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Abstract 

It is widely recognized that sport can offer a range of health benefits for 

children, encompassing physical, social, emotional and psychological domains. 

Despite this, research both internationally and in New Zealand suggests that attrition 

rates for youth participating in sport after the age of 15 years are high. A range of 

reasons have been highlighted as to why children drop out of sport which include a 

lack of fun, limited playing time and perceptions of poor teaching or coaching, or 

pressure from parents. Parents and coaches have therefore been identified as key 

influencers whose actions and involvement can determine children’s sporting 

experiences. The purpose of this qualitative descriptive case study was to explore 

children’s (aged 7-13 years) experiences of sport within a New Zealand context. It 

was hoped that the information and experiences provided by the participants in this 

case study could be used to improve the experiences of children engaging in adult 

controlled sport in the future.  

The focus of this instrumental case study were: a 12-week urban-based 

community led tag rugby programme; capturing the perspectives of children (aged 7-

13 years) who participated in the programme; the perspectives of parents of these 

children who attended a ‘culture change’ educational workshop (a Good Sports 

community module); and researcher observations of both the sporting environment 

experienced by these children, and of the Good Sports community module delivered 

for the parents. A total of 14 children, and 4 parents were involved in focus group 

discussions (children) and individual interviews (parents). These focus groups and 

individual interviews were used to capture the perspectives of both children and 

parents’ who were involved in the tag rugby programme and Good Sports 

community module. Self-determination theory provided the theoretical framework 



 

 

for analysis, which revealed factors that either enhanced or undermined children’s 

enjoyment of sport.  

From the perspectives of children and parents who were involved in this case 

study it was discovered that in line with literature on children’s sport, fun was the 

main reason these children played sport. However, some children did place some 

importance on winning. Findings from this case study suggest that the importance 

placed on winning may be a result of these children viewing the need to win and 

perform well as a means to make their family proud of them. The triangulated 

findings of this case study suggest that a child’s ideal sporting environment should 

involve: freedom to socialise with friends and team-mates; equal game time for all; 

the opportunity to make their families proud; positive sideline comments to both 

teams playing; less emphasis on winning; and for parents to just be there and show a 

genuine interest in their sport participation. 

Findings from this case study are not designed to be generalizable to a larger 

population, but in line with the purpose of an instrumental case study, it is argued 

that these findings can be used to facilitate insights for the reader to enable a deeper 

understanding of the phenomenon studied, which is to help determine what creates a 

positive sporting environment for children. 
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Chapter 1: Introduction 

 This qualitative descriptive case study explores children’s (aged 7-13 years) 

experiences of sport within a New Zealand context. Historically, children’s 

involvement in research has been marginalised due to their perceived lack of 

capability and competence, and until relatively recently their perspectives were not 

seen to hold value or deemed to be credible (Carter, 2009). However, over the past 

decade it has been recognised that children’s views and perspectives provide 

valuable insights into the social systems they are a part of—such as families and 

schools (Graham & Fitzgerald, 2010). This case study was informed by the work of 

Stake (1995) and utilised a range of data collection methods. As noted by Stake 

(1995), a case study is typically bound by time and place to provide context for the 

phenomenon being studied. The foci of this instrumental case study were: a 12-week 

urban-based community led tag rugby programme; capturing the perspectives of 

children (aged 7-13 years) who participated in the programme; the perspectives of 

parents of these children who attended a ‘culture change’ educational workshop (a 

Good Sports community module); and researcher observations of both the sporting 

environment experienced by these children, and of the Good Sports community 

module delivered for the parents. A total of 14 children, and 4 parents were involved 

in focus group discussions (children) and individual interviews (parents). These 

focus groups and individual interviews were used to capture the perspectives of both 

children and parents who were involved in the tag rugby programme and Good 

Sports community module. Once all relevant data was collected, self-determination 

theory was used to provide the theoretical framework for analysis, which revealed 

factors that either enhanced or undermined children’s enjoyment of sport. 
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Background 

 It is widely recognized that sport can offer a range of health benefits for 

children, including physical (Bailey, Wellard, & Dismore, 2004), social (Burrows & 

McCormack, 2011), and psychological (Mutrie & Parfitt, 1998). Sport can have a 

positive impact on children’s ongoing health and well-being, and even set a platform 

for engaging in healthy activities in adulthood (Kuh, Ben-Shlomo, Lynch, Hall, & 

Power, 2003). Despite this, research both internationally and in New Zealand 

indicates high attrition rates from sport among youth  after the age of 15 years (Sport 

New Zealand, 2012; Woods, 2007). A range of reasons have been highlighted as to 

why children drop out of sport which include a lack of fun, parent pressures (Stein, 

Raedeke, & Glenn, 1999), limited playing time and poor teaching or coaching 

(Chambers, 1991; Seefeldt, Ewing, & Walk, 1992). More recently, Woods (2007) in 

discussing reasons for dropout rates among children, makes mention of the negative 

experiences associated with participation in sport which include verbal abuse and 

exclusion through elitism, and draws attention to the sporting environment created 

for children.   

 The positive and negative effects that are associated with children’s sport do 

not result from participation per se but from the nature and quality of the sport 

experience (Woods, 2007). Parental support (Byrne, 1993), and involvement 

(Humbert et al., 2006) has been identified as having a significant impact on 

children’s ongoing participation, actual performance, and perception of their sporting 

experience. Inadequate support or parental over-involvement can provide the catalyst 

for a more negative experience of sport for children. Only by understanding, 

establishing, and maintaining an appropriate degree of involvement will parents 

provide positive sport experiences for their children (Stein et al., 1999). Coaches can 
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also strongly influence children’s sporting experience and personal development 

beyond sport (Stirling, 2013). The way in which a coach approaches the coaching of 

their players is important to their long term development as a person, both on and off 

the sports field. In more recent times there has been an increasing focus on moving 

away from a traditional coach-centred approach towards a more athlete-centred or 

humanistic philosophy. This athlete-centred philosophy looks to empower the athlete 

giving them more control, and emphasizes athlete development over an over-riding 

focus on results, outcome and winning (Kidman, 2005). 

The actions of adults at children’s sports games are often sensationalised by 

the media. Although these incidents that are reported through the media are extreme 

and infrequent, they nevertheless do exist (Walters, 2011). A number of 

interventions have been implemented internationally, the English Football 

Association (FA) respect programme (The Football Association, 2008), and Positive 

Coaching Alliance (PCA) in the US (Agans, Ettekal, & Slack, 2016). In New 

Zealand there are also concerns in relation to how these adult behaviours affect 

children’s experiences of sport (Fagan, 2015). As a result of these concerns there 

have been a number of interventions introduced – Let Kids Be Kids (McAllen, 2015) 

and ‘Be part of the team’ (Taipari, 2014) within New Zealand, one of which is a 

programme called Good Sports.  

The Good Sports programme is a Sport New Zealand funded initiative 

seeking to promote a culture change in children’s sport, aiming to enhance the 

experiences of all children (ages 7-13) participating in organised sport. The 

programme was designed and is being implemented by Aktive Auckland Sport and 

Recreation (Aktive). Aktive is a key strategic partner of Sport New Zealand, and 

established as a charitable trust committed to helping people and communities across 
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Auckland to achieve sporting habits for life. Aktive has a particular focus on school-

aged children and low-participation communities. The Good Sports programme is 

currently operating a 3-year pilot study in a large urban area of New Zealand. If 

perceived to be successful, then the initiative will potentially be rolled out in some 

format nationwide (Aktive Auckland Sport and Recreation, 2016). This case study is 

part of the overall evaluation of the programme. Specifically, this case study is 

designed to capture the experiences of children in an environment where parents and 

key adult influencers–coaches, sport leaders, administrators, and teachers—have 

participated in a Good Sports community module.  

The Good Sports programme 

Good Sports is a culture change programme designed to encourage adult 

awareness of how to promote positive sporting experiences for children by 

supporting and educating the key adult influencers in children’s sport: parents, 

coaches, teachers, and sport administrators. The Good Sports programme utilises an 

approach in which lead ‘trainers’ run two-day ‘developer’ modules to train Good 

Sports developers. These developers then deliver community modules to, for 

example, parents and coaches in their own communities. These modules are 

designed to promote greater adult awareness of why children play sport, and what 

they value from the experience. Although there are examples of a number of similar 

initiatives worldwide (for example see the English Football Association’s ‘FA 

Respect’ programme (The Football Association, 2008)), what would appear to make 

the initiative in New Zealand unique is that the programme is underpinned by 

educational research, and aims to create awareness of how adults learn and think, 

and ultimately modify their own behaviour. The training of the developers is 

underpinned by Transformative Learning Theory (Mezirow, 1978). 
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Transformative Learning Theory refers to the process of promoting 

behaviour change in adults. This process utilises stories, situations and questions that 

surprise and disorient – provoking an emotional reaction (Taylor, 2009). Mezirow 

(1978) outlines the ten phases a person goes through when involved in 

Transformative Learning; beginning with a ‘disorientating dilemma’. The notion of a 

‘disorientating dilemma’ is taken from research into Transformative Learning in 

adults (Taylor, 2009), describing an experience that ‘can serve as a catalyst’ for 

critical reflection upon one’s assumptions. The next step involves a self-examination 

of one’s own feelings, followed by a critical self-assessment of their own world view 

or assumptions. Once they recognise their own feelings and the reasons for those 

feelings, then new roles, relationships, and actions are explored. A course of action is 

then planned, supplemented by acquisition of new knowledge. New roles are 

provisionally trialled to build competence and self-confidence. Finally, the model 

supports the process of reintegration into one’s life, often dictated by one’s own 

perspective. Using this model, developers are basically introduced to a framework 

that gets adult participants to: emotionally connect with a story (for example, a 

powerful story of a child who is excluded from sport in some way); to identify with 

their own feelings about the story (they may be angry with the coach/parent, or feel 

sorry for the child); to then critically reflect on why coaches or parents behave the 

way they do; to reflect on their own behaviours (do they identify with these 

behaviours in some way?); and to finally consider how behaviours could be modified 

in the future to bring about more positive experiences for the child. The success of 

this approach very much relies upon stories that are relatable to the audience.   

Good Sports developers then go out into their communities to run community 

modules using this Transformative Learning Theory approach in an attempt to elicit 
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small changes in people’s perspectives. Developers are encouraged to facilitate a 

community module designed to act as a safe space for parents and coaches to reflect 

and discuss issues relevant to creating positive sporting experiences for their 

children. 

Context of the Research 

Original study design: A single sports team 

The Good Sports programme was piloted throughout eight areas within a 

large urban area of New Zealand spanning geographic areas, ‘sportsville’ models, 

and primary school sports clusters. The original research design was to be a pre- and 

post-evaluation of the effectiveness of the Good Sports programme as delivered in 

one of the eight community settings. The researcher was to be embedded within a 

sports team throughout the duration of their season as an insider researcher (Costley, 

Elliott, & Gibbs, 2010), observing the sporting environment, and collecting field 

note observations. The criteria for this team’s selection into this original case study 

required the participating children to be between the ages of 7-13 years, and for their 

parents and the coach of the team to attend a Good Sports community module during 

the season. The role of the research was to examine the influence of the Good Sports 

programme on the experiences of children, and on the behaviour of significant adults 

(parent and coaches) in the immediate sport setting. 

The research design included focus group interviews with the children at the 

beginning of the season and once again at the end of the season. The community 

module was planned to be held within two weeks after the initial focus group 
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interviews, in order to provide sufficient time to allow any potential changes in the 

children’s sporting environment to develop and be subsequently evaluated. 

Unfortunately, due to a range of unforeseen factors the planned research 

design had to be substantially altered. The initial sample clusters invited to 

participate (two schools) fell through twice, predominantly due to the ensuing 

challenges for the Good Sports Project Manager in securing school participation 

which aligned with the timing of the school sporting calendar. Eventually, a new 

cluster was identified and recruited for this case study. However, the facilities (sports 

grounds) for the tag rugby programme were withdrawn and this research was put on 

hold for a third time. At a later date the sports facilities were eventually secured, 

however, further delays in the delivery of the Good Sports community module 

necessitated a reconsideration of the study design, and although a pre- and post-

Good Sports module evaluation was not possible due to this delay, it was decided—

through consultation with the project manager—that there was still value in 

capturing the experiences of children in relation to their perspectives on sport, and in 

using the case study to evaluate some of the challenges associated with delivering 

Good Sports in a specific community. The Good Sports community module was still 

delivered to parents in the tag rugby programme, but occurred during the final weeks 

of the module. The modified case study, therefore, still captures the perspectives of 

parents relating to the Good Sports module, but the timing of the module meant that 

no pre- and post-module evaluation was possible. 

Modified study: A tag rugby community  

This case study was eventually embedded within a 12-week tag rugby 

programme delivered within a community initiative. Tag rugby, is a non-contact 

team game in which each player wears a belt that has two velcro tags attached to it, 
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or shorts with velcro patches. The mode of play is similar to rugby league with 

attacking players attempting to dodge, evade and pass a rugby ball while defenders 

attempt to prevent them scoring by ‘tagging’ – pulling a velcro attached tag from the 

carrier. This was a community led sports initiative in a low tertile decile area that 

sought to engage a concentrated Māori/Pasifika community in the surrounding area 

(Good Sports Project Manager, personal communication, September 9, 2016). The 

Ministry of Education (2008) defines a school’s decile as: 

[...] the extent to which it draws its students from low socio-economic 

communities. Decile 1 schools are the 10% of schools with the highest proportion of 

students from low socio-economic communities. Decile 10 schools are the 10% of 

schools with the lowest proportion of these students.  

The researcher was still embedded within the tag rugby programme as an 

insider researcher (Costley et al., 2010), collecting observations and field notes of 

the children’s sporting environment for each week of the 12-week tag rugby 

programme. The case study now that was ultimately decided on included 

observations of children participating in a tag rugby programme; focus group 

interviews with these children; observations of parents at a Good Sports community 

module (to see how the Good Sports messages resonated with them); and interviews 

with selected parents. 

Methodology 

A qualitative approach was seen as the best way to investigate the 

experiences and motivation of children in relation to their sporting experiences, and 

a qualitative descriptive methodology informed by the work of Sandelowski (2000) 

guided the research. A case study approach was used as the research aims to uncover 
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what can be learnt about a single case (Schram, 2006), which is bound by space and 

time (Stake, 1995). In this case, children’s experiences of sport in a community 

exposed to the Good Sports initiative created the boundaries for the subsequent case 

study. The flexibility of a case study allowed the researcher to still proceed with the 

research even though there were delays and complications. This qualitative 

descriptive case study also draws upon self-determination theory (SDT) (Ryan & 

Deci, 2000) as a guiding framework. SDT informed the collection and analysis of 

data in this study by providing a lens with a specific focus on the meeting of 

children’s basic psychological needs: competency, autonomy, and relatedness.  

The Research Question and Purpose 

 The research question for this qualitative descriptive case study was: What 

creates a positive sporting experience for children? 

The purpose of this study was to capture the perspectives of both children 

and parents who were involved in a community tag rugby programme where the 

parents had participated in a Good Sports community module. It is hoped that the 

information and experiences provided by the participants can be used to inform 

future initiatives designed to enhance the experiences of children engaging in adult 

controlled sport. 

Aims of the Research 

The aims of this case study were: 

 To capture the perspectives of children participating in organised sport, 

and provide them with the opportunity to have their voice heard. 
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 To capture parents’ perspectives on how the Good Sports messaging 

resonated with them. 

 To investigate and examine what is important to children when they are 

taking part in sport. 

 To gain a deeper understanding of how children’s motivational needs are 

met through sport. 

 To provide recommendations for parents, guardians, coaches, managers, 

and other stakeholders on how to create optimal sporting experiences for 

children. 

 To highlight the process of conducting research and working with a 

community, and assist future researchers or organisations looking to 

undertake a similar task. 

Structure of Report 

 Chapter two presents a literature review related to the area of the children’s 

sporting environments. The chapter begins with an overview of the benefits of 

children’s sport and the relationship between sport and health. Subsequent themes 

examined in the literature review include: self-determination theory (SDT); sideline 

behaviour; parental influences; early specialisation versus developmental model of 

sport; the influence of coaches; the impact of positive and negative adult behaviour 

on children; the role and influence of the media; a brief overview of previous and 

current positive behaviour interventions is included, and a brief review of research 

that has considered children’s voice. 

 Chapter three outlines the methodology and the philosophical underpinnings 

used in this case study. The chapter begins with a brief overview of the research 

paradigm utilised, provides the reader with the research position and researcher 

background, and introduces the case study methodology adopted. The chapter also 
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discusses self-determination theory and how it was incorporated into the research 

design. The chapter moves on to discuss the research process: research design, 

participants, data collection, and data analysis. Finally, the ethical considerations are 

discussed, followed by considerations related to the Treaty of Waitangi, and the 

concepts of rigour and trustworthiness in relation to this case study. 

 Chapter four presents the results of the case study. Each theme is highlighted 

staying true to the participants’ own words. This chapter is made up of seven main 

themes in relation to children’s experiences of sport. Four of these themes were 

derived from the perspectives of the children: 1) having fun; 2) family pride; 3) we 

just want to have a run; and 4) the impact of parent comments: “Be a little nicer!”. 

The other three themes emerged from the perspectives of the parents: 5) sport – a 

vehicle for personal development; 6) the value of winning; and 7) we enjoy it just as 

much as our children do. Self-determination theory is then used to discuss each 

theme in relation to the three basic needs; competence, autonomy, and relatedness. 

The insider researcher approach utilised in the case study is also discussed and 

highlights the theme of cultural quotient when working with communities. 

 Chapter five includes an in depth discussion about the main findings of the 

case study, related to relevant literature. 

 Chapter six concludes the thesis, with limitations, implications, and future 

recommendations for study identified and discussed.  
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Chapter 2: Literature Review 

This review will examine literature from a range of topics that are of 

relevance to the way children experience sport. Although this current study focuses 

on children (ages 7 to 13 years) experiences of sport, literature which relates to youth 

sport (defined for the purpose of this thesis as young people aged between 13 to 18 

years) will be included where relevant. It is known that sport can have both a 

positive and negative effect on a child’s health and well-being. The topics covered in 

this review include; the benefits of sport and the effect it has on ongoing health; a 

background understanding of self-determination theory (SDT); the issue of sideline 

behaviour in literature; the influence that parents have on children in relation to 

sport; early specialisation versus early sampling model of sport; the coaches’ 

influence on children; the impact of positive and negative adult behaviour on 

children; the role and influence of the media; and a concise overview of previous and 

current positive behaviour interventions that have been carried out – both within 

New Zealand and internationally; and a brief review of research that has considered 

children’s voices. 

Benefits of children’s sport and the relationship with ongoing health 

Participation in sport can offer a range of health benefits for children. At an 

age when they are constantly learning and growing, developing healthy lifestyle 

habits at this stage in life can set a platform for ongoing healthy activities in 

adulthood (Kuh et al., 2003). It has been suggested by Bergeron (2007) that there are 

three dominant domains of health; these are physical, social, and psychological 

health. Physical health benefits include: weight management, lowering the risk of 

heart disease and diabetes, and motor skill development (Bailey et al., 2004). 
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Burrows and McCormack (2011) present findings that show social health benefits in 

sport to be just as important as physical benefits, especially for young girls, with 

socialising and being with friends identified as the dominant motive for female sport 

participation. Mutrie and Parfitt (1998) identify a strong positive association between 

youth/children’s sport participation and good psychological well-being. Evidence 

presented by these authors would appear to suggest a clear link between youth 

participation in sport, and positive health outcomes. However, concerns have been 

expressed about declining youth participation rates in sport (Thomson, 2000), and 

the possible role adult behaviour plays in this (Gould, Lauer, Roman, & Pierce, 

2005).  

Sport can have many benefits on children’s ongoing health, therefore it 

would seem to be important to facilitate an environment that nurtures this. The study 

that I will be conducting recognises the importance of sport on children’s ongoing 

health, and aims to gain a greater understanding of the relationship between the 

environment of sport and the way children experience it. This review of related 

literature examines the influence of adult involvement in children’s sport, with a 

particular focus on the behaviour of parents and coaches, and the impact that these 

behaviours have on children participating in sport. To help guide the framework for 

this research self-determination theory (SDT) will be used. SDT is a motivation 

theory frequently used within the field of research surrounding children’s sport. The 

next section will focus on clarifying SDT and provide a range of examples used in 

research within this context.  

Self-determination theory (SDT) 

Self-determination theory (SDT) is a motivational theory originating from the 

work of Deci and Ryan (1985)  and helps to provide an understanding of why people 
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initiate and persist in behaviours (Berghe, Vansteenkiste, Cardon, Kirk, & Haerens, 

2014; Deci & Ryan, 2000; Ryan & Deci, 2000). It is a macro-theory of human 

motivation, meaning it looks at the large scale social systems and environment that 

affect people’s level of motivation, and as such SDT is increasingly being used to 

better understand motivation in sport and physical activity (Weiss & Amorose, 

2008). In SDT it is suggested that people are naturally self-motivated, interested in 

activities they find enjoyable, and are motivated to master their social environment 

(Deci & Ryan, 2000). Three basic psychological needs underpin SDT, the need for 

competence, autonomy, and relatedness. The need for competence refers to the 

perception of our own behaviour as being effective, and that we have adequate 

ability to perform a task. The need for autonomy refers to the perception that we 

have control of our own actions. Finally, relatedness represents our need to feel 

secure, and have a sense of belonging or connection to others (Deci & Ryan, 2000). 

Research using SDT by Ryan and Deci (2002) has shown that satisfaction of 

each of these three basic psychological needs in sport contexts is associated with 

enhanced engagement, performance, and well-being. Coaching and parent 

behaviours can either undermine and thwart a person’s intrinsic motivation, or 

support it. Bartholomew, Ntoumanis, Ryan, and Thøgersen-Ntoumanis (2011) 

identified the concept of needs thwarting, which relates to actions that actually 

thwart the fulfillment of psychological needs during a person’s interactions with the 

sport environment. This can often lead to negative consequences for health and well-

being (e.g. low levels of vitality, and high levels of emotional and physical 

exhaustion). There are therefore, from a motivational aspect, two processes that can 

be identified and examined within a sporting environment: (1) how a child’s 
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psychological needs are met and supported; and (2) how the actions of significant 

others (e.g., coaches and parents) can actually thwart a child’s needs. 

According to SDT there are three different forms of motivation. The first 

form is intrinsic motivation, where a person performs an activity purely for the 

enjoyment of the activity in the absence of any external regulators. The second, 

extrinsic motivation, is where a person performs an activity for an external benefit or 

as a means to an ends, for example every time you score a goal you get five dollars. 

The last form is amotivation, where the purpose for a person undertaking an activity 

is unknown, and the individual does not perceive any possibilities or relationship 

between their actions and the outcomes of their actions. When athletes are in such a 

state, they no longer identify any good reasons for continuing to train, and may even 

decide to stop practicing their sport (Ryan & Deci, 2000). Gillet, Vallerand, Amoura, 

and Baldes (2010) identify intrinsic motivation as being the most powerful form of 

motivation, as the athlete participates in the sport for themselves, regardless of any 

external benefit or reward.  

Extrinsic motivation comes from external sources. Deci and Ryan (1985) 

discuss the internalisation of external motivators, and explain the different ways 

extrinsically motivated behaviour can be regulated. Extrinsic motivation can be 

present in different forms and contexts in which they come about (Deci & Ryan, 

1985). It is this context of such motivation that concerns the SDT theory as these 

contexts can affect whether a child’s motivation to play sport is internalised and so 

integrated into their sense of self. Deci and Ryan (1985) describe four different types 

of extrinsic motivations that often vary in terms of their relative autonomy. 

Externally regulated behaviour is the least autonomous and is performed because of 

external demand or possible reward. Introjected regulation of behaviour describes 
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taking on regulations to behaviour but not fully accepting said regulations as their 

own. This is the kind of behaviour where people may feel motivated to demonstrate 

ability to maintain self-worth. While this is internally driven, introjected behaviour 

does not come from one’s self and is thus considered non-self determined. 

