresponsible for twonainaspectaddressing
ESOL students needs t h spogragnmati@divitiesandlivingasupport to

classroom teacheikneeded.

Havinganoverlapbetweemmiddle leaders on ESOL teacheeguiresmiddleleaders teither
be proficient inthe ESOL areaor to considerspecialist ESOL teachers formyahspart of the
leadership team. WenspecialisESOL teachers afermally consideredsleaders, their input
will be more obvious. Their existence is more likely to change s@ubiciesin ways that fits

mor e wi t h ESOLThsirtknodledgetwdl tontrbate tcsease the quality of the
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national curriculunthrough creatingraallocated slot in the curriculufior ESOL studentsoto
rai se ESOL st ud e n timgEnglstdamguagecompatenceThiswaatheq ui r
view of Baecher et al. (2@)and Daly andsharma (2018yvho concluded that in order to
support ESOlstudents to develop their ability to learn Englshguagethe mairrequirement
would beto establish a certain space that testbrmal English to ESOL students, which in
turnwould helpthemto scaffold their language skills graduallyhile remaininginsidetheir

classrooms.
Strengths and limitations of the current study

It is important as a researcheretaluatehe strengths and weaknesses of the dtiualyhas

been undertakerfrirst and foremost, the major limitation of this study wesdifficuty of
finding schools that have ESOL st udl@swhss who
particularly the casdue to the Covid9 lockdownghat occurred during the period of the
researchHowever, this difficultywasmanagedy depenihg oninput fromexperienced middle
leaders who shared their knowledge and expertise over the years in terms ofyhioawéhe

managedhe transition intdtNew Zealand schoolsf new ESOLstudentswith limited English.

Secondly, this studgompriseca small ample size, and it proved impossible to recruit as many
participants as envisaged. Since this study was limited to only nine particpeeftdly

selected froniive different primary schools across Aucklandix middle leaders aritiree

ESOL teacherghere willbe areductoninh e gener al i sability of pal
Having participants who ka specific knowledge in ESOL contevdould clearly point out the

di fference f r knowlegge ohteime of how théhye s’ ESOL raingudent s
Oneadvantage of ik group ofparticipantsvasthat four of them were second language

speakers whose responses informed the importance of increasing the language awareness in
school leaders who take the responsibility of developing the school programme and raising

student s/ out comes

Despite the answersoim the various participantthe studymay have beemore fruitful if it
alsoincluded ESOL studentgdowever, it is unlikely that students would providere

definitive evidence of what practices or areas middle leaders need to develop to support ESOL
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students more effectivelyrhis isto bring evidence on the importance sohool leaders to

increasaheir understandingn the challenges of ESOL students while acquiring the language.

Selecting semstructured interviews wasstrength of this study. This is because these kinds of

interviews could assist the researcher to co

with respect to ESOL students to learn English. These kindseoviews encouraged middle

leaders and ESOL teachers to reevaluate their praeticesvhether they fit with the needs of

their ESOL students or not. Also, the use of the interpretivist and constructivist paradigms ha

provided a deeper insightinppar t i ci pant s’ realities. I't hel p

|l eader s’ practices in ESOL field.

Recommendatiors

An analysis of the impact of middle | eader sh

led to the following internal aneixternal recommendations

Internal recommendations

1 Itis recommended that the capacity of middle leaders be improved and enhanced through
obtaining a TESOLLeadership Qualification as suggested by a New Zealand study
undertaken biicGee et al., (2015). Taikind of qualification would help middle leaders
to increase their leadership performance. They would be more accurate and more precise
in employing education practices within the national school curriculum which can lead
to havng a better impactonESGLt udent s’ achi evement s.
9 If they do so, they might be able awoid ESOL students going out of their classrooms

by providing them an effective school programiinat has a specific space for teaching
formal English for ESOL students. This is because ESOL classes that were running for a
few hours per week are still not considered sufficient for them to learn academic English
and be able to progress as same a$ Ergylish speakers. Therefore, it is strongly
recommended for middle leaders to improve their knowledge in ESOL teaching and
increase their |l anguage awareness to bet:
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inside their home classrooms. Such knogkedssists school middle leaders to better

