The Unived Arab Emirates (UAL) is developing its public schools by initi-
ating reform agendas for school improvement, Hig ia on the fist of reforms is
the call to increase parental involvement in schoaols. For this reform o work
suceesstully, ivis importang o idendfy and examine 1]1(* constraing and subse-
quent limitarions that exist. Seven primary Public Privawe Partership schools
(PPPY in Abu Dhabi were the focus of this qualitative case study, Pardicipants
were school stakeholders: school administrators, smzizzi workers, teachers, and
parents. The findings will assist in developing continuing policies and practices

which rake these Bmitarions into acconnt and work to mitigate them. Recom-

mendations are made based within the context of the hndings,
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The United Arab Emirates (UAE) is a federation of seven emirates sitn-
ared in the southeast of the Arablan Pmnnsula‘ Tslam is the offcial rcf;’gi(m,
and Arabic is the official language. 1t has an infrasoruerure that is moderating
its dependence on oil, so educarion reforms and systemic reorganization have
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become a prion ty for desirable, susiaimable development. According o His
E ' fanl
Highness Sheikh Mohamimed Bin /41‘\&7(.3 AL Nahvan, Crown Prince of Abu
& ,J
l;?mm and the Chatrman of the Abu Dhaly .i.:'-,di.ac'.';-iUon:ﬂ Council, “the UAE
has begun a journcy of growth and modernization, as far as refarming the ed-

weatlonal systen” (ADEC, 2008, p. 1), This is recorded in ?;;1\.\!, for example,

aw No 8 (2008) reorganized the Abu Dhabi Bducadon Councl, so that i
incorporaies the three education zones including the clry of Abu Dhabi, ALAIY
and the \\/L%lx i Reglon, and thus expanding dhe autonomy of the education
200 (n'f [}
) i

don0n l(f (}dg ﬂ?;i)\«"(fl: e

system in the Emirace of Abu DDhabi” (ADEC,
The Abu Dhabi Bducarion Councl (ADEC
authority charged with the wsk of developing education through curicular,

pedagogical, and school leadership reforms {i\ winan, 2008) As part of the re-
Iy
I

orms, the Public Privace Parenership (PPP) inddacive was piloted in 2006 The
PP program was launched by ADEC o improve standards in public (govern-
Men) s schools with the aid of private cducation providers,

According to ADEC stadsues for the academic year 2009-2010, there are
116 PP schools in the Emirare of Aba Dhabi; vhis includes the ciry of Abu
Dhabi, the Western region, and AlAin, Among these 116 schools, 48 are in
the city of Abu 1Dhabi. These 48 schools include 10 sccondary schools (3 com-
mon sl 1(‘.03‘;, . schools that are both primary and sccondary exisiing as one

chool, see iy g)://\»\f\:v\‘f\f.c:h,abai.{"‘;'u;gs.<:c'}m/scho()]s---;:}p}:}---;ibu-ndhabi.g:)h;")), 30 pri-

mary s;c:h(_}c,)is (3 common schools), and the remainder are kindergartens. The
PPT schools in the UAL wre segrepated by gender, PPP primary schools for
girls are managed by females; the majority of PRI male primary schools are
managed by 'n"{li"}, with some exceptions. Mixed male-female stalling and ad-
ministration only occurs in a fow ouale primary schools which have wesiern
females as PPEP managess.
This study explores the constraines and subsequent Himitations to paren-
val involvement within primary PPP schools in Abu Dhabi during the ey
phase of'“im ;’1](‘ mentation of the New School Maodel (INSMY in accordance with
AL Ten-Year Suategic Plan (AL BL
(riate uiummm studics {Lm 1} vomembers av an educational insttudon in f\bn

habi. The researchers are from Australia, T\< e Lcealand, and the Uniced King-

o, H()) s carvied out by three expa

dom, respectively, One xm:mlt:c:i s bitingual and speaks Huent Arabic, All have

worked 1o the fickd of cducarion in f'\.hu Dyhabi for more than three years.

faterature Review

o mect the demands of govennment authoritics, educarors, parents, com-
nunity groups, and studenss to im prove schools, c:.hangc;' is sought, In the UAE,
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vhe reform agenda for improving schools is serongly voiced by researchers ( Ja-
vies, 1999; Riel, 1999; Safran, 1997) and government ofhcials alike, Dy Al
Khaili, the Director General of ADEC, nowes, “we don't jusi want 1o in'} prove
our education system, our schools, and the pesformance of our students, . we
waint o be ravked as one of the bese educaion systems in the world” (ADEC,
2008, oo 1) In Abu E")h"bé this drive for school mprovement resulied in the
initianon of the "New School Maodel” by ALSEC 0 2010, this new mwmodel s
prociabmed as "2 new ;z;'_:);');‘o;ru::h to teaching and learning. . to Improve student
Jearning experiences and to raise academic outcomes of Abns Dhabi students o
the in E'(.‘.i‘i'i:n'i.('m;iH},f competitive level necessary o achiove the Abu Dhabi ceo-
nomic viston 20307 (AIDEC, 2010). Among the many accompanying policies
in 51,1;'”‘;0 vt of the model, parent involvement in children’s education is high on
the agenda, Specific guidelines for building productive home—school relation-
siii;"as; laim: “Parents play an essential role in thely children’s education, School

tha

g that
volved in cheir ehildren’s education” (ADEC, 2000, p j". A5).
0k

staff and parenis share responsibili l> for ensusin darents are actively in-

The literature review that follows draws § soth western and nonwestern
sources. It discusses the nawure of ;:);11.‘5111:;11 invt')].\fm].u:_‘m and identifies inherent
constraintg and Hilh&i(i(]li(?l? ¢ imitations facing parental involvement in schools
i a balance of both western and nonwestern studies. There is notably a pancity
of Ticerarure which examines this notion of parental involvement in Abu Dhabi

within chis period of reform.

verview

2
H

A study conducied by Obeidar and Al-Fagsan (2009) 1 the Hashemiwe

Kingdom ol Jordan explored how 28 weachers who received the Quc:(fs's Rania
Award for Excellence in Bducation creared s I;<‘}<_>i-~--3'_>:1‘e'(:r;)t;—---e:(};':'] munity partnoer
ships. Five categaries emerged from the data: (1) communicating with parent

{2) involving parenis in s'hc, learning process, (3) involving the community in
the school, {(4) pursuing volunteer projects, and (5} involving students in the

COMIIII Uy

Khasawneh and Alsagheer (2007) conducied a survey on family hvolve-

ment in AlAin, United Araly BEmidraces. The findings lnwm thar there is a
nced for increased parent involvement among parents in Al-Ain schools o
improve academic achievement and enhance student f{:m:f‘)in o Where this al-
ready was happening, positive effects were found on learning. As an outcome
of the study, the rescarchers proposed a maodel of school- and home-based
involvement o introduce the f"'()i}owing units: organizational souciure, com-

munication, programs and planning, family-school forum, and continuous

assessment and monitoring
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Epstein’s model (2001) of family fnvolvenent identifies six types: parent-
g, communicating, volunteering, learning at home, decision making, and
collnborating with the community. Grolnick and Slowiaczek (1994) present
a three-level mvolvernent tier, At che behavioral der, communication between
home and school cquates to volunweering and assisting with homework, Avthe
cognitive collaboration fevel, parenis adopt an educational vole, exposing their
children 1o educatonally sdmulating activities and expariences. Av the pee
sonal level, atdodes and expeamtions abour school and cducation combine ro
convey an anjoyment of leaming,

Adthough Doty western and nonwestorn models and stadics coinaide in

l(}[{f!ﬂ_!g'\-’li].“ il]k_’ PRIULATC i 1‘,*’})(,’ (}3I HO0¢ aind n(,,ia()()] 3!5}1&.\ 1}1(‘.511 SIEN S()L,‘JUL.HI-'

e 1 1 ~ . . -
varal contexs thae ditfer and alver subsequent features o the enacument of
parental involvernent. Hhese contexis may produce pe ‘(‘é‘i\u% constraings and
miracions o the [roCess.

g PSR S B § o g
Coomsiraints ang Limitations

A J']E.HTSEZ‘!C] f ‘-‘HCE e ‘xU“U(‘“i } a0 a E;i(ﬁi(. (,)3{. 'E'}'ll,li'illli 'L!1'}(,itfi'.‘§if;3.'i'}{§iﬂéf} ('}](" '\'\’EHH‘

parental involvement means Js the greatest Hmiration o effective parent in-
volvement, As Seribner, Young, and Pedroza {1999) stite, people from different
socicenltural convexts bave different views of what parent invelvement is, and
these views e culturally variable (Trumbull, Rothstein-Fisch, Greenfield, &
Guiraz, 2001}, Further, administrators, reachers, and parenys may have dif-

ferent goals for parent involvement, and for this reason, a shared definiton

)
i
1
3

may not exist (Hareis & Goodall, 2008). This may, in isell, create a perceived
basrier 1o parental imful\fa:nu:m. For mx;;lu research conducted in Latino
cultures sees the parenis’ role as providing nurturance, nstilling morals, and
promoting good behavior, This does not concur fully with a western madel
which views parents as having a hand-in-hand relationship with the school 1o
promote academic :"f(':??i(»\::frrm‘u' ((ffn‘%;‘:r, 1997 Chavkin & Gonzales, 1995,
Fspinosa, 1995 Trumbull ecall, 2001).