Regulation through identification is a more autonomously driven form of extrinsic 

motivation. It involves consciously valuing a goal or regulation so that said action is 

accepted as personally important. Lastly, integrated regulation is the most 

autonomous kind of extrinsic motivation. This occurs when regulations are fully 

assimilated with self so they are included in a person’s self evaluations and beliefs 

on personal needs. Integrated regulation share qualities with intrinsic motivation but 

are still classified as extrinsic because the goals that are trying to be achieved are for 

reasons extrinsic to the self, rather than inherent enjoyment or interest in the task 

(Deci & Ryan, 1985). 

It has been argued within the sport psychology literature (Berghe et al., 

2014), that SDT can be used to better understand the reasons why children stop 

participating or stay on and persevere in sports. Studies have found that high levels 

of amotivation and low levels of intrinsic motivation were predictive of an athlete’s 

intentions to dropout of sport (Calvo, Cervello, Jimenez, Iglesias, & Murcia, 2010; 

Sarrazin, Vallerand, Guillet, Pelletier, & Cury, 2002). These types of motivation 

showed a strong relationship with low levels of feelings of relatedness and 

autonomy. These findings are similar to those by Deci and Ryan (2000), who found 

that when people are put in situations that inhibit their sense of autonomy, 

competence, or relatedness, they may in turn experience poorer intrinsic motivation, 

performance, and senses of well-being. Calvo et al. (2010) advocate that an emphasis 
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should be made to nurture an athlete’s intrinsic and self-determined forms of 

extrinsic motivation to facilitate their continued participation in sport.  

It is not uncommon to see SDT being used in research with children. A study 

by Yang (2015) looked at the effects of participation in a summer sports camp on 

‘at-risk’ boys, and used SDT as a framework to guide the collection and analysis of 

data. The study examined changes in motivational and physical measures among one 

hundred at-risk boys in a summer sports camp. The boys were aged between 10-13 

years, and participated in a three week camp session. These participants also 

completed two questionnaires, and a pre and post-camp intervention endurance 

activity. A Psychological Needs Perception Questionnaire (PNPQ) was used to 

assess the boys’ perceptions of the three psychological needs (autonomy, 

competence, and relatedness). A Behavioural Regulation in Exercise Questionnaire 

(BREQ-2) was also used, consisting of five motivational regulations: intrinsic, 

identified, introjected, external, and amotivated (Markland & Tobin, 2004). Results 

revealed that amotivation increased and intrinsic regulation decreased across the 

camp session. The boys’ endurance performance did not significantly change across 

the camp period. The findings suggested that a more camper-centred programme 

allowing choice, and de-emphasizing competition may promote increased motivation 

and physical performance (Yang, 2015). These findings are relevant to my study as it 

looks to explore the theme of motivation in relation to children participating in 

organised sport in more depth by gaining children’s perspectives surrounding these 

issues, and reinforce the importance of children’s needs and what they have to say in 

relation to their participation in sport. Importantly, this study by Yang (2015) 

suggests that children would benefit most from being given a choice, and less 

importance being placed on competition. 
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Another study that incorporated SDT was one conducted by Beattie (2014) 

who looked at the influences on attrition (dropout) in school rowing in New Zealand. 

Seven participants aged 16 to 18 years of age were involved in the study which 

included semi-structured interviews where the participants discussed their 

experiences of rowing. SDT was used as the framework for analysis within the 

research, aiming to uncover factors that enhanced and undermined forms of athlete 

motivation. Findings confirmed the influence that coaches, peers, and parents had on 

the participants’ involvement in rowing. These significant others were both positive 

and negative influences on the rowers, and had an impact on their experiences and 

motivation. Analysis of the transcripts revealed three main themes in relation to why 

these participants dropped out of rowing. These were; why we row, the influence of 

the coach, and adolescents and weight loss. These three main themes were examined 

in relation to how they affected the participants’ psychological needs for 

competence, autonomy, and relatedness, and their influence on dropout. Each of the 

three themes were also broken down into four sub themes for why adolescents row: 

the rowing family, the feel of the boat, I love it but still dropped out, and effort 

versus results. Comparisons in the way data was analysed can be made between this 

case study and the study by Yang (2015), as participants perceived levels of 

competence, autonomy, and relatedness are similarly used to guide both the analysis 

and collection of data. These studies lend a potential blue print for the possible use of 

SDT within this field of research, and provide a means of analysis involving SDT 

that has been used effectively in research. These studies are relevant to the research I 

will be undertaking as they show real world examples of how the social environment 

can either nurture or impede a person’s needs (Mageau & Vallerand, 2003). 
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The findings from the study by Yang (2015) reinforce the benefits of an 

athlete-centred philosophy (Kidman, 2005), which advocates a coach-teacher 

leadership style that caters to the athletes’ needs and understandings. This athlete-

centred philosophy enables the athlete to have some control over their learning and 

to have more control over their participation in sport, and encourages an autonomy 

supportive environment (Mageau & Vallerand, 2003). Yang (2015) also alludes to 

recommendations for future research made by Berghe et al. (2014) who presented an 

overview of a large number of studies that have used SDT as a lens through which 

motivational dynamics within school physical education can be understood. These 

particular recommendations for future studies describe elements which influence 

situations that promote or inhibit the satisfaction of a person’s need for autonomy, 

competence, or relatedness. One element that has been identified as a factor in 

influencing athlete motivation is the behaviour of adults at children’s training 

sessions and games. 

Sideline behaviour 

The importance of spectators at sports games can boost morale for athletes by 

way of chants and cheers (Parker, 2005). However, the practice of inappropriate 

sideline behaviour can often have a negative effect on athletes causing distractions 

and embarrassment, especially for young athletes (Fredricks & Eccles, 2004). This 

issue of inappropriate sideline behaviour has been highlighted in the literature. A 

New Zealand study by Kidman, McKenzie, and McKenzie (1999) observed and 

recorded parenting behaviour during children’s sport competitions. A systematic 

Parent Observation Instrument for Sports Events (POISE) was used to observe 250 

parents during 147 games from 7 different team sports. The teams comprised of both 

female and male children aged between 6-12 years. The study concluded that a 
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considerable number of the comments made from the sideline by parents were 

negative. Kidman et al. (1999) suggested the need for ongoing research into the 

effects of parental verbal behaviours, together with the search for an appropriate 

intervention to alleviate negative verbal behaviours. The results from this study give 

rise to some concern as perceived parental pressures to perform well have been 

associated with decreased enjoyment, and subsequent dropout (Brustad, 1988). The 

significance of this research in terms of my study is that it has identified a 

problematic attitude exhibited by sideline spectators in New Zealand, in this instance 

namely parents. This reveals a potential gap in the research that my study will help to 

fill, as little research has been undertaken on why some parents exhibit such 

behaviours in and around their child’s sporting environments. 

In the context of New Zealand specific research, Walters, Schluter, Oldham, 

Thomson, and Payne (2012) examined coach behaviour from the sideline, and later 

drew upon children’s voices. A cross-sectional observational study was conducted 

on children’s team sport coaches to observe coach behaviour from four main sports; 

netball, rugby, soccer, and touch rugby. Over the course of one season (20 games per 

sport, 80 in total), 10,697 coach comments were observed and recorded. These 

comments were categorised as positive, negative, or neutral. A breakdown of the 

nature of comments made by coaches revealed the most common type of comment 

was neutral (43.0%), followed by positive (35.4%), and negative (21.6%). This data 

revealed that over one in every five comments made by coaches in all sports was 

negative. A further breakdown of these comments by sport revealed that rugby union 

coaches had the highest percentage of negative comments and lowest percentage of 

positive comments out of all the sports. This ratio of negative comments exhibited 

by coaches is less likely to promote a positive environment for children (Randall, 
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1992), and more likely induce feelings of resentment, which has been a factor 

identified as contributing to children withdrawing from sport (Smoll & Smith, 2006). 

Another area of concern identified in relation to the findings by Walters et al. (2012) 

was in the breakdown of the neutral comments. A significant percentage of neutral 

comments were classified as ‘instructional’ in nature (96%). Although instruction in 

itself has not been identified as psychologically damaging to athletes, high rates of 

instruction have been argued to reflect a command-centred style of coaching that is 

not athlete-centred, and is more focused on outcomes and results than on athlete 

development (Walters et al., 2012).     

The POISE is an established valid and reliable instrument that has been used 

to measure adult behaviour at children’s sporting events in previous studies. Kidman 

et al. (1999) adapted and utilised POISE to collect data on specifically parents’ 

behaviours at their children’s sporting events, and subsequently Blom and Drane 

(2008) used the POISE to observe parental behaviour in children’s sport in the 

United States. Walters et al. (2012) adapted this earlier intent of POISE to include 

the collection of data from both parents and coaches. Walters et al. (2012) use of 

POISE involved the researcher covertly observing adult behaviour, in order to avoid 

the Hawthorne effect. The Hawthorne effect is a commonly acknowledged 

phenomenon where a study subject’s behaviour alters as a result of the subject being 

made aware that they are being observed (Eckmanns, Bessert, Behnke, Gastmeier, & 

Rüden, 2006). In summary, the findings of both observational studies conducted in 

New Zealand to date with parents (Kidman et al., 1999) and coaches (Walters et al., 

2012) raised cause for concern with adult sideline behaviour.   

Internationally, a study in Canada by Holt, Tamminen, Black, Sehn, and Wall 

(2008) offered new insights into parental involvement in children’s sport. Interviews 
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were conducted with 16 people from four families (four fathers, four mothers, eight 

children) to find out: values associated with sport, parents’ and children’s behaviours 

during sporting events, ways in which parents responded to the child doing 

something well or badly, and memorable incidents associated with children’s sport. 

These interviews were supplemented with observations of youth soccer in the 10-14 

year age range at indoor soccer centres in the same Western Canadian city where the 

families resided. Parents’ verbal reactions were divided into six concepts on a 

continuum from ‘more supportive comments’ to ‘more controlling comments’. More 

supportive comments were made up of praise/encouragement (35%), and 

performance contingent feedback (5%). Neutral comments included instruction 

(35%), and striking a balance (10%). The more controlling concepts were negative 

comments (10%), and derogatory comments (5%). The study also discovered that 

parents felt feelings of empathy with their children which they showed by sharing 

the emotions their children felt in sport, and these emotions appeared to change in 

relation to dynamic game and contextual circumstances. Furthermore, an interesting 

discovery alluded to by these researchers was that where parents thought that they 

possessed knowledge of and expertise in sport, they then perceived that this enabled 

them to make comments to their children.  

A limitation of the instruments used to examine sideline behaviour has been 

due to different interpretation. This can be seen by the work of Kidman et al. (1999), 

and Blom and Drane (2008) who in their studies both classified instructional 

comments as negative, as they argued that from an athlete-centred coaching 

perspective telling children what to do takes away from the decision making process 

of the athlete, and inhibits their learning. However, Walters et al. (2012) categorised 

instructional comments as neutral. The rationale for adapting this was made after 
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drawing upon previous research on the benefits of effective instruction by Smoll and 

Smith (2006), who point out that instruction in itself is neither negative nor positive, 

and skilled instruction can enhance athletic potential. Walters, Payne, Schluter, and 

Thomson (2015) acknowledged that over-use of instructions can be problematic 

from an athlete-centred coaching perspective, and the high rates of instruction 

offered is not conductive to creating an autonomy-supportive climate for children. 

However, the categorisation of negative comments in their study related to verbal 

behaviours that were aggressive, critical, or scolding in nature. This may pose 

potential challenges for researchers looking to conduct observations in this field, as 

there may be multiple interpretations as to what is meant by an adult’s words or 

actions in and around children’s sporting environment. 

Parental influences 

 As examples from literature and the media illustrate, parents are a dominant 

influencer in their children’s lives, as they are often involved in taking their children 

to and from games and practices. It has been suggested that children’s sport has 

become increasingly adult controlled and regulated (Coakley, Hallinan, Jackson, & 

Mewett, 2009), with adults involved in various significant roles such as coaching, 

supporting, and the organising of games. Parents play many important roles in 

organised children’s sport programmes, although the impact they have is not always 

a positive one (Gould et al., 2005). Parents can have an influence on a child’s 

motivation to play sport and their subsequent enjoyment. This is illustrated by 

Brustad, Babkes, and Smith (2001) who showed that the feedback and behaviour of a 

parent has an effect on how long a child stays involved in a particular sport, as well 

as how they perceive their own abilities. A later study by Omli, LaVoi, and Wiese-

Bjornstal (2008) pointed out that the emotional bond shared between a parent and 
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child, combined with the element of competition, may in part explain why some 

parents engage in inappropriate sideline behaviour. Parental involvement in sport can 

be intense, as they provide emotional support, cheerleading, coaching, equipment, 

transport, and fees (Green & Chalip, 1998). Furthermore, it has been suggested by 

Hellstedt (1988) that it is possible for parents to become too involved and invested 

emotionally in their child’s sporting activities. This extreme involvement can not 

only lead to parents placing unrealistic expectations on children, but also setting 

unrealistic performance goals as well that can cause children to stop enjoying sport 

due to the pressures to perform, and ultimately leading them to withdraw from 

playing.  

Conversely, it has been shown by a range of studies that not enough 

involvement by parents can also lead to less desirable outcomes. A study on 

competitive swimmers aged between 6 to 17 years conducted by Power and Woolger 

(1994) reported a significant relationship between parental support and a child’s 

enthusiasm for their sport. They found that the children in their study were heavily 

dependent on parental involvement, and concluded that children with less motivated 

parents would not participate in sport. This study’s findings support the theory by 

Hellstedt (1987), who suggested that under-involved parents do not provide enough 

support to facilitate a child’s desire to participate in sport. The key finding in relation 

to parental influences is that the most important aspect is not involvement per se, 

rather it is the level of parental involvement, as research shows that parents tend to 

either become more controlling or disengaged as their child moves into adolescence.  

Early specialisation versus early sampling 

 The Developmental Model of Sport Participation (Côté, Baker, & Abernethy, 

2007; Côté & Fraser-Thomas, 2007) provides a comprehensive framework that 
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outlines different pathways of sport involvement in childhood. The Model of Early 

Sport Development by Côté et al. (2007) shows that there are two proven pathways 

from childhood to elite sport participation – the early specialisation route, and the 

early sampling model advocated by Côté, Lidor, and Hackfort (2009). These two 

pathways are underpinned by opposing elements – the early specialisation route 

believes in deliberate practice, where an individual engages in repetitive 

performance of intended cognitive or psychomotor skills (Duvivier et al., 2011). In 

contrast the early sampling model believes in participation in deliberate play defined 

by Côté and Vierimaa (2014) as unstructured play activities that are intrinsically 

motivating, designed to maximise fun and enjoyment, and provide immediate 

gratification. 

 The early specialisation pathway is characterised by a high volume of 

deliberate practice and a low amount of deliberate play in a single sport and focuses 

on performance. Several authors support early specialisation as a suitable path 

toward elite performance (Ward, Hodges, Williams, & Starkes, 2004), and some 

people still support recommendations made by Ericsson (2003) of early 

specialisation in one particular sport for 10,000 hours of deliberate practice (Helsen, 

Hodges, Winckel, & Starkes, 2001). This was based on the research of Ericsson, 

Krampe, and Tesch-Römer (1993) whose study of musicians and deliberate practice 

found that most experts began training at 5 years of age. Ericsson et al. (1993) 

concluded that if training did not begin early enough, late beginners would be unable 

to catch up to peers who began specialised training earlier. A criticism of applying 

this theory by Ericsson et al. (1993) to a sporting context is that this research focused 

on musicians, and although similarities may exist, in essence they are different 

contexts. 
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The concept of early specialisation has some merit in selected sports where 

peak performance occurs at a younger age such as gymnastics and figure skating, 

and early specialisation may be a requirement for expert-level performance (Baker, 

2003). However, whilst there is some association between early specialisation and 

expertise development, it could be argued that the physical and psychosocial costs of 

early specialisation outweigh any of the positive developmental consequences for 

engaging in early intensive training (i.e. deliberate practice) in a single sport (Baker, 

Cobley, & Fraser-Thomas, 2009). Côté et al. (2009) highlight that this early 

specialisation route can have costs of overuse injuries (Law, Côté, & Ericsson, 

2007), burnout (Gould, Tuffey, Udry, & Loehr, 1996), and dropout (Wall & Côté, 

2007).  

 The alternative pathway—early sampling during childhood—involves 

exposing children at young ages to a broad range of sports, and allowing them to 

engage in deliberate play. By partaking in a variety of sports children are allowed to 

experience a number of different physical, cognitive, and social environments. The 

multiple abilities acquired through participating in various sports during childhood 

provide children with the foundational physical, personal, and mental skills required 

to go on and specialise in one sport during adolescence if they desire (Schmidt & 

Wrisberg, 2000). Sampling various sports allows children to experience different 

social interactions with peers and adults, further developing a child’s emotional and 

social skills that can have a positive effect on them if they decide to specialise in the 

future (Côté et al., 2009).  

 Côté et al. (2009) compared the benefits of early specialisation with 

sampling of a range of sports during childhood. They noted that most studies of elite 

athletes identified that exposing athletes to a broad range of sports not only had a 
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long term beneficial effect on athlete development, but exposure to such a broad 

range of sports was often more enjoyable for children. Consequently, early 

specialisation was described as intensive, which could lead to boredom, and burnout 

or withdrawal from sport. Recommendations made by Côté et al. (2009) suggest that 

children who enjoyed their experiences of sport in childhood were not only exposed 

to psychological benefits, but also early enjoyment of sport has been linked with 

continued participation in sport as children grow older.  

The coaches’ influence 

Although parents play a significant role in children’s sporting experiences, 

coaches have also been identified as having a major influence on a child’s sporting 

experience and personal development beyond sport (Stirling, 2013). Results from a 

survey in Quebec, Canada, showed that 96% of children surveyed felt that their 

coach was more important in influencing their behaviour, than their teachers (65%), 

or parents (55%) (LeBlanc & Dickson, 1996). Bartholomew et al. (2011) pointed out 

that the influences that a coach presents do not always have a positive effect. Poor 

coaching practices (for example, placing the outcome of competition above the 

physical and emotional welfare of players, or using fear and humiliation as a 

‘teaching’ tool) have been described by athletes, both young and old, as 

demotivating and distracting, and they can have the potential to lead to dropout from 

sport as children move into adolescence (Gearity & Murray, 2011). Previous 

research has shown that emotionally abusive behaviour by coaches in sport is also 

prevalent, and often normalized as a necessary way to attain successful athletic 

performance (Gervis & Dunn, 2004). This behaviour has a strong association with 

the win-at-all-costs mentality for coaches and also parents, which Schuette (2001) 

believed eventually filters down to the children themselves, i.e., children eventually 
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start to identify with the notion that winning is of paramount importance and 

enjoyment.   

Multiple authors in this field of study have come to the conclusion that 

children are often less interested in the concept of winning, and in turn placing an 

overemphasis on competition and winning can have a negative influence on children 

(Kidman & Lombardo, 2010; Sport New Zealand, 2012; Walters, 2011; Yang, 

2015). Indeed a study in New Zealand conducted by Burrows and McCormack 

(2011) which investigated women’s views and experiences of sport found that young 

women between 15 to 17 years of age were less interested in winning and 

competition as motives for participating in sport. Those interviewed placed the 

importance of having fun, the opportunity to socialise, and the chance to excel above 

the thrill of winning. For some young women, competitive sport can be a ‘turn-off’, 

making them anxious about their ability and reluctant to take part (Burrows & 

McCormack, 2011). This finding is important as it relates directly to a person’s 

feelings of competence, one of the three psychological needs that underpin SDT. As 

discussed earlier within the review, competence relates to a person’s perception and 

belief that they have adequate ability (Deci & Ryan, 2000). As research suggests this 

psychological need is supported or thwarted depending upon a child’s sporting 

environment, and the behaviours of their coach (Bartholomew et al., 2011).  

The way in which a coach approaches teaching their players is important to 

their long term development as a person, both on and off the sports field. In more 

recent times there has been an increasing focus on coaching underpinned by a more 

athlete centred philosophy (Kidman, 2005). This philosophy is based around the 

concept of promoting a sense of belonging, and letting athletes have a role in the 

decision making process, thus giving the athlete more control. It is this control that is 
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seen to allow the athlete to grow in a way that best suits them. This relationship 

allows the athlete to have a voice, and fosters trust between a coach and their 

player(s). The ultimate aim of an athlete-centred approach is to empower athletes to 

learn through discovery, and allow athletes to take some ownership of their training 

and actions (Penney & Kidman, 2014). There are also positive implications from the 

coaches’ perspective too, as McMahon and Zehntner (2014) contend that it enables 

coaches to work alongside an athlete, in a socially collaborative manner which can 

result in increased player engagement, competence, and motivation. In contrast, 

Kidman (2005) describes the traditional and dominant coach-centred approach as 

controlling and often disempowering, due to the coach wanting to achieve their own 

objectives which are usually results based. 

An athlete-centred coaching approach challenges the traditional coach-

centred philosophy that is still exhibited by many coaches today (Kidman, 2005), by 

encouraging a shift away from the win-at-all cost mentality and replacing it with a 

greater focus on player development. Kidman and Lombardo (2010) advocate for 

coaches to move away from a coaching style dominated by instruction, and use more 

questions to encourage athletes to problem solve and become less coach-dependant. 

Beattie (2014) discovered that when coaches engaged in an athlete-centred approach, 

by for example involving the athletes in decision making, the athletes sense of 

autonomy was enhanced and subsequently their motivation increased. Athlete-

centred coaching has also been linked with longer-term participation in sport 

(Kidman, 2005). 

 This athlete-centred coaching approach is central to creating an autonomy-

supportive environment for children playing sport. Coaches can either exhibit a more 

autonomy-supportive coaching style which helps children to identify, nurture, or 



30 

 

 

develop their intrinsic motivation or exhibit more of a controlling coaching style that 

pressures children to think, feel, or behave a specific way (Mageau & Vallerand, 

2003). Research by Oliver, Markland, Hardy, and Petherick (2008) compared the 

effects of autonomy-supportive versus controlling environments and found that 

controlling styles were seen to undermine a child’s enjoyment, and intrinsic 

motivation, whilst autonomy-supportive styles have been associated with enhanced 

performance and persistence, more in-depth information processing, and greater 

well-being in children. The behaviours that form an autonomy-supportive coaching 

style include: providing children with as much choice as possible within specific 

limits and rules; providing rationale for tasks, limits, and rules; allowing children the 

opportunities to take initiatives and do independent work; providing non-controlling 

feedback; avoiding overt control and criticism; and preventing any ego-involvement 

from taking place (Mageau & Vallerand, 2003). Together, these behaviours represent 

an autonomy-supportive environment, and show how important a coaches’ influence 

can be. 

The coaches’ influence is strengthened by the fact that they are often 

perceived as role models, they are looked up to by their athletes giving them an 

abundance of power, and making their actions all the more important. It would seem 

to be vital that in order to create an autonomy-supportive climate, coaches move to 

follow the advice of Kidman and Lombardo (2010) and move away from a coach-

centred approach, as the impact on an athlete is often less than ideal. However, just 

as easily as they have the power to demotivate athletes, they can also impact their 

athletes in a positive way. 