i mprove ESOL students'’ |l anguage in al/l ar
1 ltisalsorecommended that classroom teachers be encouraged to have specific workshops

that can help to increase their professional knowledge in ESOL teaching emdgea

strategies and thus i mpact on ESOL studen

External recommendatiors

1 The Ministry of Education neado support middle leaders in their complicated roles. It
is recommendedwvith thegrowing number of ESOL students provide more detadn
the requirements that middle leaders needeweloptheir leadershippracticesin the
ESOL contextsuch as how to create a space in New Zealand curriculum thagégeach
formal language for ESOL studentshelp themprogress tahe level ofmainstream
students.

T TheMinistry of Educatiomeeddo provide more guideliness tohow to involve parents
andw h a ninathe building of school programmia which involving parentaddsgreat
value such as how their home language look like English, how d@hedifferent.By
doing this, schoolleaders and teachers might improve theiderstandinggf ESOL

students’ needs to | earn English.

Suggestions forfuture research

The tThgi d mpact of mi ddl e | eader shilpeaprrmaicntg’c

deserves to have further examinati8uggestions for further research include investigating:

1 The impact of middle leadership in ESOL context in a lasganple study with the
opportunity of consuming more time and more participants rather ¢iag testricted to
a few participants andspecific time.

f The extent to which the efforts of mi dd |
English learning are influenced by the seemnomic status of their school familidts.

is assumed, inomecase, if there are few children who require ESOL assistasc@ol
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leadersmay find thatESOL teachersan only be employed to assist the children if the
school is able to find a teyp source of funding. In poor soeé@onomic areasiring an

ESOL teachemight notbe prioritised for this purpose.

Final conclusiors

Thisresearchs a smallscale study that investigated the impact of middle leadership practices on
English language learning by ESOL students new to New Zealand in five primary schools in
Auckl and, New Zeal and. The positive outcome:
ESOL students highlighted the important of promoting an inclusive school environment that

values and respestthe different identities of ESOL students.

The resultof this study suggest that for middle leadership practices to be more effective and

more specifict o ESOL student s needs, mi ddl e ,l eade
knowledge, content, and skills in ESOL area. They need to be able to showutueisssin
integrating effective ESOL strategies with the key components of effective leadership. Middle
leaders also have tive more consideration to botteup leaders and grow their leadership skills

to ensure that classroom teachers are supportedapjphopriatetraining workshops thadire

mainly based on ESOL teaching and learningthedt e ac her s’ s k,iardltheir be p

ability to adaptoESOL st ude nt s and mduifementenpraved. | ev el s

Lastly, they need te@onsiderdeveloping theschool programmdy taking account oESOL

famil i es’ .Thieshasldenefit grogransme effectivenesmd thus impact on ESOL

s t u d a&bitity ts raise theioutcomesSincethe research findingsoints to a lack of knowledge

in the areamoreinvestigationis still needed in the futurfer two reasons. The first reasorias
helpschool | eaders who are i n c.Alesegaedreasonts mpr ov

build upon the currerfounddion with the aim of exploring in more depth thepactof middle

leadergip inthe ESOL context.
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Appendix A:

Interview questions for middle leaders
1- Can you tell me about yourself in your job here?

I.  How long have you been here?

II.  What do you like about being a leader?

2- There have been different styles of leadership and every leader has his own style in leading.

I.  Can you share your own style in leadegp®hWWhy do you choose this style?

II.  what is your perspective and opinion about what makes leadership effective and
successful?

31"m really interested in your role as a mi

I.  What sorts of things do middle leaders do at this school?

II.  Wha do you do specifically as a middle leader at this school?

4- | am particularly interested in the impa
learning by ESOL students.

I.  What do you do as a middle leader that is particularly to do with ESOL students?

II. In what ways does your middle leadership work have a positive impact on ESOL
students learning English?

lll.  What specific resources and programmes are available to your ESOL students?

5- | am interested in how middle leadership supports classroom teachers kntheliedge

and practice with ESOL students.