According o Moosa, Karabenick, and Adams (2001), who examined Arab
;'yzlz‘cm invo]w‘:n'm":1 in clemen tary schools inan urhan Midwestern districe in

LS socioculiural contexes are ix“np()a{ e dererminants of Arab pares

i‘;fi] involvement. Though the context of thelr study is not that of Abu LA A}i
the Imndings shed lighe on conswraines chat Himic parental ii‘l\f()f\f{“mc? i Abu
Dihabi schools. These constraings revolve around cross-cultural communication
harriers (ii'xdu.ﬁ;i\fc of language, body language, cte.) beoween the reachers and
parents, gender segregation, and socioeultural contexts of behavior,

I has been suggesied by Van Der Linde (1997) thar in Canada, the U.S,,
Malaysia, and South Alrica, where muldethnic and pluralistic communities
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exist, cross-cultural communicasion bevween weachers and parenes is significant
i determining parental invelvement. Though the tocal Emirar P population
i Abu Dihalst is monoethnic, the new school reforms have « ism(i the pros-
ence of licensed reachers from Canada, the ULS., Sourh Af ric:;i, Australia, and
New Zealand. The sivuarion has created tensions in the area of Tanguage and
communicarion across culigres, Tocan be arpued that such factors fmpacr the
process of learning hecause, as Vygowsky (1986) notes, language is cssential for
LE%J\.’I&(I“L CONSTILE H()ﬂ :U:‘(:é (.t(')‘i;l:lii“.j\’i.,’ (I%{.—.'\f’{.\l(')}“iiE}Cfili‘.. "il}(,’. 5‘()“'1215 {“"(hi }}(_)Ei(:}f

Instivure (Z007) found thara s'r"lisrj'i;‘u(;'%'i berween |

suage i che home and av
school is an insunmountable barier facing parents when helping their children

'\Af%i}‘l Iy }z.'z“'tt:\-vm.“;c at ]'i()i"l'i .

Ass avea of much concesn is thar English, as « global language, has become
part of educadonal reform resuliing in the import of native Bnglish speale
ers invo classrooms in various parts of the world, including Abu Dhabil For
example, 1 1985, the Japanese government invroduced the Japan ii‘,xcf' ange
and Teaching program which employs nadve bnglish wachers w inoduce
1 communication-focused approach to English learning {i‘,i_H:}(_'.‘t'\?’\-’i_')(_'_)(ff\ E. _‘,)8%;
Nunan, 1988). This has not been without its ('I].l:-}“(fﬂg(’fs, as teachers do nor
share the Japanese language with thelr counterparis. In addivion, as Guest
(2007) and Littdewood (2000) stare, sociocultural contexrs such as member-
ship and identity should be considered during the reform process. It is arpued
that as methodologies are exported across contexts, caretul monitoring is need-
ed 1o prevent failuwre due 1o the mismaich beoween eachars rmﬁzzh()d()E()g;;)f and
expectations and those of parents (Hu, 2002; Nunan, 2003). This is because
these reforms do not conform to the culture and social environment; such con-
forming is critical to the process of learning when knowledge is co-constructed
i

wcrween two or nore peaple, with language as the most erivical wool Tor cultural

transiission (Vygotsky, 1986).

Further, for cognitive change o occur, Vygowsky {1986} theorized the
nocd for dinlectical (cognivive) constructivism, which o jf}H;L‘;}"/‘{,fS interaction

bevween persons and thelr envivonment. Ly instances where boglish s dhe
;)rcd(_}mii'}::m’-;' medivm of instructon and communication for curricy } A anid
;)cc,l;:zg,g'(sgi(:::ﬂ cti‘s:‘zz'}gi.i social interacrions and cognitive Lﬁ]'];lil‘?‘(f Processes create

rensions in home-school communicarions as cultural and | nguage rools are

compromised or even abstracted from interaciions, Wertseh's ( 991) approach
o mediated interacuion swesses the importance inherent in the culvural, histor-

ical, and institurional contexy that affects mental funcioning. A critical aspect
of the approach he proposes are the cultural tools or “mediational means” that
shape both social and individual processes. For parental involvement to hap-

pen comfortably and effectively, dialoguing is essential, as parents and teachers




SCHOOL COMMUNITY JOURNAL

must work together to build common expecradons and suppore student learn-
e, It follows, therefore, that the teacher must establish good relations, open
communication, ard dialogue with parenus (Epstein, 2001).

Building strong, custing, and mutually }'P&‘;'}(*('i‘f‘izg %'(’1'1"(31193'}%;7‘«' Between
parents and teachers who share similar culteral backgrounds is difhoule enough,
Dloing so beoween parents and teachers h'mn i ',"ct';'(':m sackgrounds iy even
maore difheule (Borger, 1996 3"‘;}5&(:‘1;}, 19907, as teachers need insight into the
values, beliels, and practices of those culvures (Bensman, 2000; Lee, Spencer,
'3"";:511‘5_'3:15:1}‘;i, 2003 Trambull erall, 2000). Bensman (2000) avgues thar cul-
[

rerchas the process ’z:y which reachiors leamn abour culiures thar their

students bring o class and parents learn about the school and the classroom
culture, is the way to lacilice <,n:1h‘:;§;;t,z<f and, consequently, student success, Loe

eral, (2003) and l,‘z'nmimﬂ ctal. {Z001) argue thav dhis knowledge can then be
rransiated into classroom activities thas h{mm and fncorporate culturally based
'!\:,m.'m/iugn Unfortunately, in a school culwural interchange context, teach-
crs and parents carry many ;‘;a.'c'f.co5'3(.:<:=iw:c;z notions \abom cach orher thar make
communication ana dialogue even more challenging. Moreover, the dynamics
of the parene-reacher relationship creare communication )mh ms that, ur
der the bese of circumstances, can be problematic (Bensman, 2000; Lee o ,11
2003, Trumbul eral, 2001

o compound this issue, there are a range of factors that inhibit open com-
munication and dialogue berween parents and treachers regardiess of their
culrural backgrounds (Dodd & Konzal, 2001} These include 2 lack of dme for
informal opportunites o got to know cac 51 other in | '10}1&;1'r(><s«;i"‘ui nonburean-
cratic encounters and different understandings of the “proper” roles for reache
and parents (Joshi, 2002). Dislogue is ;ﬂ.};(,‘: hampered becanse of the lack of un-
derstanding of the very different belicls thar parenis and educators may hold
i relation o the purposes, goals, and cutcomes of schooling: “ir is rare that
schools (or those in charge of them) et below the surface to undersiand how
those differences can u‘i not only to different goals but also complerely dif
ferent views of schooling and, hence, parent involvement”™ (Hrumbull er ol
2001, po 31). Findings from "The Tomas Rivera Policy Institure (2007) sug-
eest that Himired communication chan nels and school-based acrivities that are
impersonal, infrequent, and occur without adequare notice may negate pa-
r(:m'-al involvemnent, Harris and Goodall (2008) concur wich this, suggesung
that schools, racher dhan parents, are often hard to reach. Moles (1999) found
that mose parents and stafl receive livde training on how o work with one an-
other and that without proper informadion and skills, staff and families view
cach other with suspicion. A difference in the perceived roles and responsibili-

tics of teachers and parents leads o 1'01@ separation, which is also considered a

L36
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constraing Hmiting parental involvement (Chavkin & Gonzalez, 1995). When
parents in Latino communites were asked o ke on responsibilities char they
cradivionally saw as being the domain of the school, they expressed nncerrainty
as to what dheir roles entailed. They fele chac dhelr inpur was eneroaching on the
school’s territory (Sosa, 1997).

Research seudies have highlighted other vasiables coniibuiing 1o Himiee
Jrarcil d involvement For inseance, Khan (3 ,‘JF)(;) claims thar divoree, growing
nuinbers of single paren ofamibes, wor I\iségg{, parents, and bigh Jevels of stress
due o the complexity of mm% ri life it parental nvolvermenc Khan (1996)
siaes that p:]f'cjm }-u:;m-:,imm of constranms can be acrribured o dhelr i’lifcfii.ngs;
of fathure and inadequacy which leads wo pmn self-worth, He adds thar parenwy’
nabifity o help with school work, ingrained apathy of ]ungﬁu ne teachers, sub-
sequent lack of responsiveness 1o parent needs, absence of activities o draw
parents into the school, and weacher resentment or s;i.ls}')i(,.'ioi'l of parents forim
a poipourt of constaing Hmiting parentad lnvolvement. Moles (1999) con-
curs that such constraings are cqually feli by schools and families in o quest
1o establish effective parmerships. The Tomas Rivera Policy nsticure’s (2007)

study found thar work commitments and inflexible se hool policies discour-

age parental participation. rom a school perspectve, high ie::u;hur workloads
prevent parenis from walking with veachers during the school day. A paucity of
innovative parental involvement programs that seek o address such issues also
contribute to the growing number of constraines facing parenal involvement,