The impact of positive and negative adult behaviour on children 
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In contrast to inappropriate adult behaviour in children’s sport, good sideline 

behaviour, positive parental involvement, and positive coaching practices can aid in 

skill development (Smoll & Smith, 2006), reinforce feelings of self-confidence 

(Hamstra, Cherubini, & Swanik, 2002), and lead to ongoing involvement in sport 

(Ullrich-French & Smith, 2006). Creating positive sporting environments for 

children is therefore an important issue. This concept is not new. Smith, Smoll, and 

Curtis (1979) describe a positive sporting environment as one where the coach 

encourages their players after mistakes, rewards effort, and facilitates participation in 

sport as a learning experience to help children develop their abilities. Nevertheless, 

evidence shows a dropout rate of approximately 70% of youth participating in sports 

in the US after the age of 13 years (Woods, 2007); this is a significant number of 

children who stop playing sport for one reason or another. Similar dropout rates have 

been reported in New Zealand, where findings from the 2011 Sport New Zealand’s 

Young People’s Survey (YPS) conducted by Sport New Zealand (2012) found a 

common trend amongst those surveyed which showed once a student reached 15 

years of age they participated in less sport, and expressed lower levels of enjoyment 

of sport. Seefeldt et al. (1992) studied reasons for children dropping out of sport 

programmes, and the leading reasons were: no longer interested in sport, it was no 

longer fun, the coach played favourites or was a poor teacher, and a desire to 

participate in other activities. Other reasons also include: lack of playing time, 

dislike of the coach, and too much competition (Chambers, 1991). Although children 

drop out of sports for a range of reasons (Gould, 1987), Woods (2007) mentions 

negative experiences as the predominant reason for dropout.  

The positive and negative effects that are associated with children’s sport do 

not result from participation per se but from the nature of the sport experience. The 
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quality of adult leadership has been shown to be an important feature in determining 

the nature of a child’s sporting experience (Byrne, 1993). As Scanlan and 

Lewthwaite (1986) suggest, parental support can have an impact on children’s 

participation and performance in sport. Indeed early research has made the link 

between parental support and encouragement, and a child’s initial enrolment in 

extracurricular activities. A survey by Spreitzer and Snyder (1976) of 264 adults 

positively correlated parental encouragement and support with sports participation in 

childhood. 

Parent involvement is strongly linked to adolescent participation in sport, 

through providing support in various ways such as transport, paying fees, and giving 

encouragement (Humbert et al., 2006). In the study on New Zealand school aged 

rowers by Beattie (2014), participants acknowledged that parent support did not go 

unnoticed, and saw this parental involvement as key to feeling part of a “rowing 

family” (p. 48), and a sense of relatedness to their parents. Participants discussed 

being able to grasp the value of what their parents got out of their involvement in 

sport. While the participants really appreciated the parental support, they did not like 

it when parents got over involved in crew selections or put too much emphasis on 

performance outcomes. Similarly, some of the participants interviewed in a study by 

Fraser-Thomas and Côté (2009) spoke of developing a close bond with their parents 

through the early morning car rides to training and experiencing the highs and the 

lows of their sport with them. This close bond that develops can fulfil a child’s need 

for feelings of relatedness with their parents, which is an important contributing 

factor to explain why people continue to take part in activities like sport (Deci & 

Ryan, 2000). 
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Findings reported by Anderson, Funk, Elliot, and Smith (2003) support 

earlier research that shows that adults play an important role in a child’s experience 

of extracurricular activities. Encouragement and allowing children to make some of 

their own decisions regarding which activities to participate in can contribute to 

children enjoying their activities, which is an important indicator for ongoing 

participation. Fraser-Thomas, Côté, and Deakin (2008) believe that a good 

relationship between a parent and their child is one that promotes choice for the 

child, and the parent supports the child’s decisions. This often leads to parents 

having children who stay physically active and remain engaged in sport. By 

developing these good relationships in sport between parents and coaches, parents 

and players, and coaches and players,  Petitpas, Cornelius, and Van Raalte (2008) 

argue that children will experience a more positive personal experience through 

sport. This is important for my study, as an aim of this study is to allow the children 

involved the opportunity to voice their experiences, and offer their perspective. They 

will be able to provide an insight into what they feel entails a good relationship 

between both a player and coach, and a player and their parent(s). This will also 

provide children involved with my study the opportunity to discuss what factors they 

believe impact on creating a good relationship with a coach or parent.  

The media 

The actions of adults at children’s sports games are often sensationalised in 

the media, although these incidents that are reported through the media can be 

extreme albeit they are infrequent. However, a brief examination of recent media 

coverage makes it apparent that inappropriate behaviour by adults does exist. In an 

incident at a junior-grade (6-8 years of age) rugby match in New Zealand, the game 

was stopped early when a parent of one of the players reportedly ‘manhandled’ a 
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child from the opposition team. According to reports, the child’s parents rushed onto 

the field and more parents soon followed (Radio New Zealand, 2015). In Brisbane, 

Australia, spectators at an under-12s soccer match were locked out from attending a 

rematch after a game was called off due to an outbreak of fighting by spectators 

(Bita, 2014). In Canada an under-10s minor hockey league in Vancouver is warning 

parents that it will ban spectators if they continue to verbally abuse referees, players 

and coaches (Keller, 2015). Although the majority of parents do not engage in this 

sort of excessive behaviour, these examples illustrate how episodes such as these can 

ruin a child’s experience and have a negative effect, which could ultimately cause 

children to dropout of sport (Petlichkoff, 1993). This is not only a problem solely 

exhibited by parents as similarly extreme cases involving coaches exist in the media 

too. 

It is not difficult to find examples of inappropriate behaviour by coaches on 

the sideline. By way of illustration Bita (2014) reported an incident in Brisbane, 

Australia where a coach at an under-13s soccer match was accused of king hitting 

(punching someone so hard they get knocked out) and then head-butting a parent 

from the rival team who told him to tone down his swearing. Furthermore, in Seattle, 

United States (US) a coach and a parent from an opposition team got into a violent 

altercation, which resulted in the coach and parent being removed from the under-

12s football league (Swaby, 2014). Another extreme case of inappropriate coaching 

behaviour occurred in Vancouver, Canada in 2013 where a coach was jailed for 15 

days after purposely tripping an opposing player at an under-10s ice hockey game 

(Keller, 2015). These extreme events reported in the media at children’s sports 

events have heightened awareness of the issues, and have contributed to the 

introduction of interventions.  
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It is events like these highlighted in the media that have prompted action 

from people calling for a change with regard to behaviour on the sideline. One 

simple New Zealand message to ‘Let Kids Be Kids’ has resonated across the world 

with requests from Australia, America, Ireland, Sweden, Argentina, and Syria to join 

the call to take action against aggressive parents at junior sports (Fagan, 2015). This 

underlines the need for not only intervention but also further research into the area of 

children’s sport both in New Zealand and internationally. Let Kids Be Kids is a 

campaign to create awareness for parents around appropriate behaviour on the 

sideline at children’s sports matches. The campaign initiated by Rene Naufahu 

involves a series of educational videos based on players’ experiences of sideline 

abuse. These videos include supportive appearances from players from the All 

Blacks, Silver Ferns, and the national Manu Samoa rugby team. The initiative is 

about helping kids to love sports, an issue that resonates with many New Zealanders 

(McAllen, 2015). 

Previous and current interventions with children’s sport 

The development of interventions to influence a positive change in the 

environment that children play sport in is nothing new. Many interventions exist that 

aim to address the issue of poor sideline behaviour in New Zealand; the New 

Zealand Rugby Union’s (NZRU) ‘Applaud’ programme (Field, 2013), the tv/web 

campaign ‘Let Kids Be Kids’ (McAllen, 2015), and Sport Hawke’s Bay’s campaign 

‘Be Part Of The Team’ (Taipari, 2014), to name a few. Internationally, the English 

Football Association (FA) Respect programme is one of the most internationally 

well-known interventions aimed at improving child, youth, and adult experiences in 

sport. The FA Respect programme is intended to raise awareness and standards in 

the affiliated game within the United Kingdom. The FA ‘Your game, Your say, Our 
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goal’ 2008-2012 strategic framework highlighted the statistic that 7,000 referees 

drop out each season due to abuse from players and spectators. Stemming the loss of 

referees due to negative experiences is one of the two main desired outcomes for the 

FA Respect programme. The second is to improve the standard of behaviour of 

spectators, including parents, and thus reduce bullying and verbal abuse experienced 

by children at youth and children’s football games (The Football Association, 2008).  

The FA Respect programme was piloted for ten weeks in 2008 among a 

number of leagues within the national game at under-10, under-16, and open-age 

level.  Three different interventions were tested at the matches: designated spectator 

areas, codes of conduct with sanctions, and only the captain being allowed to talk to 

the referee. External evaluation of the pilot was undertaken by Brackenridge, 

Pitchford, and Wilson (2009), which included semi-structured interviews to 

benchmark the attitudes of key stakeholders (referees, spectators, players, and 

coaches). To provide richer explanations of their experiences of the pilot project, 

longitudinal data was used from week-by-week online surveys of behaviour 

assessments by referees, and intermittent longitudinal data from face-to-face and 

telephone interviews with a sample of key stakeholders during weeks one, five and 

ten. Participants reported on a total of 583 matches and the key finding was that out 

of the three interventions, having designated spectator areas was the most popular 

among all stakeholders, being regarded as a safety improvement and an improvement 

in sight lines for all. The idea of signing up to a code of conduct was well received 

but thought to require some reinforcement, particularly with consequences if codes 

were broken. Having only captains speaking to the referee was welcomed with only 

a few reservations, mainly about whether under-10 captains could cope with the 

responsibility.  
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Although the overall picture from the research looks very positive, it would 

appear that there are a few reasons why caution should be exercised when 

interpreting these results. Firstly, insufficient responses were received during the 

benchmarking semi-structured interviews for any meaningful analysis. Without 

strong benchmarking data at the start of a programme intervention, it is difficult to 

know whether any changes can be attributed to the intervention or to some other 

cause. Secondly, there was also considerable drop off in the number of people 

completing the on-line surveys towards the end of the pilot. The purposive selection 

of experimental teams – whose leagues volunteered and selected them for the pilot – 

may have produced a positive skew or Hawthorne Effect (Eckmanns et al., 2006). 

Finally, there was an absence of data from women and girls. No female teams 

appeared in the experimental sample, and the limited number of female survey 

respondents meant that no gender analysis could be conducted. Due to this pilot 

study some amendments for the 2008-09 season were made. These included; codes 

of conduct which were promoted for all players, spectators/parents, managers, and 

referees, with clear sanctions. Captains took more responsibility for managing their 

players, and there was a drive to enhance referees’ match management skills in order 

to enhance their effectiveness. The FA Respect programme was then rolled out 

across all levels of football in the United Kingdom, and once again evaluated 

externally by Brackenridge and Pitchford (2009).  

 As can be seen, the FA Respect programme used academics for evaluating 

their intervention. However, it would appear that there are currently a limited amount 

of interventions that have included the involvement of academics and been 

underpinned by research in the design, or implementation process. One such 

intervention that has involved the use of academics throughout was a study by Smith 
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et al. (1979). In this study, Smith et al. (1979) developed and assessed an 

experimental training programme called the Coach Effectiveness Training 

programme (CET). This programme was designed to enhance the ability of Little 

League Baseball coaches to relate more effectively with their players. The initial 

sample consisted of 34 Seattle-area male Little League Baseball coaches. All of the 

coaches were involved with coaching players aged between 10 to 15 years. Eighteen 

coaches were randomly assigned to an experimental group, thirteen were assigned to 

a no-treatment control group, and three were lost due to team mergers or changes in 

residence. The mean age of the coaches was 36 years old, and coaches had an 

average of eight years coaching experience. The coaches in the experimental group 

were exposed to a preseason training programme designed to assist them in relating 

more effectively to children. Behavioural guidelines were presented and modelled, 

and behavioural feedback and self-monitoring was used to enhance self-awareness 

and to encourage compliance with guidelines. Trained coaches were evaluated more 

positively by their players, and a higher level of intra-team attraction was found on 

their teams despite the fact that they did not differ from controls in won-lost record. 

Those children that played for the trained coaches exhibited a significant increase in 

general self-esteem compared with scores obtained a year earlier – whereas control 

group children did not. 

Most interventions have been largely behaviourist in design, where the focus 

is predominantly around targeting changes in a person’s behaviour (Weegar & Pacis, 

2012). However, the Good Sports intervention that my study is embedded within 

aims to encourage people to think more deeply about the issues related to children’s 

sport. This approach focuses on promoting deeper thinking, with the philosophy that 

as a person’s thinking changes, so too does their behaviour (Fosnot, 1996). 
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Constructivist approaches are about developing a deeper understanding, and view 

learning as a search for meaning (Kumar, 2006). This approach guides problem 

solving and learning, which helps to develop new perspectives, whereas, it has been 

argued that a behaviourist approach ignores the role of mental processes altogether 

(Weegar & Pacis, 2012). This is an area that, to my knowledge, is unexplored in 

research on this topic of children’s sport to date. This case study, therefore, is part of 

an evaluation of a programme underpinned by Transformative Learning Theory, and 

has the potential to add to the existing body of knowledge. 

After examination of the literature related to this topic it becomes apparent 

that little has been done—to rigorously draw upon research to plan, implement and 

evaluate an intervention—since the study by Smith et al. (1979), over 30 years ago. 

My research will aim in a small way to bridge this gap and provide a relevant insight 

into what creates a positive sporting experience for children engaging in adult 

controlled sport. 

Children’s voice 

Historically, the views of children have held little value in societies, although 

the perspectives of children are increasingly being acknowledged as legitimate, 

valuable, and a basic human right (Lansdown, 2011). In spite of this, it has 

previously been claimed that children have traditionally been marginalised in 

research, as some experts in the field of developmental psychology often perceive 

children as less competent than adults (Morrow & Richards, 1996). This perception 

seems counterintuitive, as it would appear to be important that the views of children 

themselves be taken into consideration for a truly athlete-centred model of sport to 

materialize.  
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One such study that investigates the views of children is a New Zealand 

study by Walters et al. (2015) that centred around gaining a better understanding of 

how the behaviour of coaches and parents affect children. Walters et al. (2015) 

conducted 8 focus group interviews with a total of 30 children (16 boys, 14 girls) 

aged between 6-11 years of age, drawing upon children’s views of sport. The 

children were divided into 4 groups of 6-9 participants by age (6-8 years, and 9-11 

years), and location (urban school, and rural school), and each group of participants 

were involved in two focus group interviews. The first focus group was kept simple, 

with children asked what they liked and disliked about their sport. These likes and 

dislikes were then explored further. In the second focus group for each of the groups, 

the children were specifically asked to identify what they liked and disliked about 

the coaching and parental behaviours they had observed or experienced.  

Much can be taken away from this study when working with children, and 

seeking their perspectives and opinions. From the over-recruitment methods utilised 

(Bloor, Frankland, Thomas, & Robson, 2001), to the way the researcher tried to 

avoid influencing the children by asking questions that did not lead the children into 

giving answers that the researcher wanted to hear. My study will aim to build upon 

the research of Walters et al. (2015) by gaining a wider view of children’s 

perspectives about their sporting experiences before and after a Good Sports 

intervention, and utilise SDT to delve deeper into children’s own motivations for 

engaging and persisting in sports. This will allow children to have an important role 

in shaping key aspects of an intervention that largely targets and impacts on their 

sporting environment, and subsequent enjoyment.  

Need for further research 
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There has been past research in this area of adult controlled sport that has 

looked at the perceptions of children in relation to the behaviour of adults purely on 

the sideline at sports games. However, little research looks at the wider context of a 

child’s sporting environment away from the field of play. This proposed study will 

give a voice to children aged between 7-13 years who participate in adult controlled 

sport, enabling them to share their own feelings and experiences related to adult 

behaviour on, off, and around the field of play. This will allow an insight into the 

perceptions of those that are most affected by adult behaviour, the children. With 

more insight comes more knowledge that can potentially be used to inform future 

programmes and interventions that can create a more positive sporting environment 

for children in New Zealand. 

Conclusion 

 Involvement in sport can be positive for children’s ongoing physical, social, 

and psychological health, but only if an autonomy-supportive environment is created 

by significant adults. These significant adults are predominantly made up of coaches 

and parents, who play an important role in helping to develop each of the three basic 

psychological needs underpinned in SDT: competence, autonomy, and relatedness. It 

is understood that the facilitation of these needs indicate a greater likelihood for a 

person to persist in sport, and have greater levels of intrinsic motivation. Recent 

research recommends a move away from a coach-centred approach, towards an 

athlete-centred coaching approach which is seen as a better way to facilitate a child’s 

development, and enjoyment of sport. Whilst the media highlight issues of poor 

sideline behaviour at children’s sporting games, and the negative impacts that it can 

have on a child’s enjoyment of sport, interventions that look to curb these poor 
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behaviours are seen to be in effect across the sporting codes. However, the majority 

of these interventions are behaviourist in nature, and my study will look to explore 

how a constructivist approach can influence the way significant adults think about, 

and engage in children’s sport.  
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Chapter 3: Methodology 

Introduction 

This section will examine the methodological framework and the 

philosophical underpinnings of this case study. A description of the research design 

is included, outlining the specific procedures followed throughout the research 

process, including participant recruitment, data gathering, and analysis of the data 

collected. Attention is given to a range of ethical principles, and the strategies used 

to minimise potential risks are presented alongside considerations related to the 

Treaty of Waitangi. Lastly, issues concerning rigour will also be discussed, 

specifically relating to notions of credibility, transferability, dependability, and 

confirmability related to qualitative research. 

Research Paradigm 

This qualitative descriptive case study is situated within a post-positivist 

paradigm. Ritchie and Lewis (2014) state that from a post-positivist perspective there 

is an acknowledgement that multiple realities exist, and that our view of the world is 

constructed by our own perceptions and observations of the environment around us. 

From a post-positivist perspective people often experience similar situations but 

interpret them in various different ways. The methods adopted in this case study 

were accordingly designed to have congruence within a post-positivist perspective, 

creating space for each participant in the study to share their own individual views 

and experiences, and their perspectives of the meaning of their sporting environment. 
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Research Position 

The ontological aspect commonly referred to as a person’s ‘worldview’ has a 

significant influence on qualitative research (Giddings & Grant, 2002). How a 

person perceives the importance of aspects of their reality is directly influenced by 

their own worldview, and there are many possible worldviews a person can have 

(Greene, 1994). These different ways of seeing the world can influence how a person 

experiences events in their life (Lincoln, Lynham, & Guba, 2011). The ontological 

position of this proposed research, concerned with the nature of the world will be 

informed by subtle realism. Blaikie (2007) describes subtle realism as knowing an 

external reality exists but only through the socially constructed meanings that people 

have. 

Qualitative research is not only driven by a researcher’s ontology but also 

their epistemological position. Epistemology refers to how we come to know what 

we know (Maxwell, 2011). For a researcher conducting a qualitative study Ritchie 

and Lewis (2014) refer to the process of inductive logic, where knowledge is built 

from the bottom up through observations of the world. This inductive approach 

formed the epistemological position for the research process adopted in this case 

study. Through the use of this inductive process evidence was first collected, and 

knowledge and theories subsequently built from this. 

It is important at this stage to acknowledge my own position and worldview, 

especially in relation to children’s sport.  
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Researcher Background 

When using qualitative research methods there is a need for researchers to 

maintain a level of transparency throughout the research process, and equally 

endeavour to remain neutral and objective (Guba & Lincoln, 1982). In order to be 

transparent it is recommended that researchers conducting a qualitative case study 

provide context about their own personal experiences, and are open about the 

perceptions and assumptions they bring to their study (Morrow, 2005). I am a sport 

and recreation graduate from AUT, and am interested in sport and recreation 

generally but have a keen interest in children’s experiences of sport. Through the 

research I have conducted at both undergraduate and postgraduate level, and through 

personal experiences and observations, I believe that children can gain a lot from 

their experiences of participating in organised sport. I have spent time as a student 

teacher at a secondary school, and have experience coaching secondary school 

basketball. This prior experience of engaging with students in a school and sporting 

competition setting was beneficial in assisting me in my roles as an insider 

researcher within a more unfamiliar environment. My role in this case study was to 

elicit a deeper understanding of the experiences of children in a community where 

the Good Sports programme was being delivered. I was interested in exploring the 

subsequent impact of Good Sports on a group of children involved in playing sport.  

Due to the participatory approach of this research (Costley et al., 2010), 

where the researcher was embedded in a tag rugby programme in a low decile area 

having frequent interactions with participants, the issue of reflexivity was 

considered. Reflexivity is an attitude of attending systematically to the context of 

knowledge construction, especially to the effect of the researcher (Malterud, 2001). 

This consideration for reflexivity is important, as the perspective or position of the 
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researcher shapes all research, and in turn different researchers will approach a study 

situation from various different positions or perspectives. In other words, the 

researcher is someone who extracts knowledge from observations and conversations 

with others and then transmits that knowledge to an audience. Based on the stance he 

or she assumes in relation to the observations and conversations they are implicated 

in the construction of knowledge. This understanding of reflexivity acknowledges 

the implications and significance of the researcher’s choices as both observer and 

writer (Bryman, 2004). 

A number of steps were followed to foster reflexivity, and adhere to a 

reflexive research design. A reflexive journal was kept by the researcher, as 

recommended by Lincoln and Guba (1985). This is a type of journal where regular 

entries are made by the researcher during the research process. In these entries, the 

researcher records methodological decisions and the reasons for them, the logistics 

of the study, and any reflections upon what is happening in terms of one’s own 

values and interests. Along with this reflexive diary, the research included regular 

meetings with experienced research supervisors. These meetings fostered dialogue, 

lead to the development of the researcher’s understanding of a study situation, and 

provided context in which the researchers’ – often hidden – beliefs, values, 

perspectives and assumptions were revealed and contested (Lincoln & Guba, 2000). 

The dangers of subjective assumptions were explicitly discussed in these meetings. 

Consequently, this resulted in a more conscious attempt to be as objective as 

possible in observation recordings throughout the research process. 
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Research Methodology 

In this research, case study was used as the methodological framework and 

the design was informed primarily by Stake (1995). A qualitative descriptive case 

study approach was chosen as an appropriate design because it is commonly used 

when: the research aim is to answer “how and “why” questions; you cannot 

manipulate the behaviour of those involved in the study; or you want to cover 

contextual conditions as it is believed they are relevant to the phenomenon under 

study (Baxter & Jack, 2008). The value of a case study lies in its ability to uncover 

what can be learnt from a single case or cases (Schram, 2006), and these cases are 

bound by space and time (Stake, 1995). Case studies are not designed to be 

generalizable; rather they invite the reader to draw conclusions that may also be 

applicable to their own situation (Lincoln & Guba, 1990). Further, these conclusions 

may provide knowledge that can be used to solve practical problems (Swanborn, 

2010). In this study, the flexibility of a case study approach allowed the researcher to 

proceed with the research even though there were significant complications. It is this 

flexibility as discussed by Flyvbjerg (2011) that is a key strength of a case study 

framework. 

 Stake (1995) classifies case studies into three types: intrinsic, instrumental, 

and collective. In an intrinsic case study, the intent is to better understand the case, 

and find out what can be learned from the case (Stake, 1995). Instrumental case 

studies, according to Stake, can potentially provide greater insight into an issue 

beyond the case being studied. Lastly, a collective case study is essentially an 

instrumental study undertaken using multiple cases to develop a theory related to a 

particular occurrence (Stake, 1995). Stake (1978) critiques that one cannot 

confidently generalize from a single case to a target population of which that case is 
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a member, since single members are often a poor representation of whole 

populations. However, Stake (1978) also argues that case studies may offer valuable 

insights that may be used by others when they read the case findings. 

This study adopted an instrumental case study approach. Stake (1995) argues 

that in instrumental studies the case itself is often of secondary interest, playing a 

supportive role and facilitating understanding of something else, for example, 

examining a person with an ailment to learn more about the ailment and not the 

person. This kind of case study is often undertaken when the researcher is interested 

in a particular situation, and wants to gain a deeper understanding of a particular 

phenomenon (Stake, 2005). This study fits within an instrumental case study as the 

research question was to better understand the factors that can contribute to the 

creation of a positive sporting experience for children, and to use that understanding 

to enhance sports practices (organisational practices, and coaching and parent 

behaviour). 

Qualitative description is an inquiry into the experiences as lived by the 

individual; it works towards an accurate description of events, and the meanings that 

people ascribe to those particular events (Maxwell, 1992). Sandelowski (2000) states 

the goal of qualitative descriptive studies are to produce a comprehensive summary 

of events, and are the methodology of choice when a straight description of a 

phenomena is desired. A qualitative descriptive methodology was chosen because 

the research question for this case study was to learn more about what creates a 

positive sporting experience for children. A qualitative descriptive approach draws 

on naturalistic enquiry to attempt to give a rich description of events, with minimal 

interpretation by the researcher (Kayes, Mcpherson, Taylor, Schluter, & Kolt, 2011). 

