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Abstract
This paper engages in a series of questions arising from the potentials and pitfalls of using
digital technologies in teaching and research in Pacific communities. As will become clear, we
were unable to answer these questions during our recent projects in the Cook Islands (Dale)
and Samoa (Tina). We are colleagues working together in the Department of Postgraduate
Studies of the School of Art and Design, AUT University, and our projects were framed by the
conditions driving university strategies in Aotearoa/New Zealand: the imperatives of the
knowledge economy and the increasing globalisation in the Pacific.1
Technologies, be they the specific practices involved in distance learning and teaching, or
those driving design collaborations or research through digital means, always correspond to
“technologies of the self” (Foucault). These technologies’ formation is significantly influenced
by lasting discrepancies in the global flows of information, technologies, people and capital.
Research and teaching are inevitably caught up in this predicament. Two case studies (of a
Master of Art and Design programme delivered in the Cook Islands and a research project in
Samoa/Germany about traditional art and architecture in the globalised leisure industries)
provide tangible contexts for this paper. They will propel a wider discussion of cross-cultural
collaborations in indigenous and economically disadvantaged communities in the Pacific.
Theoretical frameworks
Cross-cultural collaborations in knowledge production in indigenous communities will always
raise questions such as: What counts as knowledge? Who has, or should have, access to
particular kinds of knowledge? How is knowledge properly transferred? Who will benefit from
such transferral, and how do different configurations of power and knowledge come into play?
What is new knowledge? How is new knowledge generated?
We will not necessarily attempt to answer these questions here. Rather, we hope they will
resound throughout the text, to remind us that it is not so much answers that are productive,
as the attempt to generate them collaboratively amongst all involved in knowledge production.
In many ways, even applying Western epistemologies and philosophical concepts such as
“technologies of self” in this context is fraught with problems.2 Are these very frameworks
“technologies of domination” from the perspective of Pacific epistemologies?3 It may seem
obvious that concepts such as self, equity, and integrity are likely to operate in different ways
in the Cook Islands, Samoa, Aotearoa/New Zealand and Germany. However, do we know
how that is the case? We hope that what we offer here will be seen as an account from one
perspective, which only along with others can give us an understanding of how we make
sense of the world.4
The title of this paper, “Technologies of Knowledge Production in the Pacific”, refers to a
range of different types of technologies. Firstly, there are, in the context of research and
postgraduate learning/teaching, those involving specific resources and media. In our case,
digital technologies, which facilitate relationships substantially based on physical distance, are
of particular interest. Next, there are locally specific techniques in learning, design and
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research collaborations. They correspond to “technologies of the self” that are significantly
shaped by the global flows of information, technologies, people and capital. Research and
teaching are inevitably caught up in these configurations. Finally, the conditions under which
universities strategise their involvement with Pacific communities in the area of research and
teaching impacted on our projects.
We will approach these various modes of knowledge producing technologies by looking at
three different types of engagement with technology. First, we will look at issues of differential
resources and various forms of capital, as well as users’ skill-based, cognitive, behavioural
and cultural adjustments, which are often raised in discussions of researchers or educators’
involvement in countries with “emerging and developing economies”.5 The research on which
these discussions are usually based deploys notions of technology in the taken-for-granted
sense of an ‘engineering tradition’. It considers technology as continuously developing6 and
assumes “both the possibility of human control and the neutrality of technology”.7 Second, we
will explore Michel Foucault’s “technologies of the self”, which is one of four major types of
technologies that he identified in attempting to understand the ways, as he put it, “humans
develop knowledge about themselves”.8 The other types are technologies of production,
technologies of sign systems and technologies of power. Each is associated with what
Foucault calls “a certain type of domination” but they tend to be interlinked and seldom
function in isolation.9 “Technologies of self” refer to the specific devices (mechanical/digital or
otherwise), ways and practices that human beings use to constitute who they are, who they
become and how they might be in the world – or, “how they will be perceived as ‘selves’ by
‘others’ and them‘selves’”.10 Self and self, self and other, and social selves interact constantly
and are always likely to be affected by technologies of power (the social power relations
shaping a self’s behaviour). How could one ascertain, at any time, when one’s knowledge of
self arises from self and when from other? In projects like ours, spanning the diverse settings
of New Zealand, Germany, Samoa and the Cook Islands, mutual understandings of
technologies of the self and power still need to be constantly re-negotiated.