According to Safran (1997), psvehological and politc 3 factors may make
fumnily-school a'cfcii@(n)si‘i%j}ﬁ; difficult o achicve. Psychological facrors refer 1o
emotional tssues impacti g on communicanion. Policical factors refer o ques-
ions of power and ;n.u.}mrma Both contribure wo the <'<'}z'}'}p}<:xé1y inhereny in
family-school communicaions. Although both the family and school place
ihe childs well E'_u:-i Ny at the heart of all comm z.u‘aic::;ai.zam da{'i'n‘:.l'ml' ierprota-
tions of “well being” are contentions and cause misconceptions of the roles and

esponsibilivies expected of school community members. Swakebalders H'E:.%y
h() d divergent views abour the purpose (}i Hgaging parents, and rescarchoers
such as Harris and Goodall (2008} recommend sc ;Nh;i% examine thetr praciices

aligned with purposc,

Family-—school }_');'ii'iﬁl’}<,.‘}.‘SJ."1f}.):( are difhcule to nuroure without the SUPPOTL of
the stave, policymakers, community organizations, and employers (Moore,
2011) Moaore states thae in the absence of clearly defined and ardaudated poli-
cies and a lack of resources o suppore professional development refated o
family involvement, constraings surface thar devact from parents becoming in-
volved. Administrators may pereeive parental involvement as weakening their

Elhiiil'y {8) i'ﬂizlﬂﬂgtl }H'l(! initmee (.Ti]zii]g(?. I“l.]}'l'h(,‘{, p:.\}'{fl'] al in E’C]'f’(fl'(‘,}'}C(,’ is Silld e
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reduce the professional autonomy of teachers, A repercussion of this may lead

parents Lo fcc! unwelcomed arschool and w nerprec the school culture as be-
g noninclusive (Mitchell, 2008).

Lee zmd Bowers study (2006) showed thar there was & mismaich of social

and culoural o a]m al beoween schools and fumilies. Mitcl ‘1(}.H (2008) refers o
L:nii:l.n‘;ﬁ capital as “predisposivions, atitdes, and knowledgpe grnnnw"! from ox-
pericnae, p'n"i";cti darly education-relaied experiences” (p. 3) and 1o social capiral
as relatios mn;)s wlhiich P rovide access to informarion and resonrees (Mirchell,

J08). Borh forms of capital assist parents” entry Inwe schools o sm.spgmn their
<.:hfi(_|r¢‘rz';'x learning, However, as Harvis and Goodall (2008) nowe, parenal en-

. e e Lo [ : D P P R [ TR TR A
opgement initatives presuppose that schools, parents, and ]mpﬁis are relatively

3'3(}333(}0(:“{‘(}15& and <“<,§l,lz-“ili‘)" \'\-‘iilmv (o m‘\w'l"; Progranis chat enhance and sus-

T 2"

win parental involvement. A one sive his all approach to parental involvemen
masks the complexity of needs \ami roles that pasenrs play and the conswalnes
they face that nnp{:d thieir involvement in schools,

What, then, are the ii'npli.c;;u"im'w of ihi\‘ b()d\f of research on parcntal ine
volverment i the conrext of Abu Ddhabh UALZ What sociocuirural barriers
inhibit parenial w;m rement in schools? How can schools consoruct relacion-
s‘iiips with paren s thar build }‘Jci'svm:ili cf':{'iq,::‘u:.y so that pi'n.)r.'h,‘ac‘{‘i\-'c 5‘(;‘,3:‘H‘i('}l'ishi;“;s

cnhance S{;i.ndc::i‘nxa‘ fearning?

Thisis a small scale, exploratory study that follows a case study approach sic-
1..11'.\(3(,:(} \*’\"ii'i'}ii] a S(}(,.‘i(}(:l,}g“.l’i“;;lj. E.‘JE}I‘E?.{:E E.g:,{,i'li; il {()( HSes ON ln()('!";i:ﬁ H({H}‘E 31(3\3\;’ E;)(,'()Pl(f
malke sense of their aifx‘p(il'i(:;'?c.{fs within a framework of socially construcred, ne-
gotinted, and shaved meanings (Merviam, 1998), Merriam says thar case study
f‘c.ﬂ;u;u‘(:f'} which focuses on “discovery, ;:wph‘a', :-md understanding ir{.m‘l the
perspeciives of those being studied ofters the greatest promise of making sig-
aificant contriburions o the knowledpe base and practice of education” (p. 1),

This siudy ook place during the academic year 2010-2011. Te was con-
ducred in seven primary PPP schools (4 female schools and 3 male schools) in
the city of Abu Dhabi. Six of the selected PPP schools were managed by female
staff, and one male school had male staft with a fomale PPP supervisor. Par-
picipants were seven adminisorarors, seven social workers, one reacher per year
tevel From each school (in total, 5 grade levels and 35 teacher participants), and
one pﬂ]‘(_.’i'ﬂ: ]‘){;‘i‘ ')"L:‘-(Uf inVL‘} .{E(H} C.I(ll SCH ]U() (l‘) P( r d])()\f\ , i [()lf{] (){ ) P(U( f“\)
Seven focus group interviews were held with parents, and 49 mdmc’.iual inter-
views were conducted with reachers, administrators, and social workers. The

interviews took place ar the schools. The semi-strucrure o individual interviews
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were 40 minutes in duradon, and the semi-structured focus group interviews
(:,'3(:1] ]lisi(,’(:‘; One h()l,l}',

Semi-structured nterviews allowed the researchers to enver the inner world
of another persen to gain understanding from thelr perspecdve (Parton, 1990},
Interviews afforded da_‘,plh of data (Denzin & Linceln, 2003) because Barrici-
pants were encouraged o 1'(%&(‘:1', discuss, and share their thoughis, beliets, and

o \1‘ FICCCS \(‘;(.3]'}'15-'Sl.i'l,!('il“.‘,I (E INTerviews waore (.’ZUH.(.EE..!(..'EC('} \."\f'iiz‘,- Q'S(jﬂ'lillﬁ.‘ﬁi'"i"iii'(,‘:'i'f%g

social workers, and teachers. f\]_“;_li")i( was the language used with Arabic speale

iNg pAriicipants, while

nelish was used to conduct the interviews with native
English speakers (lcensed teachers or U8 A combinadon of Arabic and Eng-
Hish was also an option,

Focus groups were considered the most realistic method of dar collection
for parents given the tme constraints and were sev up similar to the interviews,

Foco b Srou i35t }‘JU(H(‘E inferaction Z‘{i’](i di I‘J“H Anang lhk EHII(! RIS RN l\fl(}i
| 2

can, 1997) They allowed similarities and differences in terms of opinions and
experiences to surface, and this gave the da its vichness and multidimensional
paliy. I the findings, excerpts vecalling parenis™ volee are collectively ac
knowledged as "parenes” from the respective schoaols.
The participants were selected by purposive simnpling. As Paon (1990)
<::];zai.>{';\r;z1:(:5, “the logic and power of purposive x;n‘npiirm' fes i oselecting
information-rich cases for study” (p. 169, emphasis in the original). Parent par

ticipants were selected for their involvement in the school for atleast a year and

for their involvement in o morhers council or orher school-based activities.
Parent participants in one male sc hool were fachers, while in all other PPP [

mary schools, ‘_’):}}3'1.1(_?13’.’)211“} rs were mothers, Parents were pative Avablc speakers,
predominandy Emirauls, with a fow exceptions from Sudan, Somalia, Tunisia,
i‘i}-’;‘i;i; _}(.‘:1‘{1:11'1, and 1 alesiine. The eriveria for teacher selection were -;fa";'zg:s](_)ym{zn t
in the school for ac least a year and a command of English adequate to express
their thoughis and PErSpeCtives, 1‘,1£Hi:1f,h expatriate teachers (Arabs and non-
s (NESTS)

§¢ }mai ased activities partici

Arabs), Heensed teachers (218), and Navive English Speaking Teact
who woere invelved with parents in o range of
}');H(f.‘(_.{ in orhis sn,;(;?y. s L(:f;l(::?'}im? ]..ii‘l;_;!i&;f'i, math, and %{?i("i'}(:{t Were expalriate
reachiors from Austalia, New Ze Ez’md Canada, South Africa, and the United
States. Teachers of /u‘;ii)izf, Is Lu sstudies, and social studies were ;mi'i\fc Arabic
speakers: Emadds, Syrians, j'f.-éf;}’p[’l;li']s, Palestinians, and Jordanians, Students
have rhe same convace hours with s and Arabic-speaking reachers. Adimine
istravors and social workers were Dmivads and were avtomatically invived w
participare in the study.

The criteria for selection of teachers and parents were communicated to

the adminiscrators and social workers from the respective schools. Decisions
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regavding the selection of teachers and parents were made in consulavion with

school adminisirators, Participants were informed of the “111L§\! via a letier with

consent forms attached. These were signed by willing participants and reurmed
to designared school wuthorities. All commumicarion mumu{ in boih English
and Arabic. Av the beginning of cach interview, rescarchers reestablished the

purpose of the study, outlined the desired vescarch curpurs, and highlipgheed
confidentality measures o s:‘n’k*omu% participants and instdrutions.