I.  What skills and practices do you feel classroom teachers need to best meet the needs
of their ESOL students?

II.  How does middle leadership in your school support classroom teachers in setting
students that are neto New Zealand into the classroom and wider school
environment?

lll.  What kinds of facilities and resources has your school provided for classroom

teachers to support their ESOL teachers to learn English?
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6- In your opinion, what are the essential factbeg help ESOL students to obtain English in
your schod?

7- 1 am interested in how middle leadership is involved in supporting the familiesd & u
ESOL students in their school community.

I.  How does middle leadership support communication with parenti#araf ESOL
students?

II.  What ways does middle leadership collaborate with parents to engage them in
supporting their child’” s English | angua

8- | am interested in the experience of middle leadership in supporting ESOL learners in their
school.

I.  What kinds of challenges have you encountered while supporting ESOL students
new to New Zealand to learn EnglisN?hat did you do in response to these
challenges?

II.  What have been some of the highlights or successes of working with classroom
teachers tgupport ESOL students in your school?

9- What are you school goals/vision for supporting the needs of ESOL students within your

school in the coming year?

Interview questions for ESOL Specialists Leaders

1- Can you tell me about yourself in your job here?
I.  Whatdo you like about being an ESOL specialist?
II. Can you describe your teaching philosophy on atdaday basis with ESOL
students?
221" m really interested in your role as bei

I.  How has your educatiosupported your role as an ESOL specialist Leader?
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Appendix B:

Email to Participants
Dear (principal’™s name)
Kia Ora,

| hope this email finds you well.

My name is Lana Aljazmaty, and | am a Master student of Educational Leadership at
Auckland Universityof Technology. The research | wish to conduct for my Master's Thesis
involves "The impact of middle leaders' practices on English language learning by ESOL
students new to New Zealand" This project will be conducted under the supeofiBion
Alison Smit.

As the research is focused on middle leadership, so | am hereby seeking your consent to have
the opportunity to meet your middle leaders to be able to improve my understanding about
the influence of middle leadership practices that support EE3@lents new to New Zealand
(have been at leastByears) to learn English.

| have provided a copy of the Information Sheet of my thesis project that includes a summary
of my research aims, its significance, the benefits, and the research plan anslogyhiod

your reference, as well as a copy of the approval letter which | redebrecthe AUT
Research Ethics Committee (AUTEC).

If you require anyiurther information, please do not hesitate to contact me on:

I,
Thank you so much for your time and consideration in this matter.

Best Regards,

Lana
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Appendix C:

Information Sheet: Principal
Date Information Sheet Produced:May 27th 2021

Project Title

The i mpact of middle | eaders practices on Engl i c

Zealand

An Invitation :

Kia Ora! My name is Lana Al Jazmaty, and | would like to invite you téigpate in my research about

the impact of middle leaders on the language learning by ESOL students new to New Zealand. In this
research, | will be conducting seit r uct ured i nterviews to be able t
practices that inflance and support ESOL students to learn English. Being a part of this research will enable
you to share your own experience and practices related to the research topic, and the final thesis findings
may also benefit other middle leaders. Through thesiinigs, | would be able to complete my Master of

Educational Leadership in 2021.

What is the purpose of this research?
The purpose of this research is to improve my understanding about the influence of middle leadership

practices that assist ESOL studeiottearn English.

How was | identified and why am | being invited to participate in this research?

| approached the principal of your school who agreed to hold a meeting to explain the research plan and
purposes. As this r es @adiaed;yobasuaiguelypositionéddodptoeide me a d e
with information about your experiences in supporting ESOL students to learn English. In the meeting,
you wi ||l be provided with an informati oncrikeimeet tF

to participate as participants will be selected depending on the following criteria:

Criteria I requires the selection of middle leaders whose roles allow them direct influence on the learning

of ESOL students such as curriculum leader or tieader.

Criteria 2 requires the selection of middle leaders who have experienced being a leader for English

speakers of other languages (ESOL leader).
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If more participants volunteer to participate than are required, participants will be selected tizioggn

tool like Spinner.

How do | agree to participate in this research?

Your participation in this research is voluntary (it is your choice) and whether gromothoose to
participate will neither advantage nor disadvantage you. You are able to withdraw from the study at any
time. If you choose to withdraw from the study, then you will be offered the choice between having any
data that is identifiable as belging to you removed or allowing it to continue to be used. However, once

the findings have been produced, removal of your data may not be possible.