Since technologies of the self are largely invisible (in contrast to the hardware of technologies
of production) and difficult to compare, the development of shared understandings of
differences and commonalities in these different locations is complex. Foucault, in his later
writings, provides a starting point for such articulation: technologies of self exist in all cultures,
in different forms.11 Power is not monolithic but “positive, productive and capillary”.12 Within
the acknowledged limitations imposed by the larger apparatus, or dispositif, Foucault’s later
view of power allows some leeway for any human subject.13 What a ‘subject’ is, in our diverse
contexts, is of course another question, to which we will return. Despite this reservation, we
find Foucault’s framework useful to think about how technologies of the self might be
reinforced by technologies of domination (typical of academic institutions or digital networks)
to modulate the differences between our research contexts.
The third discourse on technology we engage here complicates matters further. Martin
Heidegger, whom Foucault calls the “essential philosopher” whose writings determined his
own development,14 belongs, like Foucault, to a tradition of philosophy which turns to “cultural
critique and tend[s] to investigate the interface between technology and culture”.15 Heidegger
asserts that what lies at the heart of technology is nothing technological,16 but a mode of
being that results from the estrangement of humans from the world. In this frame of mind,
Gestell,17 humans look at the world as an assembly of objects. Gestell, like Foucault’s
dispositif,18 brings together technical tools, perspectives and practices, which en-frame nature
(and culture) as a mere standing reserve (Bestand). Under the sway of Gestell, thinking is
unconditional. It “drives out every other possibility of revealing” and occludes other horizons of
understanding: “the real reveals itself as Bestand” exclusively,19 the world becomes “nothing
but” a source for raw materials. Respect and care give way to rigorous ordering and
disposal.20 Everything is “extracted and stored”,21 “unlocked” and “transformed”, “distributed”
and “switched about ever anew”.22 A thing’s original structure is destroyed to fit it into systems
of calculation and exchange. While humans may believe that they control these processes,
they, too, become part of the “frantic transformation of everything … into efficient machines
and resources”.23 In this scenario, everything must be extractable, mobile and exchangeable.
How, under the sway of Gestell, can the interests of university systems (sites of technologies
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of production, signs, and domination) be commensurable with the specific concerns of Cook
Islands or Samoan communities?24
The projects
Some of our questions concern the role of digital technologies in our projects, as a means to
bridge geographical distance in collaborations with Samoan and Cook Island participants. Not
only disparities in the provision of these technologies impacted on the projects, though.
Another set of questions arose from unforeseen issues concerning different expectations of
“technologies of self”.25 For, even though Western Samoa, the Cook Islands, and
Aotearoa/New Zealand share, for instance, forms of government, these systems rest on
significantly different traditions and socio-economic configurations.26 Our projects’ locations
and aims were different and, thus, their circumstances revealed particular assemblages of
problems and opportunities.
1. Postgraduate programme delivery in the Cook Islands, 2008-2010
In 2007, staff from University of the South Pacific (USP) and the Cook Islands Ministry of
Education invited AUT University to the Cook Islands to investigate possibilities of delivering
New Zealand accredited tertiary art and design courses locally.27 From a Cook Islands
perspective, this was desirable to keep students in the local community: to enhance local
employment opportunities; add value to local art and design; improve local curatorial
expertise and practices; broaden international exposure for the local arts;28 and, for members
of the local arts community, to gain qualifications to teach in the USP’s future Pacific Studies
department in the Cook Islands.29
AUT University’s decision to collaborate with USP was based on recent technological
advancements, the support from the local university, and also on some perceived
commonalities. Auckland is the largest ‘Polynesian city’ in the world, and the Master of Art
and Design programme has a sizeable cohort of Māori and Pacific students. There are
genealogical links between New Zealand and Cook Island Māori. All applicants were fluent
English speakers, educated in New Zealand or Europe, and had well established art or design
practices in their local community. All this made us assume that there was a shared set of
attitudes, practices and techniques all participants could draw on.
In February 2008, we commenced our Master of Art & Design programme by distance to a
cohort of nine students in the Cook Islands, under the leadership of Dale Fitchett. We
assumed we could model this distance delivery on our New Zealand experience where, since
2003,30 teaching blends engagement through an online environment with face-to-face
activities. Students are clustered in specific locations to encourage the development of peerlearning and support communities through geographical proximities. Face-to-face learning
opportunities occur in intensive residencies, which are held four times throughout the year. In
the online environment, weekly teaching forums take place in synchronous group discussions
on theoretical and methodological issues, as well as practical work. Additional asynchronous
forums offer ongoing support to individuals and groups.31 In hindsight, an important question
prior to the collaboration might have been: “How well will our model support students in this
cross-cultural environment?”