T o quest for coverage and unifors sam\, AR nrerview g}"tlidt’ was designed and
used 1o steer the conversation wround aspects related 1o homoe-school relation-

ships, Interview guidelines were reiterared ar the beginning of cach interview

sesston in both langu Hhe ;-.,;z}ia'iaf:lim:‘s probed perceptions and significance

of parenial involvement as cxpressed by various stakeholders, 1o addition,

. . ] "
5y CONSrainis ang ili!] cari s, .’H‘](,i i’Ili,"l!i"L.’

communication, involvement type

improvements were also covered. The f'('zl!'(mring,@ examples m" {_;n.t:si'ian“ls W

used 1o facilicare dizlogue at body semisstrucrured nterviews and focus groups

(sco f\J‘);J(‘J';c‘:{j;\: for che full g{;i.éi’ch“:):

o Arethere any factors thar may limit vou from being involved ar your child’s
school?

o What arcas would you like 1o be involved in av the school in the future?
Please explain some of these opportunitics for parental involvement,

¢ How docs E‘h(f school communicare with you o inform you about oppor
runities for involvement in school? Whar are the means of communication
that the school ases i order to involve you as a parent? Please explain.

# l}ﬂ Yyt ]M\( Mk ‘s‘i,iV"?'(fSl‘l(H'}S On H(')\:V {,hi.’ .\'(f;'}.{‘)(')j Catt fI'E'i}ﬁNT)‘\"(ZT i_’ﬁ;ll'(f‘i'ﬂ{?_} 1§1

2

volverments f’lmst ¢ spﬁ i,

o Are there policies thar encourage oy enbance parents nvolvement ar the

chool? NWhar are these oL videlines and ]H des?

Two rescarchers were present ar each interview 1o ensure acouracy, accouni-
abilivy, and trustworthiness of the dawa collected. The fnterviews were recorded
manually with meaning clardbed during the process. To ensure higgjh quality
data collection and authentic volee, presentat all interviews was a Huent Arabic
speaker, either a member of the research team or a rranshior, Daga was secured
in password protected file folders wirh access availuble only vo the researchers,

The data was coded as part of the Jrerative process of dara collection and in-

terpretation {(Creswell, 20025 Miles & Huberman, 1994). The emerging themes
were analyzed, removed, :‘-add(’d or strengthened as the daw analysis process

proceeded. During this process of closely analyzing the daea, subcodes emerged
which substantiared l'hc cmergent themes, gu‘(’@c’%xﬂ‘ia‘?o relationships and/or con-
cradictory evidence (Corbin & Strauss, 1990}, Intercoder reliability occuired
as all three rescarchers worked simultancously with the daw acall dmes.
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A Bimiravion of the study was a lack of dedicated dme and human resoure-
s, This impacted the number and type of schools selected. The Western and

A A : . S . . . : B -
/\.l--'/\.ill 3"(?;;]&)“8 W L‘,}i(fhlili‘d h'(‘){l} Ihtx.‘ Sl'll(.%)f., dy WOore ]{.JJ1(,H.I§'U'1-I§'1(.’i]5§ ZH](.% S0

ondary schools. While criteria for the sclection of participants were clearly
cormmunicaced 1o weachers, parents, social workers, and administators, e
final purticipant selection was authorized by school avthorities. This DOLen-
For Bias was, dhorelore, unavoidable within the contexe. Mothers were the

majority of parens interviewed as they had (apart from one male schooly the

H;‘II

(.S;‘:ﬁ'{f;il(.‘.\"l ]'Ji'i.’.\,"x.’H(..(:. I‘:l[isl.’é.‘) W L’.Ilii(_:] HENES Ll})]_(_i.\.ifnl(fii., (%Id PIOT e %i?(.’ CIye-

ria for selecton, o were unavailable, An imbalance fn parent voice 1n relarion

(O pendoer s, therelare, :-aui1iu\«*lczug_ia’.(_}.

The research findings show thav stakeholders hold positive views arreste-
ing to the mporance of parenal involvement. Four dhemes were identified
across stakeholders as constraings o parental involvement: expecrations of roles
and responsibilites for parental involvement; communicarion; socioculiural
conexts; and provisions, As schiools are nested communities, SO CoOnsraines ¢x-
pericnced at one level create a ripple effect acrass all levels, These ripple effects
are conceived, received, and interpreted among stakeholders in differene ways.
The findings are anccdotal comments which deseribe the themes an d emergent

subthemes as voiced by stakeholders,

Hypectations of Roles apnd
;

fnvolvement

Draca indicates thar school siakebolduers and pavents bold posivive views at-
testing o the expectations of parental involvement, A sample of representative
views regarding parental involvement follows:

Adpinisizator 72 Building a sirong bond berween the reacher and the student.,

Social Worker 2: Parenual involvement is an inseparable part of the education
systen. Parents help in educarion and behavior,

Social Worker 5 Parental involvement creates two-channel communication;
parents know the gaps ar school and the school knows whar the gap is a
home,

Teacher 1: 10 is very important for us to conact parents to see if there iy any
problem with the students and propose solutions o check the curvieniun,
so they can help the students ac home. It is also going to model o the

141




SURFCGOL COMMUNITY HOURNAL

e oskills and

o

stndents the importnce of homewark. s going ro help h

reinforce anything that we do in school,

Parents 3: Fraving a clear idea about the curriculum and the teaching methods
and having a clear idea about how o support mwy childserr at home.

Pavents 2 Understand the context so we can focns on the <.:.lnl{:§.

<3

Such comments show agreement to engnge in parental involvement and in

( i u(wx alml e

cs in doing wh;n is best for studens. The disso-

HANCe i’E‘z;u‘ arises relares o the way school personnel and parens poreeive cach

others’ reles and responsibilities and whar cquates o ¢ \]M:Lii:;ia‘mm set by the

“orher” i oterms of fulbilmen of percelved roles and responsibilivies. In this

section, two subthemes entided “The Blame Game,” and “DeBection w High-

er Anthorities” capuure the constrains fele,

Fhe Blame Game

The failure of one GAFYY 1O preet expeciaions of the “other” is a source of
rension between schools and parents. The situation s aptly described as:
Admiinisirator 4: We are living i twao xt;s;n';jei worlds, the school on one side

and the parents on the mhu e, There is a gap berween the school and

home.

From this position of “two separate worlds,” the dialogue that takes place is
one of walking at cross purposes with an inherent tendency o blame rhc: other
for f;;li.lirw ro act and respond appropriately. The following comments are illus-
crative of the school blaming parents for failure ro get involved and o support
their childreen’s academic and behavioral needs:

Administrator : The student is living in two contradiciory worlds of disci-
pline. . this leads 1o mon ]m;i Jems at school.owe want pareits 1o follow
up at home academically and hehaviorally,

Social Worker 4: 1 wish dhey would monitor the disciplinary problems. Parenis
secd (o fellow up.

Swcied Worker 1: They Tparenest should contact the school and know about the
daily things all the time. The parents should have a connecrion. Like & close
relation, they should know evervehing,

Jeacher 2 They dhink ivis the school's job, and the school has to do everything
for their students. Abour 30% think like this, They think icis unimporant
to talk w the eacher,

'/Em.‘b(-’f‘ 4: Parents misunderstand parental involvement, and they svary criticize
ing, especially when it comes o grading and assessment,

From the parents’ perspective there is an acknowledgement that
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Pevent 2: Some purents are helpfol and like o share, Others do nothing. They

1}}1111\ s the school thar has w do everything,

,l_-i;.a\-'m;..f, said this, parents blame schools for not being able 1o communicaie
meaningfully on mavers related o curricubum 11"3’1)1‘3'1'1.5 ;md student academic

and behavioral fssues, The onus o f;t'w 1 oand sustain communication with g

ents is seen as the school’s role and responsibi "3 his blame game has caused
confusion and fustrarion AmMony parcnts:

PSR SRS PSP SSPUNE S e P M & T A [T, .
Parerst 4 The school can’t redl us what is going on. "Hhey send us the school

policies, but we are nor informed ahout the bad behavior, We want 1o be

informed regularly,
Parent 7:Ne don'y know whar is happening in the class. The process of learning
13 H bl

15 hecomin U seCreive,
fé‘v;m//m, 10 u‘f{r er Authorities

Bovh schoals and DRTCITS draw arcendon o higher cducarional aurhorivics,

Support is needed o minimize ensions by providing clearer delineation of

roles and 1.‘(.:-s§:'3('_3nsi.?)igil‘_i alocared ro schools and [FATCTILS:

Adpinistraior 30 We need a policy thar dicvaces his involvementas a parent, and
this policy should hc cmpowered by Al _3;."1. Coand tssued by ADEC

Social Worker 3. ADEC needs to make an awareness ca myp: UPH [project] about
parental in'vm\«*c‘.z‘ntzm:; they can look at dhe culiure of che Emirart sociciy-—
their customs and thelr madidons—and send more messapes abour how
;‘)zwcms can become involved.

Teacher 5. e hope ADEC can have a websive for parents so parents can be

apdated.

AR

Parent 2 The email has noe been Funceional yet, We would like them (ADEC)

to funciionalize the email communications especially for progress reports.