Guba and Lincoln (1982) suggest that naturalistic inquiry has five defining features: 
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the acknowledgement of multiple realities, the inquirer and object under study 

interact and influence each other, the aim is to develop a specific body of knowledge, 

an action may be a consequence of multiple interacting factors best studied in their 

natural context, and the inquiry is influenced by the inquirer’s values and paradigm 

used. All of these features are congruent with this case study. 

This qualitative descriptive case study also drew upon self-determination 

theory (SDT) (Deci & Ryan, 2000) as a theoretical lens which provided a guiding 

theoretical framework to inform data collection and analysis. Although themes were 

interpreted through an SDT lens, this study is not a qualitative interpretive paradigm 

as it is not using a grand theoretical framework (e.g., phenomenology) (Sandelowski, 

2000). SDT informed the questions asked during focus group and individual 

interviews, and informed the examination of the data for a more comprehensive 

analysis. SDT was used in this case study to help understand how children’s 

experiences of sport influenced the meeting and/or thwarting of their basic 

psychological needs of competence, autonomy and relatedness. As discussed in the 

literature review chapter, SDT is largely used to understand people’s motivation in 

sport and physical activity, suggesting that people are naturally self-motivated 

(intrinsically motivated), active, and interested in pursuing activities that are 

enjoyable to them (Deci & Ryan, 2000). The use of SDT was included in this case 

study to gain a deeper understanding of how children’s motivation needs are 

supported. 

Methods 

Research design 
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Case studies are typically bound by time, place, context and activity, 

allowing the study to maintain focus and avoid the common problem of being too 

broad (Baxter & Jack, 2008). The case studied was defined by the sporting 

environment of children aged between 7-13 years who participated in a 12-week 

community led tag rugby programme. This qualitative descriptive case study utilised 

focus groups, individual interviews, insider researcher observations, informal 

conversations, and field notes. An inductive thematic analysis was used to analyse 

the data, using the SDT framework to add depth to the analysis. The decision to use 

focus groups for the children was made due to the age of participants (7-13 years). 

Vaughn, Schumm, and Sinagub (1996) suggest the use of focus groups instead of 

individual interviews when conducting research with children of this age group (7-13 

years), due to the less intimidating nature of being interviewed in an environment 

with their peers around them. Individual interviews were preferred for the parents, as 

the one-on-one nature of the interview would allow the parent a more private 

environment where they didn’t have to worry about being judged by other parents 

over what they had said, and could speak more freely (Rubin & Rubin, 2012).  

Participants  

Participants were selected from those children taking part in the tag rugby 

programme. Following guidelines received from our institution’s ethics committee, 

the organisers of the tag rugby programme facilitated recruitment by approaching 

various parents of children participating in the programme, and asking them if they 

would be interested in their children being involved in research focusing on 

children’s experiences of sport. Participant information sheets (Appendix B) inviting 

these children to take part in the case study were delivered to potential participants. 

Each group was provided with information sheets (Appendix B) to give to their 
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parent(s) or guardian(s). A total of 14 children were involved in the focus groups, 

participant assent (Appendix B) was attained for each, and consent (Appendix B) 

was given by a parent or guardian.  

The four parents interviewed were chosen from those who attended the Good 

Sports community module. All parents were advised during the community module 

that there was an opportunity to participate in a research project, the purpose of 

which was explained to them. At the conclusion of the community module, the 

parents were each provided with participant information sheets (Appendix C), and if 

interested gave their consent (Appendix C) prior to being interviewed. The criterion 

for selection was simply those parents that attended a Good Sports community 

module and had children playing in the 12 week community led tag rugby program.  

Data collection  

The range of methods used to collect data from participants included: three 

focus group interviews (with children), four individual interviews (with parents), 

insider researcher observations, informal conversations, and field notes. 

Focus groups 

Focus group interviews were conducted in a semi-structured nature, 

following guidelines set out by Ritchie and Lewis (2014). Finch and Lewis (2014) 

suggest that focus groups may be more advantageous than individual interviews due 

to the spontaneity that arises from their stronger social context as the group 

interaction is explicitly used to generate data and insights. This stronger social 

context offered a greater opportunity for the children to share ideas and for language 

to emerge in a more naturalistic setting than in an individual interview (Finch & 

Lewis, 2014). Kreuger and Casey (2000) also put forward the notion that focus 
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groups are a more natural environment than individual interviews because 

participants are influencing and influenced by others – much like in real life. These 

focus groups were also seen as the optimal approach to better facilitate discussion 

between participants and allow a deeper understanding of the participants’ thoughts 

and feelings relating to their experiences of sport (Finch & Lewis, 2014). 

 Each focus group interview consisted of between four and five children, 

which was seen as small enough to allow each participant the opportunity to share 

their observations and insights and yet large enough to provide a diverse range of 

perceptions (Krueger, 1994). All focus group interviews were audio recorded and 

later fully transcribed by the researcher (Ritchie & Lewis, 2014). Each focus group 

varied in length from 25 to 35 minutes in duration. The protocol for focus groups is 

outlined in Appendix B, accompanied by a list of the questions that participants were 

asked.  

Parent interviews 

 Semi-structured individual interviews were conducted, following the same 

guidelines set out by Ritchie and Lewis (2014). These individual interviews were 

used to gain an in-depth insight into parents’ experiences and perceptions of their 

children’s sporting environment (Legard, Keegan, & Ward, 2014). As questions 

relating to this topic were seen to overlap with the notion of parenting styles and how 

a parent raises their child, interviews were seen as an appropriate method of data 

collection for addressing more sensitive topics that people might be reluctant to share 

in a group (Milena, 2008). 

Again each individual interview was audio recorded and later transcribed by 

the researcher into written form (Ritchie & Lewis, 2014). Individual interviews 
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varied in length from 15 up to 30 minutes in duration. The protocol for individual 

interviews is outlined in Appendix C, accompanied by a list of questions that each 

participant was asked. 

Observations and field notes 

The researcher was also embedded within the sports competition, acting as an 

observer and collecting field notes. These field notes are reflective notes that were 

used as data for the case study, and did not record any identifiable information of 

players, coaches, or parents. Observations were seen as a way to provide the 

researcher with a chance to learn things about the environment that would add depth 

and nuance to the findings from the participant interviews, and to offer the chance to 

triangulate some of the data that emerged (Angrosino, 2005). 

Data analysis 

 When analysing data in a qualitative descriptive case study, Sandelowski 

(2000) recommended the use of simultaneous collection and analysis of qualitative 

data. To align with this recommendation, an initial inductive thematic analysis was 

conducted following the six steps for conducting a thematic analysis laid out by 

Braun and Clarke (2006): familiarisation with data, initial coding, searching for 

themes, reviewing themes, defining and naming themes, and producing the report. 

Once dominant themes were uncovered using this inductive process, each theme was 

then subsequently further analysed using an SDT lens (Deci & Ryan, 2000) to add 

additional depth to the analysis. 

This approach by Braun and Clarke (2006) was seen as a valid and reliable 

approach to analyse data thematically, as their six steps have been utilised by many 
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other researchers undertaking thematic analysis in their research (e.g., Beattie 

(2014)). 

Familiarisation with data 

After each interview the audio-recordings were transcribed by the researcher, 

and re-read to immerse the researcher in the data. Notes were also made at this time 

to draw attention to items of interest that emerged from the data. This repeated 

reading of the data enabled the search for meanings and patterns before initial coding 

began. This process of familiarising oneself with the data facilitates interpretative 

skills needed to analyse the data (Lapadat & Lindsay, 1999). The field notes were 

also read and re-read at this stage. 

Initial coding 

Once the initial phase of familiarisation was completed, the phase of initial 

coding began. This phase involves the production of initial codes from the data. The 

software program QDA ‘miner lite’ was used to assist with the management and 

analysis of data (focus group, interview, and field notes). As units of interest were 

identified, a new code was created (for example, when children spoke about ‘fun’). 

When all data had been initially coded and collated, a long list of different codes was 

identified across the data set.  

Searching for themes 

An inductive process then followed, with the coded units of data being 

examined for themes. At this stage, themes were ‘named’ as they emerged from the 

data, and identified into dominant themes, and sub-themes. The focus of this step 

was to sort the different codes into potential themes. Essentially this step involves 
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analysing the codes, and considering how different codes may combine to form an 

overarching theme (Braun & Clarke, 2006).  

Reviewing themes 

During this step it became evident that some themes did not have enough 

data to support them, and others collapsed into each other forming one theme. Patton 

(1990) suggests that data from themes should cohere together meaningfully, while 

there should be clear and identifiable distinctions between themes. Regular meetings 

with research supervisors skilled in qualitative research aided this process, and 

confirmed emerging themes. The process of member checking was also employed to 

ensure stability of themes, and make sure that participant’s views were accurately 

described (Brink, 1991). At the end of this step, an impression of what the different 

themes were, and how they fit together was established. 

Defining and naming themes 

 When all themes were mapped out, further refinement was undertaken to 

identify the ‘essence’ of what each theme was about (Braun & Clarke, 2006). This 

step helped to identify what was interesting about the data and why. For each 

individual theme, a detailed analysis was conducted, and the ‘story’ that each theme 

told was uncovered in relation to the research question. Each theme was considered 

individually, and in relation to the others to ensure that there was not too much 

overlap between themes. As part of this refinement process sub-themes were 

revealed, these are essentially themes-within-a-theme.  

At this stage, all dominant themes and sub-themes were agreed upon by the 

researcher and the supervisory team. The data was then re-examined—theme by 

theme—through the lens of SDT (Deci & Ryan, 2000). This was, in effect, a 
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secondary analysis, and each theme (e.g. coach behaviour) was considered through 

an SDT lens.  The data was examined to reveal how coach behaviour supported 

and/or thwarted children’s basic psychological needs. 

Producing the report 

 Once all themes were fully worked-out, the final analysis and write-up of the 

report began. The task of writing up a thematic analysis is to try to tell a complicated 

story that provides a concise, coherent, logical, non-repetitive, and interesting 

account of the data – within and across themes (Braun & Clarke, 2006). These 

themes came from multiple data sources (focus groups, individual interviews, and 

observations), invoking the process of triangulation. In qualitative research the 

notion of triangulation refers to the use of multiple data sources to develop a 

comprehensive understanding of a phenomena (Patton, 1999). Carter, Bryant-

Lukosius, DiCenso, Blythe, and Neville (2014) consider triangulation as a good way 

to increase the validity of study findings, and provide confirmation of findings (or 

expose contradictions in the data), ideally adding breadth to the phenomenon of 

interest.  

Ethical Considerations 

 The Auckland University of Technology Ethics Committee (AUTEC) 

granted ethical approval for this study on 13th of May 2016 (Appendix A). Below are 

the salient ethical considerations for the case study. 

Consultation  

Children are a ‘vulnerable population’. This term implies that they are part of 

a disadvantaged—in some way—sub-segment of the community, and require utmost 
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care and augmented protections in research (Shivayogi, 2013). Talking about 

sporting experiences was perceived to be ‘low risk’ but in the likelihood children 

related stories that proved to be upsetting then guidance from AUT Health and 

Counselling was sought. AUT Health and Counselling was consulted as a means of 

providing guidance for protecting the interests and wellbeing of both the researcher 

and participants (see Appendix D). However, as their capacity is bound to tertiary 

students and adults further consultation was sought in relation to protecting the 

interests of the participants. Youthline was subsequently consulted in relation to 

offering the participants counselling or post-interview support should they require 

this. This organisation agreed to offer this service to both the participants and their 

whanau/families, should they require it (see Appendix D). 

This consultation influenced the location of focus group interviews to be 

conducted within a venue in the local community centre well known to the 

community and all participating in the case study so that participants would feel 

more comfortable, as they would be in an environment that was familiar to them and 

they felt safe. 

Informed and voluntary consent  

 Participation in any research project must be voluntary and based on 

adequate participant understanding of what participation will involve. It is important 

to provide information that will enable potential participants to understand what 

participation will involve (Wiles, Heath, Crow, & Charles, 2005). This was applied 

to allow participants to be free to make their own informed decisions about 

participating in the case study. An insider researcher approach allowed the researcher 

to develop partnerships with potential participants to ensure that their views were 
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respected (Alderson, 2004), and to help ensure that information was provided in 

appropriate ways, using appropriate language (Jones, 2004).  

For the focus groups all children and their parents/guardians were provided 

with participant and parental information sheets (Appendix B), given to them by the 

organisers of the tag rugby programme. Similarly, parents involved in the individual 

interviews were provided with participant information sheets (Appendix C). Each 

child participant was also provided with participant assent and parental consent 

forms (Appendix B), whilst parent participants were provided with participant 

consent forms (Appendix C). These were filled out before they were able to 

participate in the study. In the context of research, assent is simply an agreement that 

refers to the participant agreeing to undertake or participating in the research (Cheah 

& Parker, 2014). Consent on the other hand is a legally binding agreement, and can 

only be given by a person who is aged 16 or older. Consent to participate is required 

for all research. In relation to research with children, consent on behalf of a legal 

minor can only be given by parents or legal guardians (Wiles et al., 2005). 

Confidentiality and anonymity  

The security of research data was undertaken in accordance with AUTEC 

policy. This policy states that researchers are responsible for keeping information 

(including the identity of participants) confidential and secure. This process often 

requires coding of data and removal of identifying material from documentation.  

To adhere to ethical guidelines no individuals are identified in this case 

study. Pseudonyms of participants were used on all documents so no potential 

identifying features were exposed. No specific reference was given to participants 

demographics. Individuals were given pseudonyms, as to not identify anyone 
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involved in the case study. This information was outlined on the information sheet 

(Appendices B and C), and participants were reminded of this at the beginning of the 

focus group or individual interview. 

Minimisation of risk  

The nature of interviewing people can sometimes reveal negative feelings 

and experiences for the participant. While it was not the intention of the case study to 

cause any embarrassment or discomfort it was recognised that there is always 

potential for emotional distress. No more than a total of one hour of the participant’s 

time was required for the study. This comprised of one 15-30 minute focus group or 

individual interview (two weeks before the end of the competition), and the time 

taken to read information forms and attain written consent/assent. 

Whilst the risk of harm to a participant’s health was seen as being low, and 

the intention of the research and researcher was not to cause embarrassment or 

discomfort, participants only answered the questions they felt comfortable 

answering. All participants had the ability to withdraw from the study at any time, 

and were reminded of this during the interview process. Participants were reassured 

at all times that they did not have to answer any questions if they did not want to, 

and could leave the interview at any time. The findings from the participants’ stories 

from the focus groups may be read by their parents and coaches, however they were 

written up and reported in such a way that all participants are non-identifiable. This 

includes the use of coded data and pseudonyms to protect participant’s identities. No 

information that could be used to identify any participant is included in any of the 

project reports or publications.  
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To further minimise risk, a risk assessment was conducted. Among the 

measures put in place to control risk was the counselling services offered by 

Youthline (see Appendix D) to participants and their whanau/families should they 

require it. 

Avoidance of conflict of interest  

 No conflicts of interest were identified in this case study.  

Treaty of Waitangi 

 When conducting research in New Zealand, it is necessary to take into 

consideration the Treaty of Waitangi. This founding document of New Zealand is 

most commonly upheld in research through the principles of partnership, 

participation, and protection (Health Promotion Forum of New Zealand, 2002). 

Partnership 

 The principle of partnership was implemented throughout the research by 

recognizing that the participants were a partner in this research. The aim of this 

research was to create an athlete-centred sporting environment for children. The 

philosophy underpinning athlete-centred coaching is that sport is designed to meet 

first and foremost the needs of the participants – not significant adults (Kidman, 

2005). A key aim of this research was for children to potentially have input into the 

future design and implementation of children’s sport in New Zealand. The 

information and knowledge and co-operation of the participants was formally 

acknowledged within the research outputs.  
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Participation 

 Children have traditionally been marginalised in research, and in line with this 

case study, Lansdown (2011) argues the perspectives of children should be 

acknowledged as legitimate, valuable, and a basic human right. Participants were 

given the opportunity to have a voice. Their stories were used to better enhance the 

experiences of children participating in sport. The opportunity for participants to 

member check transcripts was given via email and a follow-up phone call. This 

process was used to allow participants to feel the reporting accurately reflected their 

views and ensured they were comfortable with any of their comments being made in 

a public space.  

Protection 

 Guidelines for confidentiality were outlined in the information sheet, and 

consent/assent forms (Appendices B and C). Participants were also assured about 

confidentiality prior to the focus group or individual interview. Participants of the 

study are not identified. Pseudonyms were used on all working documents to ensure 

no written records will link the data to an individual. No party other than the 

researcher and his supervisors had any involvement with the collection and/or 

analysis of data .  The participants were not placed in any harmful situations. Focus 

group and individual interviews were conducted in a meeting room at the venue of 

the tag rugby programme, facilitating convenience for both the participants and 

researcher, and providing a safe and private space for discussion. Participants faced 

no monetary cost. Their only cost was in terms of the time required to complete the 

focus group or individual interview. Care was taken to ensure that the time needed 
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for focus groups or individual interviews was clearly communicated prior to consent 

being given. 

Rigour and Trustworthiness 

 Numerous frameworks have been developed to evaluate the rigour or assess 

the trustworthiness of qualitative data. In adopting the framework by Guba and 

Lincoln (1982), the work of Sandelowski (2000) was drawn upon to relate the notion 

of rigour specifically to a qualitative descriptive case study. A case study approach 

needs to stay true to the words of the participants, and researchers conducting such 

studies should aim to seek descriptive validity, or an accurate accounting of events 

(Sandelowski, 2000). Baxter and Jack (2008) mention that researchers engaging in 

case study research should ensure that enough detail is provided so that the readers 

can assess the validity or credibility of the work. This was achieved by ensuring that 

data was collected and managed systematically, and analysed using proven methods 

discussed by Braun and Clarke (2006). 

 The first criterion of the framework by Guba and Lincoln (1982) is 

credibility. Credibility deals with the question, ‘How congruent are the findings with 

reality?’ (Shenton, 2004). This refers to the confidence one can have in the 

‘truthfulness’ of the data. In this case study, credibility was established by three 

methods, triangulation, member checking, and frequent debriefing sessions (Carter et 

al., 2014). With regard to triangulation, data was collected from multiple sources, 

and through multiple methods (focus group interviews, individual interviews, and 

field notes). van Maanen (1983) refers to this as one way of triangulating via data 

sources to check out bits of information across informants, with individual 
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viewpoints and experiences verified against other participants. The second method of 

triangulation was the use of two focus groups, consisting of 5 participants each 

(Vaughn et al., 1996). This corroboration was used to compare the experiences and 

needs described by one individual with those of others in a comparable position 

(Shenton, 2004). The purpose of triangulation is to reduce the disadvantages 

associated in the use of any single data source, method, or investigator (Long & 

Johnson, 2000). A process of member checking, as suggested by Brink (1991) was 

also used to ensure stability of the data. On completion of the data analysis, member 

checks or respondent validation took place via email and to check the accuracy of 

facts presented during focus group and individual interviews. This crosschecking 

also helped to maintain reflexivity by encouraging self-awareness and self-correction 

(Hall & Stevens, 1991). Lastly, frequent debriefing sessions with my supervisors 

allowed for the opportunity to discuss alternative approaches, draw attention to flaws 

in the current course of action, provide a sounding board for developing ideas, and 

helped recognize any biases (Shenton, 2004). 

Transferability is concerned with the extent to which other researchers can 

apply the findings of the study to their own research in similar settings (Merriam, 

1998). Case studies are not designed to be generalizable (Lincoln & Guba, 1990). 

However, Stake (1995) argues that instrumental case studies can potentially provide 

a greater insight by inviting the reader to draw conclusions that may also be 

applicable to their own areas of study or interest. Guba and Lincoln (1982) suggest 

that it is the responsibility of the researcher to ensure that sufficient contextual 

information about the fieldwork sites is provided to enable the reader to decide if 

such a transfer could or could not be made, as the reader would be able to tell if the 

context of the research is comparable to his or her context, or is not. Shenton (2004) 
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recommends providing information relating to the number of organisations taking 

part in the study, any restrictions in the type of people who contributed data, the 

number of participants involved, the data collection methods employed, the number 

and length of data collection sessions, and the time period over which data was 

collected. This information is included from the outset in the write-up of this study, 

along with a sufficient thick description of the phenomenon under investigation to 

allow the reader to have a proper understanding of the phenomenon. 

 Dependability refers to how stable the findings are over time and 

confirmability to the internal coherence of the data in relation to the findings, 

interpretations, and recommendations (Denzin & Lincoln, 1994). Guba and Lincoln 

(1982) mention that an audit trail can be used to accomplish both dependability and 

confirmability simultaneously. An audit trail, as proposed by Sandelowski (2000) 

involves details of all sources of data, collection techniques and experiences, 

assumptions made, decisions taken, meanings interpreted, and any influences on the 

researcher. For this case study the purpose of this audit trail is to allow others to 

decide on the worth of the case study by following the trail taken and comparing it 

with their own conclusions made from the information. This demonstrates the degree 

to which the researcher has remained true to the data and the boundaries of the 

sample (Long & Johnson, 2000).  

Summary 

 This chapter has detailed the use of a case study approach and discussed the 

use of a post-positivist paradigm that underpinned this approach. The motive for 

using SDT as a theoretical lens has been explained as well as outlining how it was 
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used in this research. The methods for participant recruitment, data collection, and 

data analysis were described and justified. Furthermore, the ethical considerations 

for this case study, and how rigour was maintained were outlined. In summary, the 

conducting of this study, from design to dissemination, will attempt to stay true to 

recommendations by Sandelowski (2000) for qualitative descriptive studies, and by 

Stake (1995) in relation to an instrumental case study.   
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Chapter 4: Findings 

In qualitative descriptive research Sandelowski (2000) states that the purpose 

is to produce a straight description of events, with an attempt at minimal 

interpretation on the part of the researcher. This is the approach adopted in this 

chapter, with an attempt to present the identified themes as an accurate 

representation of the participants’ experiences and stories. In doing so, I attempt to 

stay true to an instrumental case study approach as advocated by Stake (1995). 

Findings of instrumental case studies are not designed to be generalizable to a larger 

population, but instead the aim is to present findings to facilitate insights for the 

reader to enable a deeper understanding of the case studied. In line with the 

methodological frameworks adopted in this study, an inductive thematic analysis 

was conducted – which followed recommendations highlighted by Braun and Clarke 

(2006). Once dominant themes were uncovered using this process, each identified 

theme and the data therein was then further analysed using an SDT lens (Deci & 

Ryan, 2000) to add additional depth to the analysis. 

In relation to SDT, feeling competent (one’s perception of having adequate 

abilities), having a sense of relatedness (connection to others and a sense of 

belonging), and having some level of autonomy (control of thoughts, behaviours and 

actions) were found to be important to the child participants in this case study. Since 

the nature of a child’s sporting environment can either enhance or undermine their 

enjoyment of sport (Woods, 2007), it was perhaps no surprise to see data from this 

case study reveal the strong influence that coaches, peers, and parents had on the 

level of enjoyment. 
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 Findings from the children’s focus group interviews will be presented first, 

followed by the findings from the parent participants. The insider researcher 

observations will be interspersed throughout this section when necessary, but a 

dedicated section of insider researcher observations will also be included. The 

themes identified will be briefly related to literature in this section, but a more in-

depth discussion related to literature will follow in the next chapter. Analysis of the 

transcripts revealed seven main themes in relation to the children’s experiences of 

sport. Four of these themes were derived from the perspectives of the children: 1) 

having fun; 2) family pride - “because your family members will be proud of you”; 

3) we just want to have a run; and 4) the impact of parent comments: “Be a little 

nicer!”. The other three themes emerged from the perspectives of the parents: 5) 

sport – a vehicle for personal development; 6) the value of winning; and 7) we enjoy 

it just as much as our children do. Each theme that emerged was examined in relation 

to how they affected the participants’ psychological needs of autonomy, competence, 

and relatedness (Deci & Ryan, 2000). While each of these basic needs are examined 

in relation to the data, it should be acknowledged that autonomy, competence and 

relatedness often do not exist in isolation from one another but are interconnected. 