What will happen in this research?

As this research will be based on investigating middle leadership practices with ESOL students to learn
English, | will conduct semstructured interviews with you as a middle leader. The main purpose of
conducting this kind of interview isto fullyexplor di f f er ent vi ews and percep
practices that influence ESOL students to learn English. Although | will have a set of questions already
prepared, we are free to talk about other related matters thatugpmeour conversation. Yeunterview

will take place either at your school or in a meeting room at an AUT campus ffrgéer andwill take

about 4560 minutes. With your permission, the interview will be recorded and transcribed by a professional
transcriber who will have signed Confidentiality Agreement. The data that you provide will be
confidential and will only be seen by myself and my supervisor. Lastly, your identity and the name of your
school, as well as the names of people or osgtinns to whom you may prefer, wile kept confidential

in my final thesis document through the use of pseudonyms.

What are the discomforts and risks and how will they be alleviated?
You are very unlikely to feel uncomfortable or be at risk by participating in this research. Every tare wil
be taken to ensure that your privacy is respected and that the interview will be a comfortable and rewarding

experience for you.

What are the benefits?

It is hoped that participants in the research will benefit through participating in thesseatued
interviews which are charactsgd with flexibility in having open discussions that lead to have rich data
about the research study. The research will givdinect benefits to the research participants, to the

Researcher, and to the widermmunity.
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The potential benefits to the participants, middle leaders might become more aware of how effective their
practices are with ESOL students regarding helping them learn English when they share their practices with

the Researcher.

In regard to thavider community, the potential benefits might come from the thesis findings. Senior and
middle leaders in primary schools may be able to use the findings of the research to improve their own
practices in providing ESOL students with the most effectiveniag experiences to help them to learn

English effectively.

Regarding the Primary Researcher’s benefits, t hi
understanding of middle leadership practices in primary schools that support ESOL gstudestsome
the |l anguage barrier. She will use the data from

and be able to complete her Master of Educational Leadership.

How will my privacy be protected?
Your confidentiality will be preseed because you will not be identifiable in the final thesis. Your name,
the name of your school, as well as the names of people or satjamé to whom you may refer will be

protected through the use of pseudonyms.

What are the costs oparticipating in this research?
The only cost associated with participation is your time. You can expect that your interview will take 45

60 minutes and reviewing your interview transcriptions may take another 30 minutes.

What opportunity do | have to cansider this invitation?
Please consider this request and if you are interesteatticipating,please contact me within two weeks
of receiving this Information Sheet. If | have not heard from you by then, | will follow up my invitation a

second time byending another email.

Will | receive feedback on the results of this research?
I will supply you with a summary of the research findings once my research has been examined. This will

be emailed to you.

What do | do if | have concerns about this research?

Any concerns regarding the nature of this project should be notified in the first instance to the Project

SupervisorAlison Smithalison.smith@aut.ac.n09 921 9999, ext. 7363
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Concerns regarding the conduct of the research should be notified to the Executive Secretary of AUTEC,

Dr Carina Meares, ethics@aut.ac.nz, 921 9999 ext 6038

Whom do | contact for further information about this research?

Please keep thisformation Sheet and a copy of the Consent Form for your future reference. You are also

able to contact the research team as follows:

Researcher Contact Detail il N, o
Project Supervisor Contact Detailgilison Smith,alison.smith@aut.ac.nz, 09 921 9999, ext. 7363

Approved by the Auckland University of Technology Ethics Committee on 9 October 2020, AUTEReference number 19/329
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Appendix C:

Information Sheet: ESOL Specialist Teacher
Date Information Sheet Produced:May 27th, 2021

Project Title

The i mpact of mi ddl e | eaders practices on Engli

Zealand

An Invitation:

Kia Ora! My name is Lana Al Jazmaty, and | would like to invite you tdig@pate in my research about

the impact of middle leaders on the language learning by ESOL students new to New Zealand. In this
research, | will be conducting semit r uct ured i nterviews to be able t
practices that inflance and support ESOL students to learn English. Being a part of this research will enable
you to share your own experience and practices related to the research topic, and the final thesis findings
may also benefit other middle leaders. Through thesisngs, | would be able to complete my Master of

Educational Leadership in 2021.