?HI(:E f’{)”(‘)\"\‘ ; . &1(*2--1{,'{('11'}'?i(f 2_3(:3'!l(,’.\.-"(',“f'}"}('f'i‘) ) :113(.’; I'i'] [ (f.ii}'E‘I{jl}hii}i‘

e

e e Ny

Srakeholders nove thar while home-school communicadon channels ex
ist and some are effecive—namely phone calls, vransmission of SMS (text)
messages, and written letters——these and orher modeys of communicatdon are
hindered E‘)y broader f.:t(}i)&;ir;-iiﬂ ts. For example, ADEC has introduced electron-
ic communication and expects schools o use it. Our data revealed that this
was not necessarily successhul, sinee parents whao are nonversane with elecoronic
modes of communication were unable to use the syscem. Constraings noted in
this section include: language barrier; lack of knowledge to veceive, process,

and ransmic informatiom and modes of communicarion which were eivher

abssent, nonfuncrional, ad boc, or ineflective.
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Langitage Barrier
With regard ro informing parents abour the reforms, stakceholders concurred
chat the medium of i,’i‘:-m.sz'z:}issiu1‘3.——~—~—~§'.‘,5'}glisfi———————Sc:i."\ftﬁcﬁ. as a barrier to communi-
cation on all marrers related o and stemming from the reform. I'm: challenpe
that emerged most strongly was an inability to receive information on changes

i curriculuny and pedagogy:

Administraior 50 Mums dont know English, so they can’t communicate widh
the Dl Bspeciatly, thoy can’t communicate with Foglish, miadhy, and scionce
reachers.,

Swveind Worker 1: ADEC has chay sn(? everyihis 3) and made c\.mtrvi'?si's;_g i E*li‘ng‘f--

i1
Hish, Math is in English, Science is ,,“ olish. Before it used to be in Arabl
Mow, in English, it is \fuy difficy i D \pul £y now [that! we have f‘%}l'(ﬁi;;s";
tcachers. . parents need to siarc working with the child in Enelish, Now we
Rave a translator for this.
Social Worker 2

Teacher 1 he problem is with English, and we bave communicarion difficul-

:Some Arab mothers are iiliterare in English.

FECS,

Teacher 20 Sometimes when mothers are approached, they say, "We don't speak
Hnglish, so how do you expect us to teach our children ar home?”

Parent 2: The language barrier somerimes creares a problem in communication
aird understanding the cumricolum and pedagogy. [Wel can’t communicaie
because the wachers don't speake Arabic, and the parents don'v speak Ting-
fish, Somecdmes we cant f‘i}i.i(:}\-v up at home because the worksheers ave in
353‘33{;1%.«;]1, Hois koo rapid {a] cha ge,

)
Lacle of Knowledge 1o Keceive, Process, anzel Tiansmic fnformarion
Staleholders were compromised i their ability to reccive, process, and

transmit informarion owing 1o a lack of background knowledge o compre-

hend i For some parents, this meant nor having the educaiional baclkground
and level of Titeracy vequired to communicare on parental involvement:

Administrator 5 Somerimes uneducated parents with low levels of education
can't hielp dhelr kids, especially with the invoduciion of the new corricuium
and l:'.‘\,l'){;;llﬂh being the medium of instruction

Administrator 4: Somedimes we have dliverace pavents, so the mum can’t help
hir ar home. She cant read our communication leters.

Sveial Worker 12 There are a percentage of mothers who have not been schooled,

Toacher 3: 1n a remore asea, pavents ave not educated, and they are older, and
they cant realize the importnce of sharing io the school activities, so they

lcave this to the teachers.
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Parent 2: Some mums are Hliterate, so they can't take pare, or they come from
lower (:d ucation standards,

For parents, the lack of rransparency related 1o communicadon is also con

corned with i’h(t oiving and sharing of student academic and behavioral records

and observation b\ the school:

Prreni £ We would Jike 1o atrend science and Boglish clisses. . bue we were

never invited.

Parend 4: We aren't informed about bebavioral problems. All the g sroblems thiat

cidy, fke bullving, we know about i thic )lmlt aur kids.

ik

lmi;},( 0o ol

Forenr 3: Ve would like o ger aoweekly reporc on the child’s porformance, not
only grades lacademic] but also g}x}-ff.ti'a<:)lz');_,;ia:':z?r— Show s thelr relavionship
with the wache?

o g7 el ¢ 3 IR i SR SN
Communication Abour Curpicndum and Pedavagy

Numerous issoes were raised 1))1 parcrrs 1‘(;5?5;“'{15 “af.J their lack of knowle (mc’
of curriculum and pedagogy as hinda_:z‘i;‘w their involvement in schools, hw
related to communication abour curricular changes ami assessiments, lack of

resourees, instrucrional material ]'jz'a;\ficgfcd to parents in English, and English as

a medium of instruction. Parents voiced thelr interest in being informed abou

the curriculum and pedagopy wo support theiv childrens leaming ac home,

wrent 4 L want ro help butam afraid o help, because T do not want o con-
fuse him. Here i.hey iﬁ(‘-i;-u':.h phonics differently from what they were taught
ar schaool in our time. We are not aware how we teach the science oxperi-
e Hi},.;.\ e need warkshops on the new curriculum.

Parent 7 We need to be 1;'11’(}1'”'3c.<.i more ahout the curricuhuom, The new cure
riculum resorices us. The new corriculum is bard and also the English as
medinm of instruction, where science is difhoult because of the English.
There are no books 1o help s, and 175 a problem o follow up, and we wane
reachers to explain in class, We need more deiails on whatis wught in class,
Views expressed by parents and reiterated by wachers include:

Jeacher 20 Parents are shocked at the different Tearning rechniques, not using
rext baoks, they feel they have 1o have asource [book] not worksheews. Tols
important o improve parents’ skills. . owe don’cknow how o weach them w
home. . The modern cursiculum is in English, and it is not enocugh for just
the weacher to help. We need the parents” support.we wry 1w invelve the
parents to come in the class and work with us.

Tedcher 6: Becanse they [parents) don't know how o hielp their children, they

do not want 1o come o schoal and be inveived,
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relation wo bringing parents on board through shared knowledge of the
}‘ﬁ.'lf{‘)i_‘i'l'}\\'n, ceachers and pavents confirmed tha there is a fack of reporting from
the school on changes in curviculum and pedagopy:
fegcher 1o Limited communicarion channels failed o :,u.f<:qu;'z"‘z;fj y facilivate ped-
agogical and curvicular transference of Information 1o parents; we are lost in
franstation. .t.i'n_:\? (:} arents) dont undersiand ?.ﬁ'z'}g;‘jiﬁl‘l very well: E'.g‘:(".i‘iifw(.)i'(.‘., 1t
is difficule to communicate.

Davend 4 We want o disous S roblems such as scudenes” achievernent, mishe-

havior, bullying, a(% curriculum involvement, We want o atrend classes,
we need the handous, syllabug, and weeldy }'.sE:-m on the interner so we can
follow up with our kids and help them,

A3 .

Adminisiravors and social workers commented thar ADEC is not Lranspar-
crein s <‘.1('>1‘11;'mmi(.,( fon to parents reparding curricular changes.
Adpipisiraior 4 There ave new trends by education golng on in the school, and

ehe parenis ar home are unaware of these changoes,

Social Worker 5 No pRAFCNT represeniatives are ar Al o CRPeC jally when i
comes to the new curriculum fand] English being the medium of instrue-
tion. Parents need o voice their opinion about the curricuium ta ADEC,
Modes of Commagnication: Problems with Transmitial and Reeepiion
To add o the communicacion barrier, rransmiceal of electronic communica-

tion was disrupred during the reforms, "This involved the vansfer of authority

from rhe Abu Dhabi Education Zone (ADEZ) to the Abu Dhabi BEducation

Council (ADEC), Stakeholders perceived this mode as an ineflective method

of communicaiion for the following reasons:

_,»'-éa.’.‘:-m-;-zm:n:w:m-‘ ;'_'}’ S We used o cormunicate with parents through the Mune

clecrronic,” a means organized by ALEZ Tois dosed now bocause of the in
tegration botween ADDEC and ADEZ We dont use emails because parents
Can't use i Or access i,

..—"-Lc‘z’rmmﬁf.ifmr);" G We have put up a school websive, and we sent a lewer inform-
ing the parents about this service, but the response was very limied. We
dont know whether they didn't respond because they don't know how o
ose the interner or because they don't care.

Adminiseraror 6: Parents are ignorant of electronic communication. .. Fathers
give us thelr emails so we can communicate with chem, bur clectronic com-
munication is a novelty among mothers, and this needs addressing,

Social Worker 6 'Nlc clectronic syxtc;’n hasn’t been functonalized yer due o the
wekeover of ADEZ by ADEC, burwe were told that emails/electronic com-
municarions W{mld be h_nmi:lonzii soon; however, they weren't.
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Social Worker 5 Emadl is not very popuf;n'. Lo is not functional, That’s why we
give the informadon wo the girls o give to the ;'wm‘mt"v

Teacher 3: The quality of the o mthm happens to be left 1o whom is close by,
With miscommunication there is more tension. There is only one oflicial
classroom interprerer; parents say, “we don't know English,” what can we do?

Farenr 4 NWe need o receive SMS o inform us about exams, schedules, and

DIOEYCSS FCPOTTS
Another source of concern was a fack of expenditure 1o invest in ('h'*\u‘-hmmﬂ

communication sysiems and channels for pwrenial involvernent. Budger iy

tiion is said 1o lead o understathing, which negates the promotion of effective
communication cither through hiring somcone wo be responsible for parent
conumunication or hiring more wanslator

Administrator 4. We wre undersialted, so we need o allocare a person who is in
charge of the parems” communication channel, We need aspeciad budger o
spend o encouraging parenes to take part and o organize maore activites,
paying for specialized people to conduct workshops on issues needed, such
as communication and management. We need money (o open continuing

cducation classes tar dliterate mums.