The insider researcher approach utilised in this case study revealed the theme 

of cultural quotient when working with communities. Although cultural quotient 

does not directly relate to children’s experiences of sport, it was deemed useful to 

explore and report on the insider researcher insights into working with sporting 

interventions in communities.  This theme was not analysed using an SDT lens and 

was only included to provide the reader with an insight into what it was like working 

with communities, and into the challenges of conducting research across multiple 

programmes. 
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 Throughout this section it should be acknowledged that brief reference to 

relevant literature will be included where pertinent; however the discussion chapter 

(Chapter 5) will compare and contrast the relevance of these findings in relation to 

literature in more detail. Names used in this section are pseudonyms, in order to 

protect the identity of participants and to adhere to ethical guidelines. 

The perspectives of children 

Having fun  

 The dominant reason given by children for playing sport was, quite simply, 

because it was fun. The notion of fun is represented by Peni’s (age 8) answer below: 

  Reon: “Why do you play sport?” 

Peni: “Because it’s fun.” 

Much like Peni, many of the other children in the focus group interviews 

played sport primarily because it was “fun”. It is important to acknowledge that fun 

can be derived from different things for different children. For some, this relates to 

the exhilaration, freedom and sheer joy that playing can bring to them. For example, 

just “running with the ball” was identified as the reason by one participant (Tom) for 

why they enjoyed playing sport. The children interviewed enjoyed playing sport for 

a number of different reasons: the social aspect, they just loved playing, and the 

physical health benefits sport provided. These sub themes can be seen respectively 

through the responses by Tai (age 10), James (age 9), and Patrick (age 10) to the 

question “What do you enjoy most about playing sport?” 

Tai: “Playing with your friends.” 

James: “Chasing the ball.” 
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Patrick: “To keep you fit.” 

Being with friends was a common observation by children. This observation 

highlights that there are clear links to feelings of relatedness associated with this 

theme of fun, as children in this case study derive fun from being with their friend, 

and Deci and Ryan (2000) distinguish relatedness as the desire to feel connected to 

others. After identifying fun as the main reason why they played sport, many of the 

children involved in the focus groups identified that the connection they have with 

their friends and team-mates when participating in sport was particularly important 

to them. For example, when Leo (age 10) was asked, “What do you enjoy most about 

playing sport?” 

Leo: “Playing as a team.” 

 These examples show that the children from this case study in part find sport 

fun because of the social interaction with friends and team-mates. Just as important 

to children as the social aspect of health are the physical benefits of playing sport. 

The comment made by Patrick relating to the importance of the physical health 

outcomes from playing sport is further reflected by Tim (age 9) who mentioned that 

he enjoyed playing sport “because it makes your body feel fresh”. Children in this 

case study enjoy experiencing positive health outcomes as a result of participating in 

sport. Therefore, by seeing and feeling improvements which can be attributed to 

sport participation a child’s motivation to continue to engage in sport may arise from 

within because it is intrinsically rewarding. 

When playing sport the notion of “running with the ball” is related to SDT. 

The importance of this theme shows that those children interviewed found intrinsic 

enjoyment from just playing the game. These children’s motivations for playing 
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sport were internally driven as they found the element of play rewarding “because 

it’s fun”. 

“Because your family members will be proud of you” 

Winning was identified as important to some of the children in the tag rugby 

programme. However, this was related primarily to the notion of family pride. This 

was highlighted by the following comment from Niko (age 9) when asked “how 

important is winning to you?” 

Niko: “10/10”. 

 Reon: “Why do you feel that way about winning?” 

 Niko: “Because your family members will be proud of you.”  

Niko’s excitement towards winning shows us that some children view 

winning as a way to make their families proud of them. Sione’s (age 11) comments 

reveal that family pride comes not only from winning, but performing well: 

 Reon: “What do you enjoy most about playing sport?” 

 Sione: “Um um um tackling people!” 

 Reon: “Why do you enjoy some of these things?” 

 Sione: “So people can be proud of you, all of your family members.” 

Niko and Sione’s comments on family pride present some nuance to the issue 

of winning and losing in sport. In this view, winning does not reflect an end in itself. 

Rather, winning presents a means to another end: making their family proud. One 

observation during the tag rugby programme captures this phenomenon. An older 

brother of one of the children playing on the field walked over to watch his younger 

brother play. The younger brother’s team was on defence 10 metres away from his 

own goal line. The younger brother heard his brother clapping loudly and cheering 

him on, and lowered his stance as he tracked the ball coming closer to his side of the 
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field. The younger brother’s team was stretched and the girl stepped inside of him as 

his brother watched from the sideline, still clapping with enthusiasm. From my 

perspective the younger brother gave extra effort to chase down the girl from the 

other team who had the ball, desperately diving to make the tag; but he just missed 

and the girl scored. The older brother walked away, and the younger brother who had 

dived to try to make the tag was on the ground; he appeared to be a little dejected 

that he had missed the tag in front of his brother, and even slapped the ground with 

his hand in disappointment. After a few moments the boy picked himself up off the 

ground as he watched his brother walk away, and carried on playing with his 

shoulders slumped forward. 

 From an SDT perspective this observation mentioned above supported the 

words of the children and show how closely connected feelings of competency and 

relatedness, and the theme of family pride is to some children. Thus some children 

view performing well and possessing adequate abilities in front of family members 

as a means to please their family. If a child’s parents or other family member are 

happy with their performance during a game then the child will often feel better 

about themselves, leading to improved feelings of competency (Brustad, 1993). 

However, as this observation shows if a child does not perform a task to a certain 

standard as signalled by a family member, they may feel disheartened and their sense 

of competence may be undermined. 

We just want to have a run 

Children were asked “what did you enjoy most about the competition?” 

Getting more playing time and having fun were the dominant responses. Children 

not only want to play but they want others to play and for playing time to be divided 
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more evenly among team mates. This notion of ‘fair play’ is reinforced by the 

responses of Fetu (aged 9), and Talia (aged 9), to the question – “If you were the 

coach what would you do differently?” 

Fetu: “Say if the game had to uh go for 15 minutes and then another 15 

minutes, and I had 40 in my team. I would let 20 go on and then when it is 

half time I’ll let the other 20 go on.” 

Talia: “Let people play fairly, like let people on the game so they all get the 

same amount of time.” 

The notion of ‘fair play’ emphasized by the comments above show an 

association between playing time and children having a sense of relatedness. 

Children want to feel like they belong, and are connected with others around them 

(Walters et al., 2015). They notice when they don’t get to play as much as others but 

also when others don’t get to play as much too. The level of playing time a child gets 

may even help to decide if they feel like a valued member of a team or not. This is 

revealed by Tamati’s (aged 10) response: 

Reon: “How does it make you feel that you don’t all get equal playing time?” 

Tamati: “Like I’m not a part of the team.” 

 Another child, Lily (age 9) showed similar emotions when asked the same 

question: 

Lily: “Makes me feel like I’m not important like the others.” 

 Lily’s feelings towards the lack of importance she felt when playing time was 

not equal, and Tamati’s feelings of exclusion from the team show the potential 

impact that un-equal playing time can have on a child’s feelings of relatedness.  
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Playing time was very important to children in this case study. Field 

observations conducted revealed that during the tag rugby programme every child 

was given the opportunity to play. Substitutions were regular throughout games, with 

coaches often seen giving the children coming off the field high fives and praise. 

During a few weeks of the early part of the tag rugby programme there was a larger 

turnout of children. This meant significant numbers of children on the sideline 

waiting to play and looking a little restless and bored. One of the facilitators running 

the programme grabbed a whistle and took those children waiting to play onto one of 

the fields not being used, divided them into two teams, and started refereeing a game 

for them. From an SDT perspective, the need for relatedness is a powerful one for 

these children. Interestingly, it is not only representative of just a need themselves to 

belong, but extends to empathising with their peers and friends. They want their 

friends to feel as though they belong also. 

Findings from this case study may also shed some light on children’s reasons 

for dropping out of sport. Children in this case study find enjoyment in playing sport, 

and if this enjoyment is taken away from them as Emma (age 10) suggested it would 

“probably make them not want to play anymore”. Similarly, Mary (age 8) believed 

“they’d leave”. These comments raise concern for how un-equal playing time may 

impact on a child’s intrinsic motivation to continue to participate in a sport where 

they get less game time than their peers. 

The impact of parent comments: “Be a little nicer!” 

Parents and coaches have a strong influence on the enjoyment of sport for 

children, as they provide emotional support, cheerleading, coaching, equipment, 

transport, fees (Green & Chalip, 1998), and often decide playing time. However, the 
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comments they make from the sideline can impact upon children’s enjoyment of 

sport. This can result in children feeling as though they are being told off, being 

criticised, or being told what to do. When discussing parent and coach comments, 

interview responses revealed the importance of tone of voice, such as those from Elai 

(aged 9): 

Reon: What about any of the other parents, do they say or do anything? 

Elai: [They] just tell us what to do. 

Reon: And how does this make you feel? 

Elai: Sometimes it’s annoying because they are like yelling at you. 

When the children were asked “Would you get your parents to do anything 

differently?” Jenny (aged 9) and Charlie (aged 10) alluded to a similar desire to 

change the way parents convey their opinions:   

Jenny: “Umm I want my mum to just express herself but not in a yelling 
way.” 

Charlie: “Be a little nicer. Talk nicer. Like say good job.” 

The way parents interact with their children in and around their sporting 

environment can have an impact on children’s feelings of competency. Not only by 

saying more positive things but also talking in a nicer manner, as the earlier 

comment by Charlie states. It is not only the things a parent says but the way they 

say it can either improve a child’s feelings towards how they perceive their own 

abilities when playing sport, enabling them to feel good about themselves or in the 

case of negative comments from parents, impacting upon their self-esteem (Walters, 

2011). 

Although instructional comments aren’t emotionally negative per se, if they 

are delivered in an overly loud manner (i.e. yelling or shouting), children can feel 

annoyed and become distracted from the sport that they are trying to focus on (Omli 
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& Wiese-Bjornstal, 2011).  Of course, sometimes being loud occurs in a supportive 

manner. During the last week of the tag rugby programme, there was a passage of 

play that resulted in many of the parents and supporters becoming excited on the 

sideline. A child’s skilful display of footwork to avoid many of the opposition 

players from tagging them left the parents in awe. They cheered noticeably louder 

during that short phase of play than any other time during the whole tag rugby 

programme. This may have been due to the last week of the programme being more 

of a ‘finals night’ and an increased element of competition was added. Charlie’s 

response supports the idea that children like hearing reinforcing comments from their 

parents as it makes them feel good about themselves. Madi’s (aged 10) reply offers a 

similar view:  

Reon: “What do they (parents) say when they come and watch you?” 

Madi: “Like good job, nice try, nice touch.” 

Reon: How does it make you feel when you hear some of these things? 

Madi: “Pretty happy, yeah.” 

There is a distinct association between a child’s sense of autonomy and the 

nature of the comments that parents make on the sideline. It is important for a child 

to be in control of their own thoughts and actions to allow them to grow and learn 

(Kidman, 2005). Children appear to want and need to be free to concentrate, away 

from comments that may have the best of intentions but often leave children feeling 

distracted. The response by Anika (aged 10) below emphasizes this: 

Reon: “What do they (parents) say when they come and watch you?” 

Anika: “Pass the ball, pass the ball!” 

Reon: “How does it make you feel when you hear some of these things?” 

Anika: “Annoyed because they keep talking to me while I am playing and 
focusing.” 
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If parents focus on a losing outcome, children may not feel very good about 

themselves. This can be seen from the comments by Caleb (aged 11): 

Reon: “What about after a game where you lost, what do your parents say?” 

Caleb: “You could have won.” 

Reon: “How does hearing this make you feel?” 

Caleb: “Disappointed, I mean sad.” 

Comments that have a focus on winning, losing and avoiding mistakes may 

lead to lower perceptions of competence (Holt et al., 2008), and appear to impact not 

only on children’s enjoyment but their desire to keep participating (Grant & Pope, 

2004). From an SDT perspective, the need for competency for the children in this 

case study is important. The comments made by a parent can either facilitate this 

competency – helping children to feel good about themselves and their abilities, or 

hinder it – lowering a child’s self-efficacy and belief in their own abilities. 

Observations of parent and coach comments over the course of the tag rugby 

programme were largely instructional in nature: 

Coach: “Spread the ball.” 

Parent: “Chase it all the way up there.” 

Coach comments observed and recorded within the field notes over the 

competition tended to be made up of instructional comments, with the occasional 

reinforcing comment. Whilst parent comments were a mix of both instructional and 

reinforcing, they tended to lean more towards reinforcing comments. Comments 

from coaches tended to be more frequent than parents comments. These parents 

tended to only comment or cheer when a try was scored or a good passage of play 

took place, but coaches’ comments occurred consistently throughout games. 
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Based on the researcher’s observations of the tag rugby programme, the 

sporting environment created by adults did not appear to put undue pressure on the 

children to win. Parents seemed more interested in their children playing and 

enjoying themselves than if their team won. However, there was a relatively high 

level of instruction offered, which can reinforce for children that it is important to 

play the game ‘well’, and can reinforce outcome over process. Overall, apart from 

the instruction, children were not told off, and the tag rugby programme provided a 

space where children were given the freedom to just play, make mistakes, and learn 

from them. Fresh fruit was available most weeks of the programme which allowed 

for children to consume a healthy food option before games started. This also gave 

the children the opportunity to socialise and play with their peers whilst they ate. 

Overall, a positive social experience was created in this programme. However, the 

children offered insight into the nature of comments that they value from both 

coaches and parents when they are playing their sport. 

The perspectives of parents 

Sport – a vehicle for personal development 

In most cases, emotional support provided by parents serves as a precursor 

for children’s enjoyment of sport (Brustad, 1988). This strong influence of parents 

over the early experiences of sport for their children makes gaining an insight into 

parent’s experiences of their child’s sport noteworthy. Parents want their children to 

play sport as they believe it will help them develop as a person (Wiersma & Fifer, 

2008). The feeling that personal development through sport was important emerged 

from the parent interviews: 

Reon: “Do you think it is important for your child to play sport?” 
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Parent #1: “Yip. I believe it is important for them to play sports. It teaches 

them a lot actually. Um just in them finding the way that they are. I think it 

teaches them a lot to become better people through sports. That’s what I 

believe.” 

Parents viewing sport as a vehicle for personal development for their children 

is not a new theme (Wiersma & Fifer, 2008). Research does suggest to support the 

learning environment promoted through sports can have positive influences on a 

child’s personal development (Bailey et al., 2004; Mutrie & Parfitt, 1998; Petitpas, 

Cornelius, Van Raalte, & Jones, 2005). The remarks of another parent interviewed 

during the tag rugby programme further confirm the importance of personal 

development through sport: 

Reon: “Why do you want them (your children) to play sport?” 

Parent #1: “Um, I think for me. Growing up playing sport you get this 

competitive edge right, and you want to see your kids succeed or be happy 

just like you were [...] Make them better than what they used to be, and to see 

an end result in them ya know. Which is basically champions really. Um not 

so much on the sports field but just as a person [...]” 

It is believed that not only by participating in one sport but by sampling 

many others, children can further develop as a person (Côté et al., 2009). Côté et al. 

(2009) acknowledge this exposure to multiple environments and people as a way for 

children to experience different social interactions with peers and adults, further 

developing their emotional and social skills. Parents often recognise this, for 

example: 
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Reon: “Do you encourage your child to just play and focus on one sport or to 

try out multiple sports?” 

Parent #2: “Just, do multi. Try any sports you can be good at like touch, tag, 

league, footy, yeah. 

Reon: “Why, why do you encourage that?” 

Parent #2:”Just want them to be the best really. To develop themselves, 

yeah.” 

When asked the same question another parent further elaborated: 

Parent #1: Uhh, no I get my kids to play as many sports as they can. Um.. I 

grew up playing many different sports from basketball, cricket, to tennis, to 

rugby, to league, and I believe my kids should be doing the same as what I 

was entitled to [...] Um I’m not one to just hold them to one sport, it’s I guess 

you are suffocating them from every other sport that’s available, and they 

might find something that they really enjoy ya know, and it may not be that 

sport that you have chosen for them. So it helps the kids make choice for 

themselves too. 

 These examples above show that these parents are aware that their children 

are autonomous individuals, reinforcing research into the importance of autonomy in 

relation to sport as a means for personal development. Providing children with the 

freedom and choice to play different sports, and having control over what sport they 

ultimately decide to play is seen as being important from these parents’ standpoint. 

The value of winning 

In line with parents’ views on the developmental benefits of sport, parents 

also recognise that children play sport mainly because of the social aspect, such as 
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being with friends (Coakley et al., 2009; Meisterjahn & Dieffenbach, 2008). 

However, parent attitudes about winning are likely to impact their children in some 

shape or form, if parents recognise the value of winning (Heeren & Requa, 2001). 

This tension between winning and enjoyment emerged in the following exchanges:  

Reon: “What does your child enjoy about sport?” 

Parent #3: “Uhh most of it is practically hanging out with his mates. Um he 

enjoys basically whatever his mates are into, they’ll do it together and 

they’re happy. Um, I think second to that it’s, they enjoy winning most 

definitely [...]” 

Reon: “What do you say after a game they have won?” 

Parent #4: “The games they have won I say well played [...] Yeah I suppose 

when you win a game because that’s what’s um, as a parent kids know you 

are overwhelmed with a win, and uh everyone goes into the game to win. No 

one goes into a game to lose the game.” 

This value placed on winning by parents can have implications on a child’s 

feelings of relatedness and competence. As exhibited above, children are adept at 

noticing how their parents feel and act, particularly if these actions are as a result of 

their actions. From an early age children tend to engage in role-modelling behaviour 

in relation to their parents (Fredricks & Eccles, 2004). It should be seen as no 

surprise that if children sense that when they win their parents are overwhelmed with 

happiness, they may associate winning as a way to please their parents and make 

them happy. Conversely, if a child senses that their parents are displeased when they 

don’t win, they will associate a loss with disappointing their parents. This need to 
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feel a sense of belonging (Deci & Ryan, 2000) may help to explain why some 

children place such a high value on winning. 

Observations of the tag rugby programme revealed that parents’ comments 

were generally positive after games. When their child had lost, parents tended to be 

more reassuring to their children. Sometimes comments were entirely unrelated to 

the game, and were just the parent telling the child to go get some food from the 

sausage sizzle or to go get some fruit before they left to go home. A brief 

conversation witnessed during the observations, related to when a parent had arrived 

to the game late. The first question the parent asked was about winning, which 

reaffirms the earlier findings on parent’s perceived importance of winning. Whilst, 

the child’s reply supports the findings of the focus group interviews, that winning is 

not an over-riding concern for children:  

Parent: “Hi, how are you? Are you winning?” 

Child: “Yes, I think so.”  

We enjoy it just as much as our children do 

Parents value their children’s game time, and enjoy watching them play 

sport. Most of the parents interviewed said they would feel angry if their child 

played much less than other children in their team. This is highlighted below: 

Reon: “How would you feel if your child was always on the bench or played 

much less than other children on their team?” 

Parent #3: “[...] Yeah it would make me angry, to be honest [...] Ya know 

you don’t come to the game to watch your child stand on the sideline. Ya 

know you just don’t, it’s. Unless you are just happy to stand there and watch 

them ya know support the team, that’s fine by me but as a parent that’s not 
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what I came to sports for. I came to watch my son on the field giving it a go, 

so yeah.” 

Similar to findings by Wiersma and Fifer (2008) this case study presents the 

idea that a child’s level of playing time may influence not only the child’s enjoyment 

but also their parents. This idea was reflected by each parent interviewed. When 

asked the same question another parent answered: 

Reon: “How would you feel if your child was always on the bench or played 

much less than other children on their team?” 

Parent #2: “I would feel disappointed really. If they put them on the field for 

say five minutes, and then off. Five minutes in the first half and then five 

minutes second half, not really much game time ay. Yeah I know the feeling, 

when some parents are watching cause I’m a coach as well, I coach kids as 

well, and I know the feeling of parents when I sub them (their children). I try 

to balance them out, the game time on the field [...]” 

 Parents’ enjoyment from seeing their child play sport reveals a strong 

relationship with parents’ feelings of relatedness towards their children. The findings 

suggest the child’s sports environment provides a stage for parents to not only enjoy 

their child playing sport but also share in their sports experience. 

Insider researcher field notes 

  The purpose of these insider researcher observations and field notes were 

threefold: to observe the children’s sporting environment of the tag rugby 

programme, to observe the Good Sports community module, and to observe how the 

tag rugby programme operated behind the scenes. Observations and key themes to 

emerge are reported below with regards to the Good Sports community module, and 
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from behind the scenes of the tag rugby programme. Observations of the children’s 

sporting environment are not included in this section of the findings, as they are 

already interspersed throughout findings from the children’s, and parent’s 

perspectives. It was discovered through these insider researcher observations that for 

a programme to be successful whoever engages with the community must be 

equipped with cultural quotient. 

Observations of the tag rugby programme 

 The focus of this case study was a 12-week urban-based community led tag 

rugby programme. Those who participated in the tag rugby programme were 

separated into different grades based on their age; these included an under-8s, under-

10s, youth (13-17 years), and an open grade. Observations from this case study 

focused on the sporting environment experienced by those children participating in 

the under-8s and under-10s grades.  

 Every week before games children were seen socialising with their friends, 

dancing, eating fruit, and chasing each other. When games began this playful nature 

was still present, as children’s laughter regularly filled the air, and many smiles were 

seen running around the field of play. Even when children made mistakes they 

tended to still have a smile on their face. In one instance when a girl playing in an 

under-8s tag rugby game played the ball instead of handing the ball over to the other 

team, the girl, her team-mate, and the opposition all laughed and carried on playing. 

This observation shows that children seemed to be under minimal pressure from 

parents whilst playing, and the environment was largely friendly in nature and not 

competitive.  
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In general most parents were less concerned with their children’s team 

winning and were heard to be pleased that the tag rugby programme gave their 

children the opportunity to run around, play sport, and socialise. Throughout the 12-

week tag rugby programme coach and parent comments observed tended to be a mix 

of both instructional and reinforcing, with coaches comments leaning towards 

instructional, and parents comments towards reinforcing. Parents enjoyed watching 

their children play during the tag rugby programme that they were seen to be 

disappointed when their children’s games ended, and heard requesting more games 

for their children to play. The overall reaction to the tag rugby programme from the 

parents was a positive one, many enjoyed the sense of community produced, and 

praised the safe environment that was created for the children to play.  

Observations of Good Sports Community Module 

 The Good Sports community module occurred during the last week of the 12-

week tag rugby programme. The developer facilitated the module for four parents, 

and three teenagers also attended. In line with transformative learning approach, the 

developer used the powerful stories of overbearing parents displayed in the Trophy 

Kids US video to create a ‘disorientating dilemma’. Combined with questions to 

prompt reflection and discussion, the video was used as a catalyst for sparking 

awareness of a person’s behaviour. Good Sports community modules are aimed at 

educating key adult influencers with regard to appropriate ways to engage in the 

children’s sporting environment. 

The Good Sports messaging did not appear to resonate with the participants. 

Whilst the session prompted some good discussion between the participants, and 

those parents in attendance agreed with the key messages of Good Sports, they 

ultimately believed that you play sport to win. The Good Sports organisation 
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reflected on the modules and acknowledged that it is important when working with 

communities, sport organisations need to consider working with people who are 

known to that community, have mana, or be equipped with the cultural quotient to 

enable them to optimise their effectiveness. In Māori culture mana in broad terms is 

about prestige, power and status (Moeke-Pickering, 1996). Earley and Ang (2003) 

refer to cultural quotient as an individual’s capability to relate and work effectively 

across cultures – this can include national, ethnic, and organizational. Working in 

communities without any of these traits may result in participants not feeling 

comfortable enough to share more delicate issues as they might struggle to relate to 

the person or view them as an outsider.  