2. Research of “Tropical Islands – Virtual Worlds”, 2005-2009
The AUT funded “Tropical Islands – Virtual Worlds” project explored how traditional Samoan
art and architecture are deployed in the globalised leisure industries. The Tropical Islands
Resort in Brand, Germany,32 for instance, is a ‘tropical resort’ catering for a clientele unwilling
or unable to travel to ‘real’ resorts. Like others of its ilk, Tropical Islands Resort proffers an
Ersatz experience of the tropics ‘at home’. In 2005, a traditional Samoan fale (house) was
built there by Samoan tufuga fau fale (master builders) in a “Tropical Village”. By exploring the
fale’s conception, production and reception through interviews, participant observation, visual
documentation and archival research, the project sought to establish how iconic Samoan
cultural forms are deployed in spaces organised for tourism.33 We also explored how the
involvement of Samoan professionals and community representatives influences the
representation of Samoan culture and their own understanding of professional, political and
cultural agency. Finally, we wanted to know how iconic representations in globalised tourism
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and leisure environments might reflect on Samoans’ perceptions of Fa’a Samoa (the Samoan
Way).
Between 2006 and 2009, the project was carried out in Samoa and Germany by two AUT
staff members: Albert L. Refiti and Tina Engels-Schwarzpaul, born and bred in Samoa and
Germany respectively. From the research hub in Auckland, the project expanded globally to
involve two contrasting cultural locations, which once shared a colonial relationship. Our
interest here lies in the exchanges that occurred in Samoa as a research location,34 but it is
interesting to note that the “technologies of self” championed by the AUT ethics committee
proved to be out of kilter with Samoan and German understandings of dignity and
professionalism.35 Concepts such as ‘dignity’, when used across different cultures as in our
paper, are problematic – and we will discuss some troubling aspects later.
We planned the project on the assumption that, at least with most research participants, it
would be possible to find a shared set of tools and techniques with which to frame the
research direction. This assumption was mainly based on Albert Refiti’s dual membership of
communities in Samoa and the Samoan diaspora in Auckland.36 We also assumed that it
would be possible to follow up on face-to-face engagements through digital communication.
This worked only to a limited extent, as became apparent during the phase following initial
data collection. What might have been the reasons for a manifest lack of response, by both
German and Samoan interview participants, to our emails requesting the review of attached
interview transcripts? Were they similar, or did different reasons combine in some ways to
produce similar effects? Could the lack of response suggest a difference between the very
notions of self in Samoa, Germany, and New Zealand? On a more mundane level, email
protocols vary, too. These variations are likely to be amplified by disparities in internet access,
for instance, or by the different roles daily, face-to-face engagements play in the three
countries. Finally, we had assumed an interest in our research proposition by Samoan
academic communities, with whom we hoped to co-operate in building an agenda and
research framework for our project. This was difficult to realise – presumably because, due to
our always short-term visits, we were unable to locate researchers with shared interests.
Theory in Practice
Both our projects were significantly shaped by technologies – as a tangible array of tools and
their use, but also as a less tangible set of ways and practices engaged by
researchers/teachers and participants/students. Heidegger and Foucault, who share a range
of concerns, can help us question the possibility of technology’s neutrality, and to recognise it
as an apparatus organising the intersections of our research collaborations. Both also aspire
to “thinking otherwise” by “dissembling” the self.37 This ‘self’ is closely related, if not identical,
with the Western individual – perhaps this makes parts of Heidegger and Foucault’s work
suitable to help us work through and make sense of ‘collectives selves’ in our collaborations
with Cook Islands and Samoan people? However, they also differ in important ways: whilst
Heidegger focuses on things and objects, Foucault’s focuses on selves and relationships.38
Heidegger’s context is universal, despite his reference to Western metaphysics, whereas
Foucault’s is historically and geographically specific: he draws “our attention to the ways in
which technologies [are] part of culture and society”.39
In both our projects, questions arose regarding the kinds and procedures of knowledge in
different systems. How do notions of traditional ideas of learning (where knowledge is
received), for instance, intersect with neo-liberal notions (where knowledge is produced by
individuals), when the latter set the ‘research degrees agenda’? For whom, in such mixed
environments, is the production of knowledge carried out? In the delivery of the Master of Art
and Design degree in the Cook Islands, the production of art work was always in tension
between community and institution. The research project in Samoa was intended to return
results to Samoan communities. But who were those ‘communities’ with respect to our
research? Would we have found this easier to establish had we found an institutional partner
prior to the start of the project? Also, how do oral traditions of knowing relate to evidence
based research paradigms predominant in institutional environments?