.-"’JI(-/)"'}‘?f/')?fk\'f.i‘flﬁ‘()}” 6: We don't have transiacors at school.

Societ! Worker 6: Mothers who don'tspeak English find ivhard to deal and com-
municare wich L1 since we don't have vanslators av the school,

Social Worker 12 'The school needs 1o communicate to parents, however, the
school doesnt have @ communicarion miechanism.

Parent 2: Somerimes we cane follow ar home because the worksheers are in
English. T s oo rapid _(1] change. Some say thar we can use vranslarors,
but, i facr, we have o call friends vo know what is going on. Morcover,
workshops are conducred and delivered i English parenis are unabic wo
onderstand what s going on

Conteni, Tone, and Siyle {)/f' Compmrnnicalion

Administrators recognized the need for maining reachers on how o com-
municate face-to-face with parents,

Administraior 4. We need some waining for teachers to train them how 1o com
municate with parenis. Some reachers are negative and lack interpersonal
communications wich parens. Teachers and achn inistravive soaft need ro be
crained in how to communicare with parents.

Parents ruised the issue of trust in communicating with the school per-

sormel, especially with reachers. They commented that negative ardudes and

remarks of teachers marred relationships and acted as a derterrent 1o starting
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and continuing communication. Parents were concerned about the lack of up-

dates received from the school,

Pavene  'The problem is thar we are not welcomed, and the administation
docsnt want o invoeive us.

Parene 6: Teachers give us negative feadbacl abour our girds,

)

L SOOWE SLOP COMmIng

. I T N
FOr see T Ceaoners.

I rhe socioculmaral conrext of Abu Dhabi, there are consiraints char act on
the school, Some arise from the socioculnaral norms and maores, others peved e
to Himited yer significant cross-cultural marriages and vo changes in some of 1‘.2';(:-
.\‘(‘M,‘iin.’:t"\f}ﬁ ]"}'E'f‘n"jt"?(l?t,'s. Hi(\L H(;:(j'{ﬁj ;EL:L (RSN ’\fli (iw ant ‘mu J“;) (J nmu mne (% ACIO 10

allow for comfortable and clfective access 1o parental invoivement, Four broad

themies ernerged from the findings: male and fernale 5<<'<va"<‘-<v-1f'i(t>1'1 i schools;
social ivhibitions concerning che voles of mothers and fashers; cross-culoural
marriages, and diverce and separatic

Male and Female Segregation in Sehools

Segregation of women and men and subscquent role delineation sull prevails

o )

in the public schools in Abu Dhabi. I male schools, the opinion expressed was
thar m 01'}‘10 s were uncomforable to meer with male reachers and avoided the

schools i these schools were administered by males. By the same token, fathers
slm d away from visiting the female schools adminisrered by females and were

i e et 1
i d(‘i'(ll’&ﬂ"]‘l{j(’. Ui ]L"Hl}'ii(.ﬁ‘ reaciners \«\fi“i(J WETC SOV,

Teachers, parenes, and administrators expressed the reality of the social con-

straints related 1o male~lfemale segregation i schools:

/’J,c;.’f'rf/fﬁ-xrf.s‘xifmfw “athers are shy to come, because it is o female community,

Teaecher 1: Dads are not allowed, because is a girls” school. It is difficulc socially
and reli g;;i('ms}}'f speaking to mect with dhe fathers, T eover my face; 1t is hard
co allow fathers to artend my class, because 1 have to cover my face in his
;"n‘csmw

Teacher 3: Mathers sometimes come wo the school [hoys school run by males],
but notalways, We have to underline the poin char vradition may novallow
che mather to come. They may notlike 1o communicate with male teachers.

Teacher 5 1 is more comfortable to valk to mothers. [ mer the facher; Dwas shy,
and he was, too, and not at ease, The meeting lasted for hive minuies, With
the mother, our meeting would have lasted 50 minuws.

Parent 3: Parents c:.(')mi‘.f‘}g (o school o check on rheir children is not available
for [just] anyonce...1o enter the girls school-—the adminiswation does not

alfow fathers vo enter the school. More flexible regulations are required, The
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school gate should be open-—why do they cdose the doors? Over the past 20
vears there is change. Now, we can ialk together. . Being in o boys™ school
will restrice mothers from coming, and they cannot come.
Adew mothers and social workers expressed a change in artirudes in the
followin ;,") of traditons.
H

Parerni 3: 1 {temale pareny i a male school] have no problems with wadidons.

{
a
[ oo to the boys” schooll . not many mothers would think the way 1 do, be-

i
EER R {)f 11( CLUSTOMS ‘i'i(."! I.I‘:.'i(:i.ii.l(')i}S. El is nior ;.-!(_'fi'_'.‘.(f's')iﬁill"ﬁi(f‘ FOT wWIVEs 1O COIme 1O

I‘}O‘)JS schools to ralk with male reachers, Their hushands will provent them

fron doing that. - oohis will make @ grear gap berween home and school. Tris

a big problem for mothers, and diere Bs more involvement i gidls” schools

TS ('}f.' I.]':'i(_if.i'i.()]‘lﬁ.

Social Worker 30 the custom here [Aby Dhabi] makes 0 hard for mothers w
communicare with male teachers; now socicty is changing. . this year we

sea m;r(.f a mothers” council in a school run by males.

Social Fnbibitions E?cﬁf@i’i?fﬁ‘ io the Foles ¢ 3 “Moaotbers aud Fatbers

The cultural expectations of male and female roles detenmine dhe extent 1o
which fathers are involved in their children’s schooling, As moihers are expec-
cd 1o take charge of their children’s schooling, mothers are h(fid accountable
for parcntal mvolvement, and fathers have less invelvement. While paren-
ral involvement is considered a female i"ct;j'am'asibilitv, ar the same time, some
mothers face social inhibitions that create barriers preventing them from being
mvolved. For instance, some hushands or male guardians e dhelr wives” in-
volvemant in male schools and, in the same way, they limir the women’s use of
axi transporiaton.
Social Worker 4. Some mothers can’t communicate with us because she doesn’y

have vransportadon. Her husband docsn't allow her o careh acaxd,
Yeacher 2

vo come to school, . There s no one o dm;.} her off

I morhe (EU( s e have g car oy she don st drive, teis hard for her

Cross-Cutlrral Marviages

Abu Dhabi is o monocthnic society, so cross-culvural marriages are not
common practice. Yer, administacors and reachers drew attention to this phe-
pomenen ag being a constraint to parental invelvement because of the enleural
or ethnic identity of dhe mother
Acministrator 10 Some mothers are non-Arabs.. so the student is embarrassed

to allow modhers involvemene ar the school, because students dont want

the school to meer with their mums because the mum is a forcipner and
doa;‘,s“n" ¢ speak Arabics this is only 10% who are Indians or Filipinos.
Teacher 5: Sometimes if the mother is non-Emirati, she s shy to come o school,
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[iivorce aud Separation
Another social issue voiced by adminisorators, social warkers, and parents

alike veferred to the high percentage of divarce 3@'1(.5 marital separaton (e

pecially as compared o other Amb counies, sce BOSSR, 2007) hindering
parenial involvement.
I R SR g .
Adwinistator 10 Some morhers rebuse o come 1o schoal 1o meer the reachers,
. : L ‘
administrators, or social worker because she is seprated or divorced, and

shw wants to detach herself from her kids 1o annoy the huosband,

Social Worker 4. Thirty percent of our student population suffers from divoree
and separation. It makes parental ;}“a\-'ul\f(* nent less, and also parents hecome
devached From their children, becanse cach parent blamies it on the othe

and they punish cach other by neglecting the boys.

Parent 5 H 1 am divorced o d my hushand has gone wway, how can [ suppaort
my kids? We need one team for support. Team wachers, counselors, special-
ists——to help the family.

Provisions

Stakeholders recog 15'/("{'1' the knowledge gap created by the reform process,
in werms ol parents lack of understanding of the new curricuhum and peda-

i Stakeholders acknowledged the Himited nacure of current provisions o

g_){}é.} A

v,
mediace this gap. These provisions were limired by structures, mcilm(‘fs, and
processes which were cither abseny or unworkable and, hence, hindered offec
tive communication. The following themes em c:‘i‘gcd from the hindings: lack of
organization and support system; continuing parent education and workshops;

i et - Pos. ot W R,
and decision making and policies.

’ 3 T . P ron od G [P A .
Lack of Organization and Support System:

The fack of organization and support system For parental involvement was

considered a constraine by administracors, social workers, and | pare nes, Pareris

concurred with administrators on the issue of b wdwu and seafhis ng as o tactor

hindering parental involvement

o

These logistics are beyond our conrol as administarors, We

Administrator 4
need maore adminisoadive saafi. We communicae through our secretaries,
We need o allocate a person in charge of the parents” communication chan-
nel. We need some training for weachors on how o communicare with par-
ents. We need o be allocated a budger to organize more activities on com-
munication, managemoent, and contnuing education for parents.