Furthermore, three teenagers were invited to participate in the Good Sports 

community module conducted with parents. When the topic shifted to winning the 

three teenagers were at first tentative to share their thoughts to the discussion but 

once one teenager was prompted to speak the other two were eager to join in and 

voice their opinion. Once the teenagers had spoken, one parent was quick to praise 

how he enjoyed hearing the teenagers “fresh perspectives”.  Similar to the remark by 

Tai during one of the children’s focus groups, two of the teenagers made comments 

that it was all about having fun with their mates. 

Importantly, views from parents after the community module highlight an 

underlying tension in this community. While there is an agreement that fun, 

socialising and play are important parts of the sports environment, there also seems 

to be an implicit pressure on children to perform as a way of making your family 

proud. Quite simply, my informal conversations and observations reveal that sport is 

predominantly about playing well and striving to win.  Despite scenes of free play 

throughout the tag rugby programme, some parents at the community module shared 
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afterwards the importance of a focus on performance with the facilitators of the tag 

rugby programme: “the reason kids have to perform is the family name.” Some 

parents even felt the strict parent approach modelled in the Trophy Kids car ride 

scene was “normal” and “the way” parenting is done. One parent from the Trophy 

Kids video who pushed his child throughout childhood and teen years to strive to 

become a top basketball player, ultimately ending in feelings of resentment from the 

son towards the father as he got older. 

Conclusion 

The observations of children’s experiences and analysis of children’s and 

parent’s interview responses would appear to confirm previous research with 

children. Children play sport primarily to have fun and to be with their friends. An 

interesting additional finding from the current case study is that these children are at 

the age and developmental stage when they themselves start to identify with 

outcomes and winning, which appears to clash with their pure desire for fun. Making 

their family proud is important to them and seen to be achievable through 

performance and winning. This highlights the significance of parents and family in 

shaping children’s perspectives of sport. Overall, although the tag rugby programme 

was a family oriented programme, with a focus on fun, it is also apparent that the 

notion of sport as a competitive enterprise is somewhat entrenched.  

Key findings from this case study are that children want to play and parents 

want to watch their children enjoying themselves, but results matter. Children don’t 

place a great deal of importance on winning but recognise that their parent’s take 

pride in their performance. Consequently, children at this age may start to buy into 
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the view that winning is a way to make their family proud of them. The notion of 

‘fair play’ is displayed by children wanting their parents to “be a little nicer” with 

their comments to all children, even opposition players, and focus less on winning 

and mistakes. 
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Chapter 5: Discussion 

The purpose of this case study was to capture the perspectives of both 

children and parents who were involved in a tag rugby programme where the parents 

had been exposed to a Good Sports community module. In the previous chapter data 

from focus group interviews (with children), individual interviews (with parents), 

insider researcher observations, informal conversations, and field notes were 

analysed using an inductive thematic analysis following recommendations by Braun 

and Clarke (2006). This process was undertaken to align with a qualitative 

descriptive methodology, and provide a straight description of events, with minimal 

interpretation (Sandelowski, 2000). Self-determination Theory SDT (Deci & Ryan, 

2000) was then used as a theoretical lens to further examine the data. 

Each of the dominant themes uncovered in the previous chapter will be 

discussed in more detail with the discussion drawing upon previous research in 

relation to the findings. In staying true to an instrumental case study approach as 

advocated by Stake (1995), it is re-emphasised that these findings are not proposed 

to be generalizable to a larger population, although findings from this case study may 

be used by the reader to provide potential further insight and develop understanding 

of children’s experiences of organised sport. 

The perspectives of children 

Having fun 

Fun was the dominant theme to emerge from this case study in relation to 

why children play sport. Throughout focus group interviews the children in this case 
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study spoke repeatedly about fun. Even when asked “If you were the coach what 

would you do differently?” one child Julian (age 10) answered: 

Julian: “Let them have fun.” 

The findings presented on this theme of fun support previous research 

internationally and in New Zealand that having ‘fun’ is the primary reason for 

children participating in sports (Petlichkoff, 1992; Walters et al., 2015). Although 

published over two decades ago, a systematic review by Petlichkoff (1992) discussed 

many points still relevant today, reporting insights from more than 10,000 young 

people aged between 10-18 years from 11 cities across the United States who 

discussed their feelings about their sport involvement. The results highlighted that: 

participation in organised sport declines sharply as children get older; “fun” is the 

key reason for involvement and “lack of fun” is one of the primary reasons for not 

continuing; winning plays less of a role than most adults would think; and not all 

athletes have the same motivations for involvement. The findings of this current case 

study indicate that little has changed in 25 years; children play sport primarily 

because they enjoy it. 

The more recent study by Walters et al. (2015) utilised focus group 

interviews with a total of 30 children aged between 6-11 years to examine how adult 

behaviours can affect children’s enjoyment of sport. Walters et al. (2015) study may 

provide a more similar context to this case study than the study reported by 

Petlichkoff (1992) due to the similar age group of participants and geographical 

location – New Zealand. Those children involved in the study by Walters et al. 

(2015) spoke of sport primarily being a source of fun. The prevalence of this theme 

is voiced by many of the children involved in this case study, and throughout 
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children’s sport literature which should emphasise the importance of creating an 

enjoyable sporting environment for children.  

Additionally, children participating in this case study placed little importance 

on winning. During the focus groups children were asked about the importance of 

winning to them, David (age 8) responded that it was “not that important”, and 

emphasized that to him it was more about team work than winning or losing. This 

further mirrors findings from Visek et al. (2015) and Walters et al. (2015). Fun 

means different things to different people, and Visek et al.’s study of fun in youth 

sports ranked 81 separate ways of defining fun, of which ‘winning’ was rated 

number 30. Some parents interviewed also acknowledged this, as shown by the 

response below: 

Reon: “How important is winning to you?” 

Parent #4: “Winning doesn’t really matter, as long as the kids have fun, 
yeah.” 

The observations and informal conversations conducted with parents on the 

sidelines during the tag rugby programme confirmed this. Overall, most parents were 

less concerned with their children’s team winning and were heard to be pleased that 

the tag rugby programme gave their children the opportunity to run around, play 

sport, and socialise.  

As noted, different children derive fun from different things. As results from 

this case study show, the children interviewed derived fun predominantly from their 

social interactions with friends and team-mates whilst playing sport, and the sheer 

enjoyment of running and playing. The social environment that sport promotes 

enables the formation of strong connections with other people. It is this facilitation of 

a person’s basic need for relatedness – as discussed by Deci and Ryan (2000) – that 
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can impact on children’s sporting experiences, through the supporting of an 

intrinsically motivating environment. A child’s level of intrinsic motivation, where a 

person performs an activity purely for the enjoyment of the activity in the absence of 

any external regulators, has been identified as the most powerful form of motivation, 

with low levels of intrinsic motivation seen to be predictive of an athlete’s intentions 

to dropout of sport (Calvo et al., 2010). This ‘pure’ enjoyment of playing was 

viewed as a significant reason why some of the children in this case study found 

sport to be fun. 

“Because your family members will be proud of you” 

 The theme of family pride appears to be a new finding to arise from this case 

study on the topic of research into children’s sport. In this case study comments by 

children during focus group interviews revealed that children have strong feelings 

towards winning, individual performance, and family pride. This relationship 

between family pride and winning presents the notion that some children may view 

winning as a means of making their family proud of them. Atkinson (1964) proposes 

that the motivation to achieve is a learnt drive that is a result of two opposing forces: 

the need to succeed and the need to avoid failure. It is this drive to succeed which is 

fuelled by hope and pride. Although the work of Atkinson (1964) is dated, findings 

from this case study demonstrate this link between pride and success, with some of 

the children participating in this case study discussing their motivation for winning 

was to make their family proud. 

Research on this notion of family pride in sport is scarce, particularly among 

literature on children’s sport. Tamminen et al. (2016) explored the accounts of 

emotions as social phenomena among Canadian varsity athletes, reporting that 
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athletes may feel pride as a group-based emotion due to the function of his or her 

identity as a team member, and this group-based emotion may not need to occur in 

the presence of others. Tamminen et al. (2016) suggest that emotions such as pride 

should be viewed as social and relational, instead of treated as manifestations in the 

individual. It should be noted that this study by Tamminen et al. (2016) looked at 

athletes aged between 18-26 years. Therefore, it is noted with caution when 

comparing their findings with the findings from this case study with children aged 

between 7-13 years. A further caution may be that Tamminen et al. (2016) discuss 

pride in terms of internal pride (pride in oneself) and external pride (pride in ones 

team-mates), as opposed to pride that is presented in this case study, which pertains 

to pride as more of an external motivation that children view to satisfy their need to 

feel competent in front of their parents and other family members, and a sense of 

relatedness with them. 

This drive for basic psychological needs satisfaction as discussed by Deci 

and Ryan (2000)—where a child is inherently motivated to satisfy their fundamental 

needs for competency, relatedness, and autonomy—is perhaps evident throughout 

this theme of family pride. To satisfy the needs of competency and relatedness 

children may feel that they need to either win or perform well, or both in front of 

their parents and family. This highlights the significance of the motivational 

environment created by coaches and parents. An environment which encourages 

children to strive to impress others is not reflective of the autonomy-supportive 

climate advocated by Mageau and Vallerand (2003). Breslin et al. (2017) conducted 

a cross-sectional study on 211 children aged 8 and 9 years from areas of low socio-

economic status to determine the influence of psychological need (competence and 

social relatedness) satisfaction on physical activity levels and well-being. Their 
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findings showed that athletic competence and parental relatedness positively 

predicted children’s well-being and physical activity levels. Breslin et al. (2017) also 

suggest that parental involvement may offer the opportunity to increase children’s 

physical activity levels, and well-being. This suggestion by Breslin et al. (2017) 

offers some insight into the importance of creating an autonomy-supportive 

environment to facilitate longer-term involvement in sport for children. 

The notion of pride is more prevalent in literature relating to children’s 

education (Pekrun et al., 2004; Valiente, Swanson, & Eisenberg, 2012), particularly 

the premise that pride in one’s ethnic or cultural heritage is associated with  

increased academic achievement (Byrd & Chavous, 2009). Valiente et al. (2012) 

discuss children’s feelings of pride in their achievement in particular academic 

subjects can predict performance in those subjects, with high feelings of pride in a 

student’s achievements being positively correlated with higher academic 

performance. Similarly, Pekrun et al. (2004) show that pride positively correlates 

with students’ academic self-efficacy, academic interest and effort, and overall 

achievement. These authors’ findings, although in an educational context, could 

provide some insight into feelings of pride and sport performance, as well as pride 

and longer term involvement in sport.  

Although relating to education, Pekrun et al. (2004) present a positive 

correlation between pride and a student’s academic self-efficacy. This is emulated in 

children’s sport research by Brustad (1993) who mentions that as well as affecting a 

child’s physical activity choices, parents also to some degree impact on a child’s 

perceived self-competence, self-efficacy, and perceived control. The observation in 

this case study of the boy showing extra effort to chase down an opposition player in 

front of his older brother, and feeling dejected on the ground after missing the tag, 
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suggests a link between a child’s feelings of competency and the theme of family 

pride. However, as further research into family pride is needed in relation to 

children’s sport, the connection between a child’s competency and family pride can 

only be implicitly inferred by this case study. This highlights the lack of literature 

around the notion of family pride, and presents an avenue for future researchers to 

explore in relation to children’s sport.  

The notion of family pride is potentially problematic. For these children 

participating in sport, the desire to make their families proud could be argued to be a 

form of external motivation. As noted by Deci and Ryan (1985), introjected 

regulation occurs when people take on regulations to their behaviour and is therefore 

internally driven; however, it does not originate from the self and is therefore 

considered not to be self-determined. What this means for these children is that if 

they are not ‘successful’—playing well, winning, or scoring—then they may 

experience feelings of low self-worth or esteem as they may feel as though they have 

let their parents down. 

We just want to have a run 

 As the case study findings show, children just love playing sport. However 

children not only want to play but want others to play and for playing time to be 

equal. This notion of ‘fair play’ was a strong theme to emerge in a previous New 

Zealand study by Walters et al. (2015), where children felt it was important that they 

got equal opportunities to experience equal game time irrespective of gender or 

ability. They also wanted to have the opportunity to try different positions. Coaching 

practices driven by an overriding focus on winning were perceived as being unfair, 

and as far as these children were concerned, sport needed to be fair. 
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In this case study, during focus groups, children were asked if they wanted to 

try different playing positions; many of the children said yes or nodded their head. 

Interestingly, when these children were asked “how does it make you feel if you 

can’t pick your positions?”, some of the children voiced that they would rather be on 

the field in a position they didn’t particularly like than not playing at all. This is 

illustrated by the words of Jasmine (age 8) below: 

Jasmine: “Um yeah ok, depending on what position.” 

Reon: “What if you got a position you hated?” 

Jasmine: “At least you are playing.” 

Observations from the tag rugby programme confirm that children are eager 

to play, often asking their coaches on the sideline if there was enough time for them 

to go back on the field and play. 

 In relation to a child’s enjoyment of sport, Burnett (2001) alluded to the fact 

that children can become frustrated with a lack of playing time and an overemphasis 

by coaches on winning. Other studies have also concluded that a lack of playing time 

is one of the main reasons why children dropout of sport (Fraser-Thomas et al., 

2008; Sarrazin et al., 2002; Weiss & Petlichkoff, 1989). Therefore, it would seem to 

be fundamentally important that coaches and parents recognise that whilst children 

do enjoy winning, it might also be important to them that other children are not 

treated unfairly in order to achieve this. Findings from this case study mirror similar 

findings from studies on children’s reasons for dropping out of sport. Petlichkoff 

(1992) argues that the structures of organised sport are such that only the strong 

children survive, often leaving less skilled children sitting on the bench or being cut 

from the team completely so that the more skilled children can contribute to the 

team’s success.   
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The amount of playing time a child receives can have more than just an 

impact on a child’s enjoyment of sport, Canning (2007), suggests that experiences 

from playing can increase the level of empowerment and autonomy in children. This 

presents an association between a child’s level of autonomy and their amount of 

playing time. Ultimately, children want the freedom to just play (Fraser-Thomas et 

al., 2008), and without the pressures of winning. It has been shown by Reeve and 

Deci (1996) that not only does pressuring people to win by establishing competition 

within a controlling context lead to less intrinsic motivation, but also that perceptions 

of one’s own autonomy can mediate this effect. This may in part help to explain why 

a child may choose to continue to play for a team with a strong emphasis on 

winning, quite simply because they are getting playing time. 

The impact of parent comments: “Be a little nicer!” 

What parents and coaches say holds great importance to children. The New 

Zealand study by Walters et al. (2012) found that coaches’ comments on the sideline 

at children’s sports games tend to fit one of three high level categories; positive 

(reinforcing or hustle), neutral (instructional, questioning, or other), and negative 

(correcting, scolding, sarcasm, or contradicting), with 50% of comments being 

instructional or negative. In this case study, coach and parent comments observed 

over the tag rugby programme tended to be a mix of both instructional and 

reinforcing, with coaches comments leaning towards instructional, and parents 

comments towards reinforcing. The comments observed were predominantly situated 

in the positive and neutral categories, as determined by Walters et al. (2012), whilst 

not many negative comments were observed throughout the tag rugby programme. 
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 Similar to the findings in this case study, Omli and Wiese-Bjornstal (2011) 

investigated parent-spectator behaviour at youth sport events in the United States, 

asking children aged between 7-14 years to describe how parents actually behaved at 

youth sport events, and how they wanted parents to behave. Three parent ‘roles’ 

emerged from the data – supportive parent, demanding coach, and crazed fan. 

Generally, participants believed that parents should not coach from the sideline 

because in relation to sport children should listen to what the coach says rather than 

what parents say. The children also indicated that parents need to control their 

emotions during youth sport events to avoid acting like a ‘crazed fan’. Children 

preferred it when parents engaged in attentive silence, encouragement, and praise 

behaviours. When it came to cheering, children wanted parents to display empathy 

by cheering both teams so everyone has fun, and not cheer so loud as to make other 

children feel bad. This also draws parallels with the earlier described notion of ‘fair 

play’, showing that social factors in children’s sporting environments can have an 

effect across multiple themes presented in this case study. Children in the study by 

Omli and Wiese-Bjornstal (2011) didn’t like it when parents argued, blamed, yelled, 

said mean stuff, and fanatically cheered. This is emulated in this case study when 

Jenny (age 9) and Charlie (age 10) talked about wanting their parents to express 

themselves “but not in a yelling way”, and to “be a little nicer”.  

Comments made by parents that have a focus on winning, losing and 

avoiding mistakes may reduce a child’s feelings of competency in their own skills 

(Holt et al., 2008). Deci and Ryan (2000) believe that the need for competence is 

perhaps the most straightforward psychological need, because a child that is 

interested and open can better adapt to new challenges in changing contexts. By 

moving the focus away from winning and avoiding mistakes parents can remove the 
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pressures a child may feel to perform (Petlichkoff, 1996). Ross, Mallett, and Parkes 

(2015) recommend that the removal of pressure and expectations that a child feels 

may be enough to stop some children from dropping out of sport. High parent 

expectations, pressure, and criticism have been correlated with increased stress, fear 

of failure, drop-out, lowered intrinsic motivation, reduced enjoyment, less belief in 

competence, and lower self-esteem in children (Brustad et al., 2001; Sagar & 

Lavallee, 2010; Wankel & Kreisel, 1985). This can be related to when Caleb (aged 

11) talked about feeling sad and even associated feelings of disappointment when his 

parent’s comments focussed on winning after a game that he had lost. Caleb’s 

comments about how parental pressure to perform and win affected him help to 

demonstrate the potential impact that parent’s, whose comments focus on winning, 

can have on their children. 

Not only the things parents say but the way they say it can either improve a 

child’s feelings towards how they perceive their own abilities when playing sport, 

enabling them to feel good or bad about themselves (Walters, 2011). Omli and 

Wiese-Bjornstal (2011) state that children often become embarrassed, annoyed, and 

become distracted when parents comments are delivered in an overly loud manner 

(i.e. yelling or shouting). This is reiterated in this case study when Ben (aged 9) 

mentioned during a focus group that parents on the sideline during his games would 

regularly yell “pass the ball, pass the ball!” as he played. This often would lead to 

Ben becoming “annoyed because they keep talking to me whilst I am playing and 

focusing”. Therefore, parents should heed this advice from children like Jenny, 

Charlie, and Ben in relation to what they like to hear, and how verbal comments are 

relayed to them. 

The perspectives of parents 
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Sport – a vehicle for personal development 

 The value of sport participation has gathered some empirical support, 

however there is evidence that involvement in sport can have a negative effect on 

children and adolescents (Danish, Petitpas, & Hale, 1993). The difference between 

whether sports build character or undesirable behaviours has less to do with the 

playing of the sport and more to do with the philosophy of the sport organisation, 

quality of coaching, nature and degree of parental involvement, and participants’ 

individual experiences (Petitpas & Champagne, 2000; Smith & Smoll, 2002). 

Although research on the effects of sport participation on youth development is not 

conclusive, there is considerable empirical support for the type of learning 

environment sports facilitate that is conductive to fostering self-esteem, persistence, 

resilience, and skill development in children (Bailey et al., 2004; Mutrie & Parfitt, 

1998; Petitpas et al., 2005). Findings from this case study support the perspective 

that sport participation can facilitate a learning environment for development in a 

range of domains. For example, Manu (aged 9) mention playing sport to “get faster”, 

and Sefina (aged 8) stated feeling “sort of happy because there is always another 

time” after playing games where she had lost. These responses by some of the 

children involved in this case study present a positive association between sport and 

youth development, with these examples relating specifically to skill development, 

persistence, and resilience.  

Parents want their children to play sport as they believe it will help them 

develop as a person (Wiersma & Fifer, 2008). This view was shared by the parents 

involved in this case study. Throughout individual interviews, parents talked about 

sport as a way for their children “to develop themselves”, and “become better people 

through sport”. Using sport to foster personal development is a prevalent theme 
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evident throughout literature on the topic of children’s sport (Brady, 2004; Caine & 

Krebs, 1986; Petitpas et al., 2008). Petitpas et al. (2005) reviewed literature on youth 

development through sport, and provided a framework for planning youth sport 

programmes that are structured to promote psychosocial development in participants. 

The review by Petitpas et al. (2005) presents concerns for the belief that sport 

participation teaches skills and attitudes that are important for adult life, suggesting 

that the emphasis on winning at all costs exhibited in youth sport has a detrimental 

effect on a young participant’s psychosocial development. Four potential areas of 

concern for children’s personal development through sport include: overbearing 

parents, questionable coaching tactics, losses in self-esteem, and high youth sport 

dropout rates. However, Petitpas et al. (2005) argue that if children’s sporting 

environment includes coaches and parents that focus on effort, self-improvement, 

and intrinsic motivation, then there is considerable support for the notion that youth 

sport participants in this environment are most likely to display a strong work ethic, 

persist in the face of failures or disappointments, and commit the time and effort 

necessary to foster intrinsic motivation and develop positive life-skills. As noted by 

Parent #1 – “Just, probably just the environment and the team [...] Good behaviour, 

good on the field and off the field as well”.  

 Sport presents many opportunities for children to learn, grow, and develop 

(Petitpas et al., 2005). The study by Visek et al. (2015) of fun in youth sports ranked 

“learning and improving” as number 4 out of 81 separate ways children defined fun. 

This is confirmed by findings from this case study, as can be seen in the exchange 

between the interviewer and Saia (age 8) below: 

Reon: “How important is winning to you?” 

Saia: “5/10.” 
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Reon: “Why do you say that score?” 

Saia: “I don’t really mind winning and losing.” 

Reon: “You don’t really mind, why’s that?” 

Saia: “Um because our team always loses.” 

Reon: “How does that make you feel?” 

Saia: “Alright. Like, I can do better.” 

  
Parents interviewed also shared this same importance of personal 

development over winning: 

Reon: “Um how important is winning to you?” 

Parent #4: “To be honest it’s not about winning really. It’s more [...] 

encouraging and having fun out there, than winning [...] just help them 

develop to be able to understand winning and losing, as long as they are 

displaying good sportsmanship really.” 

 Côté et al. (2009) highlight two pathways from childhood to elite sport 

participation – the early specialisation route, and the early sampling model. The early 

specialisation pathway focuses on a high volume of deliberate practice in a single 

sport. The early sampling model involves exposing children to a broad range of 

sports, and is seen by many authors as the more preferred pathway for developing 

more positive outcomes for children (Côté et al., 2009; Schmidt & Wrisberg, 2000). 

Sampling different sports at an early age for children can be important because the 

exposure to different physical and tactical skill sets, and social interactions that being 

involved in different sports and sporting environments provide for children (Côté et 

al., 2009). This is displayed by some parents from this case study who talked about 

wanting their children to “try any sports you can be good at”, and believing that their 

kids should be entitled to have the freedom they experienced when they were young 
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and “not just hold them to one sport”. This freedom and autonomy reflected by these 

parents’ comments to allow their children to choose the sport they play can be 

positive to a child’s experiences of sport, as too much involvement from parents has 

been shown to have a negative impact (Hellstedt, 1988). Deci and Ryan (2000) view 

this freedom as an essential aspect of healthy human functioning, and this perceived 

autonomy is required for motivation to be intrinsic. 

The value of winning 

The notion of winning is deeply embedded at all levels of sport (Cumming, 

Smoll, Smith, & Grossbard, 2007). It is a complex notion, as children can start to 

identify positive outcomes with winning and ‘success’. Although parents see sport as 

a vehicle for personal development for their children, results presented in this case 

study show that parents are also aware of the value of winning and being a winner. 