We will now look at these questions under three headings: first, how does a progressive,
‘engineering tradition’ view of technology relate to aspects of culture, community and self?
4

Second, how does a Foucauldian concept of technologies of self plays out in the context of
our projects? Third, how might Heidegger’s Gestell (or, Foucault’s dispositif) help to
understand how knowledge production in the Pacific is connected to the use of culture as
resource, knowledge economies and universities as producers/providers of knowledge?
1.
From a progressive, engineering orientated view of the situation, it is important to realise that
access to resources and capital is very disparate in New Zealand, the Cook Islands and
Samoa. In 2009, internet penetration rates amounted to 83.1%, 42.1% and 4.1%
respectively.40 Access to ICT is, in most Pacific countries, restricted to expensive and lowquality satellite services.41 Thus, Cook Island students were constrained by speed and cost of
internet connection, disruptions of power supply, and weather conditions (cyclones and
tsunami – actual or forecast). The digital divide and other disparities impacted on their skillbased, cognitive, and cultural adjustments; their learning and knowledge production.
In Samoa, these disparities mean that internet access (other than through private connections
or educational institutions) is limited to a few internet cafés, at high prices, with slow
connection speed and virus infected terminals. Communication with non-institutional research
partners thus takes place under difficult conditions. While interviews could be arranged quite
easily, it was near impossible to follow up with participants, other than during subsequent
visits in Samoa.42 However, digital technologies of selves are developing in Samoa. People in
villages use cell phones nonchalantly and many Samoans, at home and abroad, stay in
contact via facebook. Some valuable information for our project was gleaned off blogs and
newspaper webpages.43 Thus, the technological conditions are complex, even at a
commonsense level. Even critical debates, however, which advocate the need to “create a
fair and level playing field”,44 often do not address questions about what technology might be,
or how technologies operate in different settings.
2.
Despite very low internet penetration rate, Samoan blogs and websites globally demonstrate
local engagement with ICT, often driven by the tourism industry. Beyond these
manifestations, though, how much do we know about the digital technologies of self which
participants bring to a teaching/research situation, or learn in the process? How might
Foucault’s sets of technologies interconnect with others in our respective settings?
Such questions arose during the Master of Art & Design delivery in the Cook Islands. We
knew from previous experience in New Zealand that a large metropolitan academic
institution’s technologies of power inevitably frame the delivery of postgraduate education in
small, non-metropolitan communities. In the Cook Islands, students’ learning was additionally
constrained by low levels of digital literacy. How did this affect their confidence, their
experience of the learning environment, their ability to engage? How did they perceive their
performance, particularly in comparison to face-to-face situations?45 The Moodle platform
relies mostly on text-based communication and cannot accommodate real-time audio or video
chats. Apart from the challenge of text-based online communication, students had to address
a lack of prior knowledge of new media technologies.46 Communication suffered from slow
and inaccurate typing; from problems with operating a digital camera and uploading images.
Students often did not understand what was required because they found it difficult to orient
themselves in the virtual space of the Moodle platform. Their time management was
hampered by difficulties with processing digital files and researching electronic databases.