What is the purpose of this research?

The purpose of this research is to improve my understanding about the influence of middle leadership

practices that assist ESOL studetotéearn English.

How was | identified and why am | being invited to participate in this research?

| approached the principal of your school who agreed to hold a meeting to explain the research plan and
purposes. As this r es @adiaed;yobasuaiguelypositionéddodptoeide me a d e
with information about your experiences in supporting ESOL students to learn English. In the meeting,
you wi ||l be provided with an informati oncrikeimeet tF

to participate as participants will be selected depending on the following criteria:

Criteria  requires the selection of middle leaders whose roles allow them direct influence on the learning

of ESOL students such as curriculum leader or tieader.

Criteria 2 requires the selection of middle leaders who have experienced being a leader for English

speakers of other languages (ESOL leader).
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If more participants volunteer to participate than are required, participants will be selected tizioggn

tool like Spinner.

How do | agree to participate in this research?

Your participation in this research is voluntary (it is your choice) and whether or not you choose to

participate will neither advantage nor disadvantage you. You are able toamitfrdm the study at any

time. If you choose to withdraw from the study, then you will be offered the choice between having any

data that is identifiable as belonging to you removed or allowing it to continue to be used. However, once

the findings have beeproduced, removal of your data may not be possible.

What will happen in this research?

As this research will be based on investigating middle leadership practices with ESOL students to learn
English, | will conduct semstructured interviews with yoas a middle leader. The main purpose of
conducting this kind of interview is to fully ex|
practices that influence ESOL students to learn English. Although | will have a set of questions already
prepared, we are free to talk about other related matters thatwpnmeour conversation. Your interview

will take place either at your school or in a meeting room at an AUT campus if you prefer and will take
about 4560 minutes. With your permission, threérview will be recorded and transcribed by a professional
transcriber who will have signed a Confidentiality Agreement. The data that you provide will be
confidential and will only be seen by myself and my supervisor. Lastly, your identity and the fngoue o
school, as well as the names of people or osgéinns to whom you may prefer, will be kept confidential

in my final thesis document through the use of pseudonyms.

What are the discomforts and risks and how will they be alleviated?
You are very unlikely to feel uncomfortable or be at risk by participating in this research. Every care will
be taken to ensure that your privacy is respected and that the interview will be a comfortable and rewarding

experience for you.

What are the bendits?

It is hoped that participants in the research will benefit through participating in thestseatured
interviews which are charactsgd with flexibility in having open discussions that lead to have rich data
about the research study. The reseamih give in-direct benefits to the research participants, to the

Researcher, and to the wider community.
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The potential benefits to the participants, middle leaders might become more aware of how effective their
practices are with ESOL students regardialipimg them learn English when they share their practices with

the Researcher.

In regard to the wider community, the potential benefits might come from the thesis findings. Senior and
middle leaders in primary schools may be able to use the findings oédbarch to improve their own
practices in providing ESOL students with the most effective learning experiences to help them to learn

English effectively.

Regarding the Primary Researcher’s benef iands, t hi
understanding of middle leadership practices in primary schools that support ESOL students to overcome
the |l anguage barrier. She will use the data from

and be able to complete her Master dfiEational Leadership.

How will my privacy be protected?
Your confidentiality will be preserved because you will not be identifiable in the final thesis. Your name,
the name of your school, as well as the names of people or satjamé to whom you may refer will be

protected through the use of pseudonyms.

What are the costs of participating in this research?
The only cost associated with participation is your time. You can expect that your interview will take 45

60 minutes and kgewing your interview transcriptions may take another 30 minutes.

What opportunity do | have to consider this invitation?
Please consider this request and if you are interested in participating, please contact me within two weeks
of receiving this Infomation Sheet. If | have not heard from you by then, | will follow up my invitation a

second time by sending another email.

Will | receive feedback on the results of this research?
I will supply you with a summary of the research findings once my resbascheen examined. This will

be emailed to you.