Administraior 1. We need ADECS decision and approval for carly dismissal so

teachers can plan for dhese conferences.
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Social Worker 2: 'There are seven periods ina day, and because the reachers are
busy in il'n_:ir ati;faf;wx'n“} during all those periods, maybe they are only free
ch.n‘ﬁ;‘:g? the break time. . parents need o have an appointment with thay
particular reacher.

i

/mr’ 205 30 The school needs to develop a receprion area and allocate arecep-
lﬁc‘sz"ai:--;i soowe can talk to ber
H'E;—Eéhk{_{l,l:h,nﬁ GUedindiion arpd SURPRONT Sy stains 1o add ommaodase the needs of
vorking mothers was expressed by stakeholders, Tor axample, working mothers
:-;i:;i'{'cfc.:? the necd 1o have appointmenis scheduled in advance w request release
. : L
from work o meer with teachers.
Parene 2: Because Fam a working mum, it hinders me, and weachers don't give

ihlﬂfi!' Hijl']']é‘)(,‘,l'\‘i {O anvonca, so \:if{)l.‘g.{ll'}.:&'?; 1'13(}1‘].'}('?1‘5 UU COMITINICHC,

School pessonnel also recogni izedd this need and made supgestions In pesponse:

Secial Worker 2 The school neeas 1o 2IVE WO! e D ot thers three da y‘ BGHCe

[allocare rime] before the meceting so they can gev permission rom work,

Social Worker 50 Working mothers face a resuriction, | suggest organizing the
i’inu:i'if‘n". in the afternoons ro involve more working mothers.

Teacher 7: Working mothers can't feave work vo vake parein school meetings or
school celebracions, and somerimes fathers are ouside the counury, so they
can’t come to school.

Most schoals allocared a H])(fﬁ(iiﬁ(j day or tme for parens to visic the school

o follow up on dheir childeens worke However, a lack of support systens

have failed to effectively develop an organizational process. These limitons

arise from the SC[]()\()N;\’ structural organization cha "-u:"m'iz;cd by heavy teacher
workloads and overburdened adminisirative stall hindering the facilitation of

i~

ili{"g'("(','l"i\fif i)I.‘lE'CIH A hni COMMUENICAion :H‘id Z}(é\f‘?ii'ﬁ(l(, >(§§L(1ll H’) Of p:"li‘(.".i]’l‘--‘

ceacher mectings. The following constraines were expressed by social workers

and reachers:

7oONe need o allocare vwoe hours afrer school or du ring the weelk-

Social Worker
cind where the parents can come and check on kids, because working muims
usually can’t come, :md sometimes parents come when teachers are teaching
so teachers can't leave their class vo meer the parents,

Teacher 1: Parents can conie anytime to meer the social worker, They don't rake
an appointment. We wait ¢ for them upsiairs in the meeting room. This year
I don't have enough time. T reach five lcs&;ous every day, and 1 need to correct
students” work on break tme. T don’t have enough dme, so | call them ac
the end of the day.,. . We fmish at 2 o'clock. 1 leave the school at 2:40 every
day. I am doing my work day by day; some of chem [parents] come in dur-

mng my | un ch.
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Jeacher 30 The schoal allows dhe isﬁs}{)g?}_(iz'}g at the door There is no assigned
allocadion for parents to come. T am not sure if parents even know if they
should check inve an oflice wo book an appoinument with the wacher,
teach 30 sessions a week, and it leaves me with five free periods. T cannot

provide them with frive or ten minues when the students are vunning wild.

Iiv addition, parents stared thar time allocared for parent—reacher mectings

did notmect thelr personal schedule oy needs i renms of length and allocation:

There fs no policy for appoiniments; itis lefv to the weacher’s infriadve
ta do this

Pavent G: Ve dme is useally notsuitable Tor us fmothers] We need more Tres
quent parent-teacher mutm;;a

Prrent 6: We need che administation vo schedule parenvereacher mectings,
The dme allocated——one bour a day tor vhe whole school-is not enough.
They need tosend us reminders abour the daves for paren-teacher meetings
for each subject.
From the weachers’ porspective, an advisory system as part ol a new school

structural organization to meet the needs of parents is required:

leacher 7 |'Thel advisory program needs Tmprovement and 1o be developed,

The p;'oju:t ol advisory |with reference 1o teacher—parent-student meer-

ings—we started now for one and a half months; individual interviews—

this is a very good idea, We pet o know the {student’si weaknesses and

strengths. Sharing this informaton with reachers is good,

Continning Bducation and Workshops

-

Continuing education and works shops for parents were in evidence by some
schoals, bur they were inadequately funded and delivered in Bnglish, Further
T pedagopy 0

more, they did not adequately address aspects of corriculum ane

ASSISU PRICNS i unaerstanadis g, the reform:

f-‘fh/mi;zf’fxrf..fzm 4:\We need a special budget o allocare for condnuing education
Teacher 1: Most of the workshops for marh and science are delivered in Fog

lsh. E'hi‘s is @ problem for parents who speak lirde or no English.

Teacher 4: Parenis need to be involved in curriculum workshops so they know
what is going on in the classroom.

Feacher 5. One of the most important workshops for parents is aboue edu-
cating the parents on the curriculume—what are the weaching approaches
adopred by the weachers in the school. Walk them through the weaching
philosophy. Parents ave very angry abour their child’s marks when 1 explain

the breakdown and how are they assessing,.

Parent 4: We need workshops on the new curriculum.
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Decision Malki sing aried Policies

Clear policies 1o suppore decision making within the s Em\}i o1 ;,‘s:,ii'(:i'nj;-ﬂ
é;‘z\.folv(::i‘xwm were absent despite recognition by stakeholders of dhis need. Ad-
einistracors and reachers stared chae there were no official amE S TO SUPPOTT
parcnts and the schoal o endisting and sustaining pareniel imvolvement.

Administrator 3. We [school administators) need o be inan agrecment with
the parenes avthe E.}c*g; nning of the year thar dictaves that the paren m‘-m%s‘ PO
come 1o schaol whenever he is needed as an obligatory agreciment and part
o ehe policy. . We need a ]:n')?i.a?y thar dictaes ins 111\./{;1\.«'4.}1';:cns‘. s @ parent,
aned this should be enpowered by ADEC,

Tevtcher 40 "The school doesn’t have a policy to encourage or motivate parent
ivelvement.

School personnel recognived the need fara p(‘x[ifiv e ‘&1:1‘7}3()1“’1‘ folnt decision

making with parents in partnering on academic and disciplinary macers:

Social Worker 30 10 is Important o {:;.EE their ideas and their opinions about the
learning process in general. We have to focus on activides thar may give an
OPPOrTIIity for rhe pArents to i‘:zlu“ vart in the education.

Teacher 3: No real policies and ;);m(dmc s surrounding the communicaiion...

in Jight of the reforms, we have to give parents an opportunity o come
he cilasnuom to have an overview about ways of teaching and o express
ljh(.'iil' opinions/ideas about these approaches, so they can shave their ideas
with the weachier; this should happen once @ month,
l:{q_i.z zrzi].'\;\ parents recognived the need o be involved in decision making con-
corning, ¢ mufamn assessmoent, and discipline,
Paeni 4 Ve want 1o ke a role in enhancing changes on the discipline and
order av the school.
Pavent (J \fw need 1o be encovraged (o solve some of the problems at the schao!

S
) 11-5‘..

)

The following discussion caprures the constrains and subsequent lhnia-

3
tions to parental involvement that are present in the sociocultural conrexi of
Abu Dhabi as idendfied by che stakeholders through a sevies of interviews and
focus groups. Stakeholders recognized the benehits of school-based and home-
based parental involvement, yer, within the socioculrural conrext and context
of rapid educational change, challenges are posed for parental involvement to

sit comfortably and occur effectively, Parents and s chool personnel are current-

ly recipients of change with few realistic opporunides for parents to play an
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active role and few effective means in place vo mitgate the constraints tha ex-
ive. These constraings are either inherent within the socioculrural convexe iself
v have been created i the seform process and are shared among st:;:t].«::l‘mh:3~—
ers, namely, expecrations of roles and responsibilivies for parenial involvement

(,:(‘)I“I"IEVHUni(,‘!ili(')l'l %{;(](‘(I]}‘Uig{l(,UHM\( ;ul}({})l()\”“\ s, f\‘: ‘]l(f CONSEY 1 ‘33(1\"(}

often become atrribuiable vo failing vo fulfill roles and ]'USL’)('?I'}_SE_M]iiﬁt:‘,&l) a blame

wetween school and home. This blame game, which convers

Fmaking pacental involvementwork, involves ALYEC,

il
e has ensued |
PAre nas Chnsiao i

o who s accountable fo
schools, and parents,

For parental involvement o sit comlortably, suakeholders need reassur
ance from ADECG }1‘.1 through (UHJoo;‘;.u'imi, rhere will be o shared vision
and understanding of parental involvement as o living, enduring entity, As
this entity coerges 1’513"01;5,;31 1'1'1131’1.;.;'{3 understanding, consoaines and limitations
inoirs u‘.'}}}:)}.cz'}'wn1:::;i:ioi'1 shonld be resolved and so make the rheroric of paren-
tal invelvement a realivy. For this o happen, Scribner, Young, and Pedrozs

(1999} poine out that a uniform, harmonized percepron of parental involves
ment must prevail for beteer implementation. To achieve this, there needs w
be open communication among the stakeholders and widh ADEC through a
consistent, multchanneled, and dual i;mg)‘u:ls:;(: approach. In wurn, open and

effective diddoguing should inform planning thar respects and fncorporates all
perspectives, As Lee er al, (2003) emphasize, planning and praciice involve
shared menning making. This necessitates a structured mechanism, reorganiza-
fion of communication channels, and z'i"; ¢ introduction of @ support system for
parenial involvement (Trombull er al, 2000)0 This study shows vhatan cffer
tive support system should be a priorivy within Abu Dhabi as the Ej?()i'!Slfﬁ';’lii'ilS
vend to separate school and home,

Wirhin the socioculrural convexe iwsell) there are conswaint which arise
from the cultural nonms and mores of Emirat society. As Bengman (2000) and
Trumbull eoal, (200 ;} ;:zs:,;,iz'}i‘ out, it is important dhar parents are consulied on
how o minimize sociocuiturl constaines that Impact pavental involvement,
For example, as the norms ;}f‘ this society can restrict the movenent of women,
there should be ':()s'ax;i(h?r;-n'imn by schools as 1o how eftorts should be channeled
for a more comfortable fic, The oh Anging soci v w?smx that strround children,
such as divorce :;n'u'% an increase in i:iac number of wor king mothers, should also
affecr culeurally sensivive policies and provisions. Parental invalvement should
accommodate for the needs of a vange of home clrcumstances by adjusing
provisions and processes in order o facilitawe parenal iwvolverment rather than
fimit it from h appening.