These parent attitudes about winning are likely to impact their children in some 

shape or form (Heeren & Requa, 2001). This may be of some concern because 

children do not identify winning as a major reason for enjoyment in sport (Cumming 

et al., 2007; Meisterjahn & Dieffenbach, 2008; Visek et al., 2015). In sports, winning 

is commonly associated with success and losing with failure (Cumming et al., 2007). 

The idea of being a winner is seen by many parents as a precursor for success in later 

life. Parents from this case study share this same view about being a winner, with 

one parent describing sport as a way to turn children into “champions” both on and 

off the field. There are some who argue about the association between losing and 

failure, instead viewing losing as an opportunity for a child to grow and learn (Barth, 

1966). Therefore, parent’s views towards the notion of winning and the perceived 

importance it holds for children could be a reflection of a parent’s own attitudes 

(Gerber, 1998), rather than the child’s. Findings from this case study present another 
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interesting dynamic for why children may perceive winning as being important, the 

theme of family pride as discussed earlier – where children may view winning as a 

way to make their family proud of them. 

 Research on the value of winning by Heeren and Requa (2001), used 

observations and interviews with a girls high school field hockey team in the United 

States to investigate the values gained through their participation in sport. Due to the 

team’s lengthy record of success, the main value discovered was winning. Contrary 

to many other authors who tend to emphasize more negative consequences of having 

a high value placed on winning, Heeren and Requa (2001) suggest that winning can 

have generally positive results for not only the players but the wider community. The 

winning tradition exhibited by the team helped to draw players to the team, and 

garner interest from the parents. The study by Heeren and Requa (2001) discovered 

the spirit of togetherness was a dominant attitude exhibited by players, which helped 

to create a strong family orientated environment. Contrasting with findings from this 

case study and previous research (Meisterjahn & Dieffenbach, 2008), some of the 

players in Heeren and Requa's (2001) study mentioned that they would rather be on a 

“really winning hockey team, than on a really losing basketball team”, even if they 

believed they were better at basketball than hockey. This reveals that the importance 

of winning may attract some players to be involved in a particular sport. However, it 

could be the attitude of togetherness and a strong family environment that retains the 

player. Heeren and Requa (2001) note that many of the same girls that played in the 

hockey team also play in the same volleyball team, and they just aren’t winning. 

When they are in volleyball, they fight and don’t get along well, and when they are 

in hockey they all play together. It changes them. This suggests that winning may be 

associated with a strong family environment and togetherness in some situations. 
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This relationship between winning and a strong family environment draws 

similarities between the findings from this case study in relation to the notion of 

family pride. This case study suggests that the motivation some children have to win 

may be driven by the need to make their family proud of them. It should be 

acknowledged that this study by Heeren and Requa (2001) involved a different age 

group (13-18 years) from the ages of the participants in this case study (7-13 years). 

 The findings by Heeren and Requa (2001) lend itself to a child’s need to feel 

a sense of belonging (Deci & Ryan, 2000), and may help to explain why some 

children place such a high value on winning. This sense of belonging may not just be 

with their team-mates but also with their parents. Findings presented in this case 

study show that children are adept at noticing how their parents feel and act, 

particularly if these actions are as a result of their actions. Fredricks and Eccles 

(2004) discuss role-modelling in childhood development, from an early age children 

tend to engage in such role-modelling behaviours in relation to their parents. This 

role-modelling behaviour (Fredricks & Eccles, 2004), coupled with a child’s need to 

feel a sense of belonging (Deci & Ryan, 2000), may help to understand the value of 

winning from a child’s perspective. A child may sense that when they win their 

parents are overwhelmed with happiness, and from an early age begin to make an 

association between winning and their parent’s happiness. In relation to SDT this is a 

prime example of introjected behaviour. The notion of introjected behaviour as 

discussed by Deci and Ryan (1985) describes taking on regulations to behaviour but 

not fully accepting said regulations as their own. Whilst in this case study these 

behaviours to win displayed by some of the children were internally driven, they did 

not come from the children themselves and thus were considered non-self 
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determined. This kind of behaviour is typically exhibited where people feel 

motivated to demonstrate ability to maintain self-worth (Deci & Ryan, 1985). 

 The value placed on winning can have implications on a child’s feelings of 

relatedness and competence. If a child senses parental happiness when they win, but 

conversely senses that their parents are displeased when they don’t win, that child 

might then associate a loss with disappointing their parents due to role-modelling 

behaviours (Fredricks & Eccles, 2004). Therefore, children who lose or perform 

poorly throughout a sports season may start to feel less competent in their own 

abilities because they feel that they have let their parents down, and as a result of this 

might begin to have a lowered sense of relatedness with their parents. This regulated 

behaviour exhibited by some children is driven by the often unintended external 

demand of parents. This demand in turn may prompt a shift in a child’s perceived 

locus of causality (reasons for) their involvement in sport, and attitudes to winning 

and performing well from internal to external (Deci & Ryan, 2000).  

From a child’s perspective, the value of winning presents similarities 

between the earlier mentioned theme of family pride, where a child views sport as an 

avenue to make their family proud of them through winning and performing well. 

However, the overwhelming body of evidence suggests that an over-emphasis on 

winning can create extremely pressurised environments for young children (Brustad 

et al., 2001; Burnett, 2001; Sagar & Lavallee, 2010). What this case study reveals is 

that children can feel as though they either make their family proud or let them down 

through their performances in sport. The net effect of this is that children’s 

enjoyment of sport can start to move away from the purely intrinsically motivated 

reasons they stated (fun, belonging) and become goal oriented. Although the parents 
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are well-intentioned, it is likely from my observations, that they are unaware of the 

impact this may have on their children’s experiences of sport.  

We enjoy it as much as our children do 

 Findings from this case study show that parents value their children getting 

regular game time just as much as children do. Feelings of anger were evident 

throughout parents’ individual interviews when the issue of playing time and their 

child not playing as much as others in their team was raised. Parent’s mentioned that 

this issue of playing time would “make me angry” and “I would feel disappointed”. 

On multiple occasions over the course of the tag rugby programme parents enquired 

about the possibility of their children playing more than one game during the 

evening the tag rugby programme was held each week. Parents were even heard to 

be a little disappointed after their children’s games had finished. For example: 

“Aww is it over already? Do we get another game?” – Parent. 

 “Is anyone using the far field, the kids could have another run?” – Parent. 

The findings from a study by Wiersma and Fifer (2008)—aimed at 

understanding the positive and negative aspects of parental involvement in youth 

sports from a parent’s perspective—mirror the desire from parents displayed in this 

case study to see their child play. The study by Wiersma and Fifer (2008) included 

55 parents in the United States, and through a series of 10 focus groups revealed that 

parents involved in children’s sport found joy in observing their child’s enjoyment, 

improvement, development, and success. The authors described this satisfaction as 

‘vicarious involvement,’ where parents’ enjoyment and satisfaction is positively 

gained through watching their children’s enjoyment and success. Consequently, a 

child’s level of playing time may influence not only the child’s enjoyment but also 
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their parents. In this case study parents voiced their displeasure when discussing the 

issue of playing time, with one parent stating – “I came to watch my son on the field 

giving it a go”.  

 Dorsch, Smith, and McDonough (2009) present the idea of child-to-parent 

socialization – essentially how children influence their parents. Both parent-to-child 

(Eisenberg, Cumberland, & Spinrad, 1998) and child-to-parent (Huh, Tristan, Wade, 

& Stice, 2006; Snyder & Purdy, 1982) socialization has been investigated in relation 

to children’s sport. This case study presents some notion of parent-to-child 

socialization – “as a parent kids know you are overwhelmed with a win”. This quote 

from the parent interviews show how observant children can be. Snyder and Purdy 

(1982) examined changes in parents due to having a child involved in sport, and 

found parent participants described an increased interest in sport as a result of their 

children’s sport participation. This can have a potential flow-on effect to the children 

where they see their parents’ enjoyment on the sideline as a result of watching them 

play, and more often than not if a parent is engaged then the child will often role 

model this behaviour (Fredricks & Eccles, 2004). 

 Parents that are engaged in their child’s sport can satisfy a child’s need for 

relatedness just by being there and paying attention, as relatedness refers to a child’s 

desire to feel connected to others, and to be loved and cared for (Deci & Ryan, 

2000). These feelings of relatedness can resonate with a child when they have a 

parent that enjoys watching them play sport, and engaging in the supportive parent 

role that children prefer, as mentioned by Omli and Wiese-Bjornstal (2011). 

Insider researcher field notes 
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Observations of Good Sports Community Module 

 Drawing upon my experiences observing, interviewing and listening to key 

influencer conversations in this case study, it would appear to be important to 

acknowledge that one size does not fit all. Based on the observations of the Good 

Sports community module from this case study it would appear that approaching a 

respected member or members in the community to work with and where 

circumstances dictate, on an organisation’s behalf, can be an effective solution. This 

person will often have more knowledge about the community, and because they are a 

part of the community should be better equipped to distinguish what will work and 

won’t work in relation to that particular community. This may potentially enable 

more open and honest dialogue to take place within such community modules. 

Observations of the Good Sports community module suggest that to optimise 

the effectiveness when working in communities, sporting organisations need to 

consider working with people who are known to that community, have mana, or the 

cultural quotient to work across cultures and communities. Cultural quotient or 

cultural intelligence as it is also known by, is a term understood as the capability to 

relate and work effectively across cultures (Earley & Ang, 2003). Cultural quotient 

consists of three dimensions; motivational, cognitive, and behavioural (Ng, Van 

Dyne, Ang, & Ryan, 2012). According to Van Dyne, Ang, and Livermore (2010) a 

person possessing adequate cultural quotient will; show interest, and drive to adapt 

and work through challenges and conflicts that often occur in cross-culture work 

(motivational); have knowledge of cultural norms, values, practices and conventions 

(cognitive); and exhibit appropriate verbal and non-verbal actions when interacting 

with people from different cultures, based on the cultural norms, values, and 

practices of specific settings (behavioural).  
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This idea of cultural quotient may also be of consideration for researchers 

when conducting research and working with communities from different cultures. 

The effectiveness of a researcher to engage with communities of different cultures is 

determined by their ability to be aware of different cultural values and norms, and 

engage with them appropriately allowing the community they are working with to 

feel comfortable enough to share their true thoughts and feelings. 
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Chapter 6: Conclusion 

The findings of this qualitative descriptive instrumental case study expose 

many themes that may help us to build on existing understanding of what helps to 

create a positive sporting experience for children. Through an SDT lens it reinforces 

the importance of nurturing children’s needs for feelings of autonomy, competence, 

and relatedness. Satisfaction of each of these basic psychological needs has been 

shown to increase a child’s intrinsic motivation and drive to persist in an activity, in 

this case children’s sport. From the perspectives of the children and parents involved 

in this case study it was discovered that in line with literature on children’s sport, fun 

is still the main reason children play sport. However, some children at this age start 

to place importance on winning. Findings from this case study suggest that this 

importance placed on winning may be a result of children viewing the need to win 

and perform well as a means to make their family proud of them. According to the 

children, parents, and insider researcher observations of the environment in this case 

study, a child’s ideal sporting environment should involve:  

 Freedom to socialise with friends and team-mates, 

 Equal game time for all, 

 ‘Nicer’ sideline comments to both teams playing, 

 Less emphasis on winning, and 

 For parents to just be there and show a genuine interest in their sport 
participation. 

Insider researcher observations generally reinforced the insights offered by 

both children and parents. Findings from this instrumental case study are not 

designed to be generalizable to a larger population, but instead this case study aims 

to present findings to: facilitate insights for the reader to enable a deeper 

understanding of children’s experiences of sport; provide recommendations for 

parents, guardians, coaches, managers, and other stakeholders on how to create a 
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positive sporting experience for children; and highlight some considerations for 

those conducting research and working with a community. 

Recommendations 

 Sporting organisations need to continue to work with parents and coaches to 

educate them about what makes a positive sporting environment for children. This 

includes fun, belonging, and just being present. What organisations could consider is 

that parents should be educated on how important it is to their children to make them 

proud, and the impact that that may have on children’s enjoyment. What needs to be 

considered is that if a child does not play well, or loses, that parents need to be aware 

that their children may feel as though they have let them down. 

The finding of this case study related to the notion of ‘family pride’ is 

potentially an important one and requires consideration by organisations who 

provide education for parents in relation to children’s sport. Parents themselves are 

possibly not aware of the pressures experienced by children who want to make their 

parents proud. This is possibly an aspect that the Good Sports module could consider 

as they move forward.   

 This case study also suggests the importance of cultural quotient when 

working with communities. Similarly, sport organisations need to consider working 

with people who are known to that community, have mana, or be equipped with the 

cultural quotient to enable them to optimise their effectiveness. Possessing this 

cultural quotient will allow the capability to relate and work effectively across 

communities of differing cultures – this can include national, ethnic, and 

organizational. 

Limitations 
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Findings from this case study come from the perspectives of children and 

parents involved in a tag rugby programme that had been exposed to a Good Sports 

community module in a low socio-economic area. The sample predominantly 

consisted of Māori and Pasifika families, with their children who were aged between 

7-13 years. In order to gain participants’ perspectives, children were involved in 

focus groups, and parents were involved in individual interviews’. This was 

supplemented by researcher field notes and observations. The number of parent 

participants involved in this case study due to logistical constraints – i.e. only 4 

parents interviewed individually, is clearly a limitation of this study. Although 

sample size is often less relevant in qualitative research, this small number of 

participants may provide a limited representation of tag rugby programme parents’ 

perspectives. Researcher observations and field notes may also be a limitation of this 

study, in the sense that bias could become apparent in the form of: selective memory 

(remembering or not remembering experiences or events that occurred at some point 

in the past); or, exaggeration (the act of representing outcomes or embellishing 

events as more significant than is actually suggested from other data) (Brutus, 

Aguinis, & Wassmer, 2013). 

 Nevertheless, it is hoped that this case study may be seen to make a 

contribution to the existing literature on children’s sport. It confirms earlier findings 

that showed: children view fun as having more importance than winning; the impact 

that parents have on children’s enjoyment of sport; children value their playing time; 

and the value of winning seen by both parents and children. In addition, this case 

study reveals what would appear to be a new theme in children’s sporting research – 

the notion and impact of family pride. This may prove to be an avenue worthy of 

future research. Results of this study hold important implications for parents, 



113 

 

 

coaches, sports administrators, and the wider family, as they play significant roles in 

a child’s sport experience. 
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Appendix B: Ethics documentation related to children’s focus group interviews 



 

Participant Information Sheet

 

Date Information Sheet Produced: 

15 March 2016 

Project Title 

Children’s experiences of sport: A case study 

An Invitation 

Hello – my name is Reon Sadiman, I have a passion for sports and youth education. I 
would like to invite you to take part in a research project exploring children’s experiences 
in sport.  This research project will be used to fulfil a Masters in Sport and Exercise 
qualification that I am currently undertaking. Your participation in this project is entirely 
voluntary (your choice), and you have the choice to withdraw at any time. 

What is the purpose of this research? 

The purpose of this research project is to gain a better understanding of the impact that 
adult behaviour has on children’s experiences in sport. It is hoped that this information 
gained will help us to better understand reasons behind why children stop playing sport, 
inform parents and coaches, create a more child-centred sporting environment, and give 
children a voice to better understand their expectations of appropriate adult behaviour in 
and around their sporting environment. The findings of this case study will also be used 
to inform recommendations made to Aktive and Sport New Zealand in relation to their 
Good Sports project. 

How was I identified and why am I being invited to participate in this research? 

You were chosen to participate as you meet the criteria for the study; you are aged 
between 11-13 years, your school is involved in the Good Sports intervention program, 
you regularly participate in sport, and your parent(s) are regularly involved in your sport. 

What will happen in this research? 

If you choose to take part, you will be involved in a focus group discussion with a small 
group of other participants. During these focus groups you will have the chance to voice 
your own opinions and experiences around sport. This focus group will be audio-taped. I 
will also be a part of your sports team for the season, and will act as an observer and 
collect field notes. These field notes are reflective notes that will be used as data for the 
case study. 

What are the discomforts and risks? 

You may feel uncomfortable talking about any overly negative or traumatic incident you 
may have experienced involving adult behaviour relating to your sport. 
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How will these discomforts and risks be alleviated? 

You have the choice not to talk about any subject or experience that you find distressing, 
or withdraw from the focus group and/or the study at any time.  In addition, you can be 
referred to a counsellor to discuss any concerns following the focus group if you would 
like. 

What are the benefits? 

There will be no immediate benefits to you for taking part in this study. However, 
information that you provide could help to inform adults of a more appropriate way to 
behave in the sport environment, This would allow for a more enjoyable experience for 
children involved in sport.   

How will my privacy be protected? 

Recordings and transcripts of focus groups will only be available to the research team. 
The stories you discuss in the focus groups will be reported in such a way that you are 
not identifiable in any way when it is written up. This will include the use of pseudonyms 
to protect your identity. No information that could be used to identify you as a participant 
in this project will be included in any of the project reports or publications. 

What are the costs of participating in this research? 

The only cost to you as the participant will be your time. If you choose to take part, each 
focus group will run for 30-40 minutes. 

What opportunity do I have to consider this invitation? 

Please indicate if you would like to take part in the research to the organisation that gave 
you this information within two weeks of receiving this information sheet. 

How do I agree to participate in this research? 

You will need to get your parent/guardian to complete a consent form, and you will also 
need to complete an assent form to take part in this research study.  This will be 
provided to you by the person you received this information sheet from.  Once you have 
completed the consent and assent forms, your contact details will be passed on to the 
researcher who will contact you. 

Will I receive feedback on the results of this research? 

You have the option to receive a summary of the findings of this research.  Once these 
are available, you can choose to have them sent to you at an address you provide, or 
attend an information meeting given by the research team.  You will get details of these 
options once the study has been completed (about 12 months after your interview). 

What do I do if I have concerns about this research? 

Any concerns regarding the nature of this project should be notified in the first instance 
to the Project Supervisors, 
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 Simon Walters, simon.walters@aut.ac.nz, 921 9999 ext 7022 
Adrian Farnham, adrian.farnham@aut.ac.nz, 921 9999 ext 7594 

Concerns regarding the conduct of the research should be notified to the Executive 
Secretary of AUTEC, Kate O’Connor, ethics@aut.ac.nz , 921 9999 ext 6038. 

Whom do I contact for further information about this research? 

Please keep this Information Sheet and a copy of the Consent Form for your future 
reference. You are also able to contact the research team as follows: 

Researcher Contact Details: 

Reon Sadiman, reon.s@hotmail.co.nz, 0211867479 

Project Supervisor Contact Details: 

Simon Walters, simon.walters@aut.ac.nz, 921 9999 ext 7022 
Adrian Farnham, adrian.farnham@aut.ac.nz, 921 9999 ext 7594 

Approved by the Auckland University of Technology Ethics Committee on 13/05/16, AUTEC Reference number 16/99. 



 

 

 

Parent/Guardian Information Sheet 

Date Information Sheet Produced: 

15 March 2016 

Project Title 

Children’s experiences of sport: A case study 

An Invitation 

Hello – my name is Reon Sadiman, I have a passion for sports and youth education. 
Your child is invited to take part in a research project exploring the impact of adult 
behaviour on children’s experiences in sport. This research project will be used to fulfil a 
Masters in Sport and Exercise qualification that I am currently undertaking. Your child’s 
participation in this project is entirely voluntary, and you have the choice to withdraw 
them at any time. 

What is the purpose of this research? 

The purpose of this research project is to gain a better understanding of the impact that 
adult behaviour has on children’s experiences in sport. It is hoped that this information 
gained will help us to better understand reasons behind why children stop playing sport, 
inform parents and coaches, create a more child-centred sporting environment, and give 
children a voice to better understand their expectations of appropriate adult behaviour in 
and around their sporting environment. The findings of this case study will also be used 
to inform recommendations made to Aktive and Sport New Zealand in relation to their 
Good Sports project. 

How was your child identified and why are they being invited to participate in 

this research? 

They were chosen to participate as they meet the criteria for the study; they are aged 
between 11-13 years, their school is involved in the Good Sports intervention program, 
they regularly participate in sport, and you are regularly involved in their sport. 
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What will happen in this research? 

If you choose to consent, they will be involved in a focus group discussion with a small 
group of other participants. During these focus groups they will have the chance to voice 
your own opinions and experiences. This focus group will be audio-taped. I will also be a 
part of their sports team for the season, and will act as an observer and collect field 
notes. These field notes are reflective notes that will be used as data for the case study. 

What are the discomforts and risks? 

They may feel uncomfortable talking about any overly negative or traumatic incident they 
may have experienced involving adult behaviour relating to their sport. 

How will these discomforts and risks be alleviated? 

They will have the choice not to talk about any subject or experience that they find 
distressing, or withdraw from the focus group and/or the study at any time.  In addition, if 
they so wish, they can be referred to a counsellor to discuss any concerns following the 
focus group. 

What are the benefits? 

There will be no immediate benefits for taking part in this study. However, you will be 
able to hear stories that may resonate with you personally about how adult behaviour 
can affect children participating in sport. This information that they provide could help to 
inform adults of a more appropriate way to behave in the sport environment. This would 
allow for a more enjoyable experience for children involved in sport.  

How will my privacy be protected? 

Recordings and transcripts of focus groups will only be available to the research team. 
No information that could be used to identify your child as a participant in this project will 
be included in any of the project reports or publications. The stories your child discusses 
in the focus groups will be written in a way so that they are not identifiable in any way 
when it is written up. This will include the use of pseudonyms to protect their identity. 

What are the costs of participating in this research? 

The only cost to your child will be their time. If you choose to consent, focus groups will 
run for 30-40 minutes. 

What opportunity do I have to consider this invitation? 

Please indicate if you would like to take part in the research to the organisation that gave 
you this information within two weeks of receiving this information sheet. 

How do I agree to participate in this research? 

You and your child will need to complete consent and assent forms respectively to take 
part in this research study.  This will be provided to you by the person you received this 
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information sheet from.  Once you have completed the consent form, your contact 
details will be passed on to the researcher who will contact you. 

Will I receive feedback on the results of this research? 

You have the option to receive a summary of the findings of this research.  Once these 
are available, you can choose to have them sent to you at an address you provide, or 
attend an information meeting given by the research team.  You will get details of these 
options once the study has been completed (about 12 months after your interview). 

What do I do if I have concerns about this research? 

Any concerns regarding the nature of this project should be notified in the first instance 
to the Project Supervisor, Simon Walters, simon.walters@aut.ac.nz, 921 9999 ext 7022 
Adrian Farnham, adrian.farnham@aut.ac.nz, 921 9999 ext 7594 

Concerns regarding the conduct of the research should be notified to the Executive 
Secretary of AUTEC, Kate O’Connor, ethics@aut.ac.nz , 921 9999 ext 6038. 

Whom do I contact for further information about this research? 

Please keep this Information Sheet and a copy of the Consent Form for your future 
reference. You are also able to contact the research team as follows: 

Researcher Contact Details: 

Reon Sadiman, reon.s@hotmail.co.nz, 0211867479 

Project Supervisor Contact Details: 

Simon Walters, simon.walters@aut.ac.nz, 921 9999 ext 7022 
Adrian Farnham, adrian.farnham@aut.ac.nz, 921 9999 ext 7594 

Approved by the Auckland University of Technology Ethics Committee on 13/05/16, AUTEC Reference number 16/99. 



 

 

 

Parent/Guardian Consent Form 

 

Project title: Children’s experiences of sport: A case study 

Project Supervisor: Simon Walters & Adrian Farnham 

Researcher: Reon Sadiman 

 I have read and understood the information provided about this research 

project in the Information Sheet dated 15March 2016. 

 I have had an opportunity to ask questions and to have them answered. 

 I understand that notes will be taken during the interviews and that they will 

also be audio-taped and transcribed. 

 I understand that field notes may also be taken during the study. 

 I understand that parents and coaches may read stories from the focus groups. 

However, these stories will be written up in a way so that your child is not 

identifiable in any way. 