How did this all impact on the development of their digital selves, and on the effectiveness of
their relationships with others in the online community?47
The very digital interface that, we thought, might offer the potential of Foucault’s technologies
of production (permitting users “to produce, transform, or manipulate things”)48 and
technologies of signs (permitting them “to use signs, meaning, symbols or signification”)49
seemed to become a technology of domination. How could the collaborators negotiate and
renegotiate technologies of self in the process? How do particular notions and practices of
self intersect with technologies of power to constitute what Foucault calls governmentality?50
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We have no answers to these questions, but our projects seem to suggest that there are
different notions of technologies of self for Samoans and Cook Island people than Foucault
would have foreseen. His technologies of self concern ways of advancing a singular self, to
tally-up, measure, or discipline, one’s self. There is a fundamentally important, though implicit,
assumption that a self has responsibility for the self. In Samoa and in the Cook Islands, we
met with a notion of self, a collective self, that is responsible to others.51 In the Cook Islands,
this means that collaboration is a way of being, rather than a visual arts strategy employed
instrumentally by individual artists.52 In the students’ practice, a constant slippage between
the two modes of collaboration (responsibility to self and to others) occurred. In Samoa,
similarly, each person participated in some sense as a part of the collectives he or she
belonged to. In discussions and interviews, a personal observation might stand in tension with
views held by the collective. This could evoke solidarity or anxiety. How difficult is dissent in
small communities, particularly if they are ruled by conflicting systems?53
Does the difference between a sense of self as individual or collective modulate
understandings of creativity? The sense of creativity that permeates design education
imagines a process driven by an individual considering him- or herself a creative practitioner
(producing creative works on commission, for exhibitions, or for a market). Commissioning,
exhibiting and selling establish the individual as creative practitioner. In the context of a
research degree in art and design, creativity is a process generating knowledge which can be
assessed as research. This view of creativity opens up particular ways for people to constitute
themselves as creative and make sense of their creativity.54 It is likely to conflict with another
view of creativity, in which creation is cumulative and collective, and in which the outcome is
never automatically commodifiable. Do these contrasting views of creativity propose, model or
impose different types of relationships to oneself and different practices?55
Technologies of self are criss-crossed with technologies of production, signs, and domination.
We will focus now focus on a particular configuration of technologies. It is implicit in
Heidegger’s notion of Gestell, which prefigured Foucault’s concept of dispositif in many
aspects.56
3.
Seen through these frames, global investments in knowledge production and the creative
industries raise questions of what counts as art, creativity or community anew. In the 1990s,
New Zealand was re-branded as a “creative nation”, with certain sectors increasingly being
“calculated and systematically re-imagined for the purposes of management in a new,
knowledge-based economy”. 57 Creativity has since become a core curricular value. In the
same period, Government policies in New Zealand promoted the export of education to
international markets.58 Terms such as ‘relevant knowledge’ and ‘transferable skills’ are now
well established and incorporated into a modular curriculum. Outcomes, performance
indicators and evaluation criteria package and compute knowledge and research. There is
now an expectation of universities to derive financial gain from educational and research
initiatives or, at least, not to incur financial losses. In this climate, support of non-revenue
earning parts of knowledge provision is severely cut back.
Thus, it was not possible to involve a culturally fluent, additional staff member in the Master of
Art & Design delivery in the Cook Islands. In the Tropical Islands research project,59 potential
problems were mostly ameliorated by the fact that one of the researchers is Samoan.60 If they
are not insiders, researchers and educators in the Pacific will find it difficult, for instance, to
gauge ongoing changes in what is termed ‘traditional concepts’. During the 19th century, an
industry of ‘tourist art’, based on what were then considered by anthropologists as traditional
‘native’ concepts and practices, grew up in Samoa, the Cook Islands and Aotearoa (here
involving Māori practitioners). In the 20th and 21st century, diasporic modes of existence and
increasing globalisation further contributed to an iconic representation of Pacific culture, in
which the typical and instantly recognisable is privileged over the enigmatic and specific. A
flavour of Pacific-ness is now a marketing resource even in New Zealand, and increasingly
becoming part of New Zealand’s national identity, at least in Auckland.61 The market is served
by creative practitioners based in their place of origin, or in the diaspora, but increasingly also
by mobile producers in global contractual relationships. While economically successful, their
artefacts do not necessarily feature as ‘art’ in New Zealand curricula. Does this lead to
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conflicts when successful practitioners become students or collaborators in a research
project? At least in the Auckland diaspora (which may promote conservatism), the struggle
over ‘right’, ‘authentic’ styles, appropriate for structures of community and identity, would
suggest this. During the design of The University of Auckland’s Fale Pasifika, for example, a
controversy occurred: some in the decision making group proposed to carve its posts.
However, Albert Wendt (Samoan writer and cultural commentator) argued successfully that,
traditionally, posts in Samoan buildings were not carved. However, there are experts in
Samoa who would debate this view. In any event, since the second half of the 20th century,
the carving of posts has become a tradition of sorts in Samoa.
Technologies of knowledge and signs will always be determined by questions such as:
“Whose research [or creative work, or knowledge] is it? Who owns it? Whose interest will it
serve? Who will benefit from it”?62 But also: Who collaborates in it? Is it worth pursuing?