There has been a fundamental shiftin paradipgm from a wadidonal approach

Lo a constructivist approach o reaching and learning. This, combined with
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j')l'U'(fIﬂ' E(]}{}\.-’\"i(ﬁdé}}’(.’, C:\']')(’J'i(“ﬂ(f{\', RE ld bu(} § 1(51”1{! 1 H(](i‘) n]d (H\i(] .1({(\13 New
initiatives, should be given due consideration as parents may be illiverare, have
limited knowledge of English, and have experience of schooling ina waditon
’ O

al model, These western-based epistemologies and pedagogies have resulved
in o fundamenal knowledge and language gap which does not siv comfori-
ably with stake holders and necessitates a sodiocultural approach o mediadon
(Wertseh, 1991}, Sukeholders have acknowledged this gap and concur thas
parents should guestion and provide input into the new cariculum and peda-
pooy. Stmiarly, gaps have occurred on all dimensions of parental involvermeny
{Iostein, "‘)‘}"’“3) Mg oo resulr, parcits have been <_i'£‘}a;'a;‘}a'm'nisccé.[ wherher &i'x;‘(n.zgh
]wm\i(wc and lanpuage, or through a lack ol tran: spasency, provisions, and
ommunication. i'i!i'u'}c?iy there have been fow effective efforts or pusitive res
ults of mediavion.

A few inpovative atempts have been made by school adminisimions to

bridlge the gaps idendibed for parens. An cx;m‘apic is schools which are offer

1

ing workshops o parents on information wechnology and Lnglish language.

Such innovations, though reporredly having had some positive effects, do not
directly tackle the immediare needs ideptified by parents. In realivy, education,
rraining, and support 1o build collaborative capacities both in the short and
long term should be provided for stakebolders, including nerworking with oth-
professional assistance av all Tevels.

¥
2 ¥

ers and seeking

Drawing from the perspectives of the stakeholder groups as to the consirin
and subsequent limitatdons of parenwal involvement, recommendarions can ha':
made char should work well widhin the sociocultural convext of Abu Lihabi,
Many concerns can be alleviated by involving stakeholders in the educarion
re O [process. f?i:‘aia‘.czh()\idcr voices on the dimension of parental in volvernent
should be nored through meaninglul and consoructive dialogues conducied bi-

. § .
fingually and with ﬁ'c‘:.\‘;m ¢ for the hirst language. E)mrc'\;‘;vv and provisions which

have been idenvified as limitarions should be modified. Srakeholders, inclusive
of parents, need o be empowered to be important constructive change agents.
This cannot be achicved without adeguare budgering, statfing, provisions, sup-
pore structures, and accessible and effective communication channels. Clear
roles and responsibilities need o be worked through with the stakeholders, and
continuing education for borh parents and school sralf should suppore both
short and long wrm goals,

Crearer transparency is necded cil,n‘inp‘ this continuing paradiem shift as
} oy P

is incvitable, School adminisoators need to be informed i advance

bl
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about school reforms, plans, and changes vo be proactive and actively engaged
i decision making, Parenval involvement effores shoudd be evaluared and ongo-
g modifications made as stakeholders become constructive agents of change
participating in meaningful dialogue during the change process.

Findings from our study suggest that schools, with ADECS support i
suidance, need 1o become active decision-making envvies by being ready and
prepared to accommodae such rapid and um:i:‘u‘n.m1:.131.\" disorienting iransi-
SISIEE: i'ii.@'{'}ug 5 OIEANIZALion al structures and policies {ar both the macro and
micro level), implomened divough ,;} })m,}; te and functioning communica-

Hon FJ'\-‘SH’.E'DS, ;H'lu ]f‘)l'{"f\ {lil“ SUOGUESTIIcires 1o lcii illi.l:i b }f)(i_'i'(fl”ﬁ&f ji‘g'\f{'}}\-"ii.‘i"'i"i(fi? i

£
in cheir children’s education. These } m:?s currently tend to offer Bmited sup-

port as challenges presenved are h;z.m.jl::ft.% reactively and/or in an ad boc manner,
Budgeting, restincturing, and stafhog are needed ro strengthen and expand

on existing systems designed to support pare enal i;‘1\-’01v‘c‘rma:’n Eobystematic e
provement (and, nosome cases, restrucruring) i needed o strengthen and
cxpand existing systems of communication. This should happen with increased
involvement of pmu ssional Arabic-speaking translators wo work as effective so-
ciocuinral and language 1'1'1@:(..%.&;}1‘:01:‘53 because language s the most arivical ool

for culrural rransmission (Myeorsky, 1986,
Y& )

This study has explored the issues and portrayed a piciure of the statas quo
of purental involvement in the context of Abu Dhabil Te has provided some
in-depeh understanding of the current state of the sicuation, identlying con
straings and x‘;u?'35;(;-‘(11101'1{' limirations in the socioculrural convexy md CONTeN
of rapid change. The findings are valuable o inform the process of parental
i11\*(_)?\!(,‘71‘1‘1(-7!1E i this miticu, and inay he he f ful to others in the PrOCess of edu-
cational reforms and rapid change, ws welll As this i a small s study, the
e mmlm&: recommend thar 'E.ari:i"u;’z' rescarch be carried ot on ;’11% aspucts ol
parental involverment in Abu Dhabi

o summary, Lhc rescarchers conclude that a gap has been areaved bevween
the rhetoric of ADECs need for parental involvement (NSM Policy Manual,
2010, p. 39) and the realivy of its implementaion, (_)\fcraii,\ the Andings call
for reciprocation berween home and school through cffective dizloguing o
develop a framework which accommodates stalecholders comforably and oc-

urs effectively in context. 1t s envisaged thar a homegrown model of parental

involvement will evolve with careful monitoring and evaluative processes
occurring ai all Tevels and on all dimensions throngh ongoing swakeholder
participation. The gap will close beoween the school and home in ways that
empower stakeholders in the process and suppore children’s school success,
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What docs parenral hivolvement mean 1o you? Please explatn,

Inwhat ways do you consider parental Involvamnent significan? Please explain,
How does the <:<:§::oo] communicate with vou o mform yau abour apporiunitics
For involvement in school? What are the ways of communicaring thor the school
follows in ()z‘dt‘;‘ (o m\ul\v you as a parene? Please explan,

stions o9 |1<)\\ the school can mprove paoental involve:

Do you have any sugee

ment? Please (_‘t.\:])[:.‘tin,

i what aspecs or ways docs the school Tovolve parents?

Ave there any factors that may ?i;‘nii parents’ involverment at vour school? i so,
whiat are these “n']it';‘t‘i'iwé‘ir{?

What do you think are the effeas {Jor ]Humx and For childven) of mived or ne
parenuad involvement in school/ar home?

Whar aveas would you like vo be mvolved in ar the school in e furure? Please
explain some of these opportunitics for parental involvemen.

Ave there any factors thar may Hmir you froms being nvolved ar your child’s school?
As a parent, have you personally been involved at your « childs school? How? In
what ways?

Are there policies that encourage or enhance parents” involvement at the school?

What are these guiddlines and policies?
seerview Cutdelines for Teachers, Social Workers, and Administyarors:

What does parenral nvolvement mean o you? Please explain,

Fwhat ways do youn consider parental involvement significant? Please explain.
How does the school communicare with purents to infonm them abour oppor
mities for involvement in school? Whav are the ways of conmmunicatng thay the
school uses in order o nvolve parenis? Please explain,

36 vou bave any suggestions on how the school can improve parencad involve

mient i the school? Please explain,

L what aspects or ways does the school involve parenis?

Are there any facrors thar may imic parents” Involvernens ar vour school? 1 so,
what are these limimations?

What do you think are the effects (for parents and for children) of limied or no
parenial involvernent in schoolfar home?

What arcas would you like parents 1o be involved ar the school in the futures
What are the opportanities of involvement for parenis? Please explain.

Ave there any factors that may e parents from being involved ac your school?
Does the school have any policies thar encourage or enhance parental involve-

ment? What are these guidelines and policies?