 I understand that I may withdraw my child/children and/or myself or any 

information that we have provided for this project at any time prior to 

completion of data collection, without being disadvantaged in any way. 

 If my child/children and/or I withdraw, I understand that all relevant 

information including tapes and transcripts, or parts thereof, will be 

destroyed. 

 I agree to my child/children taking part in this research. 



 

 

 

 I wish to receive a copy of the report from the research (please tick one):  

Yes No 

Child/children’s name/s : 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

Parent/Guardian’s signature: 

.........................................………………………………………………………… 

Parent/Guardian’s name: 

........................................………………………………………………………… 

Parent/Guardian’s Contact Details (if appropriate): 

……………………………………………………………………………………….. 

……………………………………………………………………………………….. 

……………………………………………………………………………………….. 

……………………………………………………………………………………….. 

Date:  

Approved by the Auckland University of Technology Ethics Committee on 13/05/16 

AUTEC Reference number 16/99 

Note: The Participant should retain a copy of this form. 
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Assent Form 

 

Project title: Children’s experiences of sport: A case study 

Project Supervisor: Simon Walters & Adrian Farnham 

Researcher: Reon Sadiman 

 I have read and understood the sheet telling me what will happen in this study 

and why it is important. 

 I have been able to ask questions and to have them answered. 

 I understand that notes will be taken during the interviews and that they will 

also be audio-taped and transcribed. 

 I understand that field notes may also be taken during the study. 

 I understand that parents and coaches may read stories from the focus groups. 

However, these stories will be written up in a way so that you are not 

identifiable in any way.  

 I understand that while the information is being collected, I can stop being 

part of this study whenever I want and that it is perfectly ok for me to do this.  

 If I stop being part of the study, I understand that all information about me, 

including the recordings or any part of them that include me, will be 

destroyed. 

 I agree to take part in this research. 
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Participant’s signature: 

.....................................................…………………………………………………… 

Participant’s name: 

.....................................................…………………………………………………… 

Participant Contact Details (if appropriate): 

……………………………………………………………………………………….. 

……………………………………………………………………………………….. 

……………………………………………………………………………………….. 

……………………………………………………………………………………….. 

Date:  

Approved by the Auckland University of Technology Ethics Committee on 13/05/16 

AUTEC Reference number 16/99 

Note: The Participant should retain a copy of this form. 
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Children’s experiences of sport: A case study – Focus group interview protocol 

 

Interviewer: _____________________________________ 

Interviewee #1: _____________________________ Gender: ____________ 

Interviewee #2: _____________________________ Gender: ____________ 

Interviewee #3: _____________________________ Gender: ____________ 

Interviewee #4: _____________________________ Gender: ____________ 

Interviewee #5: _____________________________ Gender: ____________ 

Date & Time: ___________________  Location: ________________ 

PROTOCOL 

My name is Reon Sadiman. I am working on an approved research study at AUT – 
University, exploring children’s experiences of sport. 

Thank you for your willingness to participate in this research project. Have you read 
the information provided to you, entitled “participant information”? Before we begin 
the focus group interview, I would like to reassure you that this interview will be 
confidential and the tape and transcripts available only to my research supervisors 
and me. 

Do you all voluntary agree to participate in this interview? 

Do any of you mind if I record the interview? 

If there is anything you don’t want me to record; just let me know and I will turn off 
the recorder. 

Written and oral reports and other material coming out of this study will present only 
combined data and information from all participants. Parts of this interview may be 
made part of the final research report. Under no circumstances will your responses, 
name or identifying characteristics be included in this report. Do any of you have 
any questions I can answer before we begin? 

Is it alright for me to turn on the recorder now? 
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Focus group interview questions  

Children’s experiences of sport: A case study – Focus group interview questions 

1. Why do you play sport? 
2. What do you enjoy most about playing sport? 

 Why? 
3. How important is winning to you? 

 Why? 
4. Do you have any friends that have stopped playing sport? 

 Why do you think they stopped playing? 
5. Do your parents ever come to watch you play sport? 

 What do they do/say? 

 How does this make you feel?  

 What about other parents? 

 Why do you think they say/do these things? 

 Do they say or do any other things? 
6. Who takes you to the game? 

 What do they talk about on way there? (If negative, what would you 
get them to do different?) 

 What talk about on way home? 
7. When you get home if your parent wasn’t there, what do they say? 
8. Do they (your parents) talk more about mistakes or praise? 

 What about conversations with your coach? 
9. After a game where you won, what do your parents usually say? 

 How does this make you feel? 

 What about what your coach says? 
10. Now what about after a game where you lost. What do your parents say? 

 How does this make you feel? 

 And what do your coaches say? 
11. Would you get your parent/s or other parents to do anything differently? 

 What things? 

 Why do you think these are not being done? 

 What about (before/during/after)? 
12. What does your coach say to you before a game? 

 What about during the game? 

 After the game? 
13. When you watch opposition coaches, what do they say are they different 

form your coach? 
If yes, in what way? 

14. Do you feel like you are a part of the team? 
15. Are you allowed to pick your positions on the field or are you always for 

example on the wing?** 

 If no, who decides what position you have? 
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 How does this make you feel? 

 Would you like to try other positions? 
16. Are you free to make your own decisions on the field? 
17. Do you feel everyone is equal in your team or are some more important than 

others? 
18. Do some kids get told off more? 
19. Do you all get equal game time? 

 If  no, how does that make you feel? 

 If your friend got less game time how do you think that would make 
them feel? 

20. If you were the coach what would you do differently, if anything?** 
21. Who took part in the last Turbo Touch module that was run on Friday 

evenings at the rec centre? 

 If yes, would you say this Tag competition was more or less 
fun/enjoyable? 

 Why? 
22. Does anyone have any family members playing in the competition? 

 If yes, whom? 
23. For those that have other family members also playing in the competition, do 

you enjoy playing with your family/watching them play? 

 If yes, what did you enjoy the most? 

 If no, why not? 
24. What do/did you enjoy the most about the competition? (most enjoyable?) 
25. How about anything that you don’t/didn’t enjoy as much about the 

competition? (least enjoyable?) 
26. Do you think this competition has had any impact on your community? 

 What kind of impact? 
27. If another competition was run, would you be interested in taking part? 
28. What sports would you like to try? 

 
 

Thank you so much for your time   
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Appendix C: Ethics documentation related to parent’s individual interviews 
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Participant Information Sheet 

Parent Interviews 

Date Information Sheet Produced: 

25 January 2017 

Project Title 

Children’s experiences of sport: A case study 

An Invitation 

Hello – my name is Reon Sadiman, I have a passion for sports and youth education. I 
would like to invite you to take part in a research project exploring children’s experiences 
in sport.  This research project will be used to fulfil a Masters in Sport and Exercise 
qualification that I am currently undertaking. Your participation in this project is entirely 
voluntary (your choice), and you have the choice to withdraw at any time. 

What is the purpose of this research? 

The overall purpose of this research project is to gain a better understanding of the 
impact that adult behaviour has on children’s experiences in sport. It is hoped that this 
information gained will help us to better understand reasons behind why children stop 
playing sport, inform parents and coaches, create a more child-centred sporting 
environment, and give children a voice to better understand their expectations of 
appropriate adult behaviour in and around their sporting environment. The findings of 
this case study will also be used to inform recommendations made to Aktive Auckland 
and Sport New Zealand in relation to their Good Sports project.  

The purpose of this specific part of the research project is to gain the insight of parents 
who have attended a Good Sports Module. We are interested in your opinions about the 
role and value of children’s sport and of the messaging that you will hear about in the 
Good Sports Module.  

How was I identified and why am I being invited to participate in this research? 

You are attending a Good Sports parents’ Module. We would like to interview FOUR 
parents. Parents play an important role in supporting their children’s sport and we are 
interested in your perspectives. If more than four participants agree to participate then 
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the envelopes received from the first four parents responses opened will be invited to 
participate in this research.  

How do I agree to participate in this research? 

Please complete the expression of interest on the final page and place in the envelope 
provided. I will contact you using your preferred contact details provided.  

We will then arrange an interview date and time and at that time you will have the 
opportunity to ask questions again and if you wish to proceed at that point will sign a 
consent form provided for you.  

Your participation in this research is voluntary (it is your choice) and whether or not you 
choose to participate will neither advantage nor disadvantage you. You are able to 
withdraw from the study at any time. If you choose to withdraw from the study, then you 
will be offered the choice between having any data that is identifiable as belonging to 
you removed or allowing it to continue to be used. However, once the findings have 
been produced, removal of your data may not be possible. 

What will happen in this research? 

If you choose to take part, you will be involved in an interview with me which will last for 
approximately 20 minutes. This interview will be audio-taped. The four interviews I 
conduct will then be analysed and written up by me – identifying the key points raised. 
These points will be included in the final writing up of the study, with reports provided to 
Aktive Auckland, Sport New Zealand, and will be included in the final write up of my 
Masters study. No identifying information will be included in these write-ups.  

What are the discomforts and risks? 

Due to the nature of the general questions I will ask about children’s sport, it is unlikely 
there will be any discomfort for you during the interview.  

How will these discomforts and risks be alleviated? 

You do not have to answer any questions that you feel uncomfortable about answering, 
and are able to withdraw from the interview at any time. 

What are the benefits? 

There will be no immediate benefits to you for taking part in this study. However, 
information that you provide could help to inform adults of a more appropriate way to 
behave in the sport environment. This would allow for a more enjoyable experience for 
children involved in sport.  

How will my privacy be protected? 

Recordings and transcripts of the interview will only be available to the research team. 
The information you discuss in the interview will be reported in such a way that you are 
not identifiable when it is written up. This will include the use of pseudonyms to protect 
your identity. No information that could be used to identify you as a participant in this 
project will be included in any of the project reports or publications. 

What are the costs of participating in this research? 
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It is envisaged the interview will last 20 minutes.  

What opportunity do I have to consider this invitation? 

I will contact you within 5 days of receiving your expression of interest. We will agree an 
interview time at a time convenient to you.  

Will I receive feedback on the results of this research? 

You have the option on the consent form to receive a summary of the findings of this 
research.  Once these are available, you can choose to have them sent to you at an 
address you provide, or attend an information meeting given by the research team.  You 
will get details of these options once the study has been completed (about 12 months 
after your interview). 

What do I do if I have concerns about this research? 

Any concerns regarding the nature of this project should be notified in the first instance 
to the Project Supervisor, Simon Walters, simon.walters@aut.ac.nz 09 921 9999 x 7022 

Concerns regarding the conduct of the research should be notified to the Executive 
Secretary of AUTEC, Kate O’Connor, ethics@aut.ac.nz , 921 9999 ext 6038. 

Whom do I contact for further information about this research? 

Please keep this Information Sheet and a copy of the Consent Form (which you 
complete prior to your interview) for your future reference. You are also able to contact 
the research team as follows: 

Researcher Contact Details: 

Reon Sadiman, reon.s@hotmail.co.nz  

Project Supervisor Contact Details: 

Simon Walters, simon.walters@aut.ac.nz 09 921 9999 x 7022 

Approved by the Auckland University of Technology Ethics Committee on 13/05/16, AUTEC Reference number 16/99.
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If you are interested in participating in this research, please add your details below 

and I will contact you within 5 days of this Module. Please put the completed sheet 

in the envelope provided and place in the box provided in the Module before you 

leave. 

Thank you for your interest!  

 

Yes, I would be interested in being interviewed for this research project. 

 

Name: ______________________________________________________________ 

 

Preferred contact details:  

____________________________________________________________________
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Consent Form 

Parent interviews 

Project title: Children’s experiences of sport: A case study 

Project Supervisor: Simon Walters 

Researcher: Reon Sadiman 

 I have read and understood the information provided about this research 

project in the Information Sheet dated 25 January 2017 

 I have had an opportunity to ask questions and to have them answered. 

 I understand that notes will be taken during the interviews and that they will 

also be audio-taped and transcribed. 

 I understand that taking part in this study is voluntary (my choice) and that I 

may withdraw from the study at any time without being disadvantaged in any 

way. 

 I understand that if I withdraw from the study then I will be offered the 

choice between having any data that is identifiable as belonging to me 

removed or allowing it to continue to be used. However, once the findings 

have been produced, removal of my data may not be possible. 

 I agree to take part in this research. 

 I wish to receive a summary of the research findings (please tick one):  

Yes No



150 

 

 

 

Participant’s signature: 

.....................................................…………………………………………………… 

 

Participant’s name: 

.....................................................…………………………………………………… 

Participant’s Contact Details (if appropriate): 

……………………………………………………………………………………….. 

……………………………………………………………………………………….. 

……………………………………………………………………………………….. 

……………………………………………………………………………………….. 

Date:  

Approved by the Auckland University of Technology Ethics Committee on 13/05/16 

AUTEC Reference number 16/99 

Note: The Participant should retain a copy of this form. 



 

Children’s experiences of sport: A case study – Parent interview protocol 

 

Interviewer: _____________________________________ 

Date and Time: __________________  Location: __________________ 

PROTOCOL 

My name is Reon Sadiman. I am working on an approved research study at AUT – 
University, exploring children’s experiences of sport. 

Thank you for your willingness to participate in this research project. Have you read 
the information provided to you, entitled “participant information”? Before we begin 
the interview, I would like to reassure you that this interview will be confidential and 
the tape and transcripts available only to my research supervisors and me. 

Do you agree to participate in this interview? 

Do you mind if I record the interview? 

If there is anything you don’t want me to record; just let me know and I will turn off 
the recorder. 

Written and oral reports and other material coming out of this study will present only 
combined data and information from all participants. Parts of this interview may be 
made part of the final research report. Under no circumstances will your responses, 
name or identifying characteristics be included in this report.  

I do not need to know the name of your child as in this interview I am only interested 
in your perspectives on children’s sport and on your feelings about the key 
messaging from the Good Sports Module you attended. 

Do any of you have any questions I can answer before we begin? 

Is it alright for me to turn on the recorder now? 



 

 

Interview questions  

Children’s experiences of sport: A case study – interview questions 

 

1. Do you think it is important for your child to play sport? 
a. Why? 

2. What does your child enjoy about sport? 
3. Why do you think your child plays sport? 
4. How important is winning to you? 

a. Why 
5. How important do you think winning is to your child? 

a. Why 
6. How would you describe success for your child? 

a. Do you think this is different from how they define success for themselves 
b. If yes, what do you think they define success as 

7. Are conversations with your child after a game different depending on if they win or 
lose? 

a. Can you give me an example of what you say 
8. Do you think that everyone should have equal playing time or that only the most 

talented children should play? 
9. How would you feel if your child was always on the bench or played much less than 

other children on their team? 
a. How do you think they would feel? 

10. Do you think your child has any input into making decisions around their sport (i.e. 
what they do at practice, what position they play)? 

a. If yes, how much? 
b. Do you think they should have more/less/any? 

11. Do you encourage your child to just play and focus on one sport or to try out 
multiple sports? 

a. Why 
12. If your child shows talent in one sport – when do you think they should start 

focusing only on that sport to the expense of others (specialisation)? 
13. How many hours a week do you think your child should practice their sport? 
14. What were the key messages that resonated with you (or not) from the Good Sports 

Module? 
15. Do you have anything else you would like to add? 

 

Thank you so much for your time  

  



 

 

Appendix D: Consultation for study protocols  



 

 

From: Paul Wedge  
Sent: Thursday, 17 March 2016 4:28 p.m. 
To: Simon Walters <swalters@aut.ac.nz> 
Cc: Reon Sadiman <reon.s@hotmail.co.nz>; Adrian Farnham 
<afarnham@aut.ac.nz> 
Subject: RE: Ethics query 

Hi Simon 

No problem at all; I understand. 

My opinion is that it is impossible to predict an individual’s reaction to research, 
given the diverse backgrounds of each person. This is especially the case with 
children aged 6-13, as they are particularly vulnerable to the adults in their lives, 
and are developmentally very different from adults (especially cognitively and 
emotionally). So while discomfort or risk from the interviews is not envisaged, I 
believe it would be prudent to have support in place. There is a possibility that the 
research questions could elicit an unexpected reaction, especially as the research is 
looking at both enjoyable andnon-enjoyable aspects of sport. 

Kind regards 

Paul 

  

 

Paul Wedge 

MA (Hons), PGDipClinPsych, MNZCCP 

  

Head of Counselling 
Health, Counselling & Wellbeing 
Auckland University of Technology 

 

 

 

  

 

  
P 09 921 9999 ext 6045    M 021 246 2061    E paul.wedge@aut.ac.nz    W aut.ac.nz 

  

  



 

 

From: Simon Walters  
Sent: Thursday, 17 March 2016 4:09 PM 
To: Paul Wedge <em8305@aut.ac.nz> 
Cc: Reon Sadiman <reon.s@hotmail.co.nz>; Adrian Farnham 
<afarnham@aut.ac.nz> 
Subject: RE: Ethics query 

Thanks Paul – absolutely agree but ethics committees ask us to consult with 
experts. Catch 22. 

Cheers 

Simon 

 

From: Paul Wedge  
Sent: Thursday, 17 March 2016 2:45 p.m. 
To: Simon Walters <swalters@aut.ac.nz> 
Cc: Reon Sadiman <reon.s@hotmail.co.nz>; Adrian Farnham 
<afarnham@aut.ac.nz> 
Subject: RE: Ethics query 

Hi Simon 

Thank you for clarifying and seeking my opinion. So while we at HCW are unable to 
offer counselling support for children, I understand your question is whether such 
support may be needed in the first place. I think this question definitely needs to be 
directed to the appropriate ethics committee, as it is about research involving 
human participants (children). My professional opinion is less relevant; it is an 
ethics question. 

Hope it goes well 

Kind regards 

Paul 

  

  



 

 

 

Paul Wedge 

MA (Hons), PGDipClinPsych, MNZCCP 

  

Head of Counselling 
Health, Counselling & Wellbeing 
Auckland University of Technology 

 

 

 

  

 

  
P 09 921 9999 ext 6045    M 021 246 2061    E paul.wedge@aut.ac.nz    W aut.ac.nz 

  

  

From: Simon Walters  
Sent: Wednesday, 16 March 2016 1:39 PM 
To: Paul Wedge <em8305@aut.ac.nz> 
Cc: Reon Sadiman <reon.s@hotmail.co.nz>; Adrian Farnham 
<afarnham@aut.ac.nz> 
Subject: RE: Ethics query 

Hi Paul, 

Thanks for your response. In your capacity would you be able to comment on 
whether you would feel that this service is necessary or required as an option? We 
are basically interviewing kids in that age group purely about their positive or 
negative experiences in sport. So the purpose of my initial request was 2 fold – 
consulting as to whether a study such as this would be deemed to require an offer 
of counselling; if so, to see whether that service was available (which from your 
response is not as you offer support for adults). 

If you feel able to offer your expert opinion I would appreciate that. However, if you 
feel we should direct that query also to Kidsline or Youthline we can do that. 

Cheers, 

Simon 

  



 

 

  

Simon Walters, PhD 
Senior Lecturer, School of Sport and Recreation 
AUT 
Tel:  09 921 9999 ext 7022  
http://www.aut.ac.nz/profiles/simon-walters 

  

From: Paul Wedge  
Sent: Wednesday, 16 March 2016 1:27 p.m. 
To: Simon Walters <swalters@aut.ac.nz> 
Cc: Reon Sadiman <reon.s@hotmail.co.nz>; Adrian Farnham 
<afarnham@aut.ac.nz> 
Subject: RE: Ethics query 

Hello Simon 

Stella McFarlane forwarded me your email query regarding ethics support for 
research involving child participants aged 6-13 years. 

I have discussed this with Stella, and unfortunately we are unable to offer 
counselling support for child participants, as the age range is outside our scope of 
practice. Our ability to provide counselling support for participants (should it be 
required) is limited to adult participants (aged 18 years and above). 

I am unsure who else you could contact for this age range, but wonder if someone 
like Kidsline or Youthline may be useful points of contact to begin with? 

Sorry we are unable to assist in this instance. 

Kind regards 

Paul Wedge  

  

 

Paul Wedge 

MA (Hons), PGDipClinPsych, MNZCCP 

  

Head of Counselling 

 

 



 

 

Health, Counselling & Wellbeing 
Auckland University of Technology 

 

  

 

  
P 09 921 9999 ext 6045    M 021 246 2061    E paul.wedge@aut.ac.nz    W aut.ac.nz 

  

 

From: Simon Walters  
Sent: Wednesday, 2 March 2016 4:11 p.m. 
To: Stella McFarlane <smcfarla@aut.ac.nz> 
Cc: Reon Sadiman <reon.s@hotmail.co.nz>; Adrian Farnham 
<afarnham@aut.ac.nz> 
Subject: Ethics query 

Hi Stella 

I am co-supervising (with Adrian Farnham) a postgraduate Masters student – Reon 
Sadiman – who is conducting interviews with children (ages 6 to 13) in relation to 
their experiences of organized sport. What they enjoy and what they don’t enjoy. 
We do not envisage any discomfort or risk during these interviews, but would be 
grateful for any advice you could offer in this regard. 

A number of years ago I did similar interviews for my PhD and consulted with you at 
that time and received a memo which provided information for people about how 
to seek counselling if it was required. 

I am not sure if you are still the person to contact in this regard. If not, would you 
be able to advise who to contact? 

Regards, 

Simon   

  

Simon Walters, PhD 
Senior Lecturer, School of Sport and Recreation 
AUT 



 

 

Tel:  09 921 9999 ext 7022  
http://www.aut.ac.nz/profiles/simon-walters 

  



 

 

 

From:  Peter Shimwell (Peter@youthline.co.nz) 

Sent: Wednesday, 4 May 2016 3:38:00 p.m. 

To: reon.s@hotmail.co.nz (reon.s@hotmail.co.nz); simonwlaters@aut.ac.nz 
(simonwlaters@aut.ac.nz) 

Cc: Youthline Support Centre (supportcentre@youthline.co.nz); Kirk Vette 
(kirk.vette@youthline.co.nz); David Anstiss (David@youthline.co.nz) 

Hi Reon, 

Many thanks for your email. 

From the short description you have included with your enquiry we would concur that the 

topic of sport is an area that would reflect a relatively low level of risk althpogh much will 

depend on the particular methodology you propose to collect the information and question 

used. Here a comprehensive client risk assessment would be advisable for you to 

undertake. 

As the age group you are dealing with would be considered vulnerable on account of their 

age, appropriate safeguards should be put in place to protect their safety and wellbeing. 

One of these safeguard could be the provision of counselling should any participants be 

adversely affected by the process you have designed. Should you wish to offer this service 

to the children and or their whanau/families Youthline would be very happy to provide this 

service if required. 

Many thanks for your enquiry 

Kind Regards, 

Peter Shimwell 

Clinical Services Manager 

 M 021871058 | DDI 09 3614172 Ext: 701 
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Notice of Confidentiality - This transmission contains information that may be confidential and that may 

also be privileged. Unless you are the intended recipient of the message (or authorized to receive it for the 

intended recipient) you may not copy, forward, or otherwise use it, or disclose its contents to anyone else. If 

you have received this transmission in error, please notify us immediately and delete it from your system. 

  

From: reon.s@hotmail.co.nz [mailto:reon.s@hotmail.co.nz]  

Sent: Wednesday, 20 April 2016 3:19 p.m. 

To: booth1 

Cc: Simon Walters; Adrian Farnham 

Subject: Ethics query about study with children 

To whom it may concern 

My name is Reon Sadiman and I am a masters research student conducting a study 

with children aged between 11-12 years of age. I will be running focus groups with 

the children around the topic of their experiences in sport, both positive and 

negative. My supervisors who have had experience running focus groups with 

children believe that this study is of low risk to the children. However, Auckland 

University of Technology Ethics Committee (AUTEC) has advised me to contact 

you to get your consultation about whether or not I should offer counselling services 

to the children with regard to any trauma caused by sharing their experiences. 

If you have any questions or feel the need to get in contact with my supervisor, his 

contact details are: 

simon.walters@aut.ac.nz 

I look forward to hearing from you. 

Reon 