What do | do if | have concerns about this research?

Any concerns regarding the nature of this project should be notified in the first instance to the Project

SupervisorAlison Smithalison.smith@aut.ac.n09 921 9999, ext. 7363
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Concerns regarding the conduct of the research should be notified to the Executive Secretary of AUTEC,

Dr Carina Meares, ethics@aut.ac.nz, 921 9999 ext 6038

Whom do | contact for further information about this research?

Please keep this Information Sheet and a copy of the Consent Form for your future reference. You are also

able to contact the research team as follows:

Researcher Contact Detail il N, o
Project Supervisor Contact Detail Alison Smith,alison.smith@aut.ac.nz, 09 921 9999, ext. 7363

Approved by the Auckland University of Technology Ethics Committee on 9 October 2020, AUTEReference number 19/329
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Appendix D:

Ethics Approval

9 October 2020

Alison Smith

Faculty of Culture and Society
Dear Alison

Re Ethics Application: 20/228 The impact of middle leaders' practices on English language

learning by ESOL students new to New Zealand

Thank you for providing evidence as requested, which satisfies the poiatsbigithe Auckland

University of Technology Ethics Committee (AUTEC).

Your ethics application has been approved for three years until 9 October 2023.

Standard Conditions of Approval

1. The research is to be undertaken in accordance withAtiekland University of

Technology Code of Conduct for Reseaackl as approved by AUTEC in this application.

2. A progress report is due annually on the annivgreithe approval date, using the EA2

form.

3. Afinal reportis due at the expiration of the approval period, or, upon completion of project,

using the EA3orm.

4. Any amendments to the project must be approved by AUTEC prior to being

implemented.Amendmentsan be requested using the EA2 form.

5. Any serious or unexpected adverse events must be reported to AUTEC Secretariat as a

matter of priority.

6. Any unforeseen events that might affect continued ethical acceptability of the project

should also be reportedtive AUTEC Secretariat as a matter of priority.
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https://www.aut.ac.nz/__data/assets/pdf_file/0006/274371/AUT-CODE-OF-CONDUCT-FOR-RESEARCH-2019.pdf

7. It is your responsibility to ensure that the spelling and grammar of documents being
provided to participants or external organisations is of a high standard and that all the dates

on the documents are updated

AUTEC grants ethical approval only. You are responsible for obtaining management approval
for access for your research from any institution or organisation at which your research is being
conducted and you need to meet all ethical, legal, public headthlocality obligations or

requirements for the jurisdictions in which the research is being undertaken.
Please quote the application number and title on all future correspondence related to this project.

For any enquiries please contathics@aut.ac.nZThe forms mentioned above are available

online throughhttp://www.aut.ac.nz/research/researchethics

(This is a computegenerated letter for which reignature is required)
The AUTEC Secretariat

Auckland University of Technology Ethics Committee

cc: I
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Appendix E:

Consent form to access school orgasgtions

Project title: The i mpact of middle | eaders practice

students new to New Zealand
Project Supervisor: Alison Smith
Researcher Lana Aljazmaty

1 | have read and understood the information provided about this research prifjedhfiormation

Sheet dated 28th May 2021.
L | have had an opportunity to ask questions and to have them answered.

1 | understand that notes will be taken during the interviews and that they will also beanetio

and transcribed.

1 ] understand that tékg part in this study is voluntary (my choice) and that | may withdraw from

the study at any time without being disadvantaged in any way.

1 | understand that if | withdraw from the study then | will be offered the choice between having
any data that is &htifiable as belonging to me removed or allowing it to continue to be used. However,

once the findings have been produced, removal of my data may not be possible.
1 ] agree to take part in this research.

1 | wish to receive a summary of the research figdi(please tick one): Yes No!
PartiCipantSigNatUure ... ...c..e e e e e

PartiCipant NAIMIE ... ..c. it e e e e e

Participant Contact Details @ p P r O P Fdc@ L. ) ciii e e e

Approved by the Aucklantniversity of Technology Ethics Committee on 9 October 2020
AUTEC Reference number 19/329

Note: TheParticipant should retain a copy of thisrfor
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