Indigenous peoples may have answers to these questions that differ from the assumptions
underlying our curricula and research protocols. Similarly, it is often likely that the frameworks
for learning diverge: there is a difference between a conception of knowledge as something
one receives and a view that researchers produce knowledge by themselves. Digital
technologies’ transformation of knowledge is but one aspect of what Heidegger termed
Gestell (en-framing) and Foucault dispositif (apparatus). Both Gestell and dispositif are
permeated with power. Heidegger (unlike most of today’s knowledge engineers) conceives of
Gestell as a late manifestation of techne, which reveals truth, and attributes little control over
its processes to humans. This perspective may be better attuned to the more holistic Pacific
traditions. However, he pays scant attention to how his concept might apply in specific
circumstances outside the West. By contrast, each dispositif has a specific historical and
spatial setting for Foucault and, while the whole of power is anonymous, acts of power and
relations of power are not entirely. Foucault’s account of these relationships allows a more
nuanced analysis, perceptive of different ways in which technology and power/knowledge
operate, particularly in situations where different modes of being co-exist with
Gestell/dispositif.
What makes Heidegger interesting in our context is that he appeals to a way in which art can
operate that is out of kilter with notions of contemporary art. He claims that art can be an area
of resistance from which to develop an understanding of the Gestell's danger,63 as long as it
is not absorbed into it. Art has to stand in relation to the “realm that it opens up” and received
by a culture as a whole.64 If art works are “torn out of their own native sphere”, their world,
they become a matter for the “art industry”, to be maintained and be busied about, or to be
supplied and critiqued.65 As an object of “art appreciation”, art turns into “a matter for pastry
cooks”, “only for the enjoyment of a few sectors of the population”, providing pleasure to
connoisseurs.66 Are these claims worth re-examining in our context? Might they offer new
vistas for the interlacing of traditional art contexts with the art market?
Can Heidegger and Foucault’s concepts, when reframed, become heuristic tools to account
for specific situational complexities?67 Perhaps they could help register the simultaneous
sway of different, even conflicting, modes of being and networks of power relationships in the
Pacific. Cook Island and Samoan artists live in relationships of exchange partially comparable
to Heidegger’s Gestell. However, it would be too simple to say that this is due to the
introduction of Western models of commodification of nature and culture. Even similar
contexts or behaviours might be motivated by quite different frameworks and traditions. The
exchange of fine mats in Samoa, for instance, relies on a circulation of mobile objects – but
can we assume that this exchange would fit into capitalist modes of exchange? In Samoa, the
Cook Islands, and Aotearoa, tourist art and architecture has a long tradition. This art form has
been criticised by Western observers as decadent and corrupted.68 But might it be the
Western critics who do not understand? While, as in a double coding, some aspects of tourist
art and architecture are clearly recognisable, others are likely to be ‘read’ only by insiders.69
The “going native of the natives” always happened on several complex layers, and probably
under the critics’ noses from the beginning of colonisation.70 From the viewpoint of the
producers of ‘tourist art’, might the buyers be the dupes? Could their double production and
double coding sit well alongside their ongoing production of art for their own purposes? In
both our projects, the manifestations of art production in Samoa and the Cook Islands may,
on one occasion, fit into the categories of the Gestell – on others, they follow rules of a
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different type of circulation, which was termed communism by colonisers in the Pacific.71 The
disparate rules of circulation are sometimes difficult to identify, particularly when a capitalist
apparatus comes into conflict with, for instance, Fa’a Samoa.72 They are exceedingly difficult
to assess for anyone “not on the ground”. Thus, research and teaching at a distance will
always operate from tenuous positions: out of context, without ongoing face-to-face contact,
how could we tell which and whose apparatus is regulating exchange at any one time?73
Concluding remarks
What lies at the heart of this paper are questions of how we can act with integrity and respect
in the research situations in which we participate. What are, and should be, our own
technologies of self? What does it mean for collaborations with indigenous communities if the
vast majority of researchers are based in the industrialised world?74 Do the collaborations
change anything about this imbalance? Does the development of Pacific material culture for
global exports support or undermine the integrity of Pacific ways of life? What difference do
digital technologies make? Will they make it possible for indigenous communities and their
designers/researchers to participate in this conference?
Academics are knowledge producers. When we operate in environments without budgets for
engagements with knowledge that will not generate financial return,75 and as our careers
become increasingly dependent on our participation in the knowledge economy, we need to
hone our ability to self-reflect and critique.
Nothing is fundamental. … the foundations of power in a society or the self-institution of
a society, etc. … are not fundamental phenomena. There are only reciprocal relations,
and the perpetual gaps between intentions in relation to one another.76
We can, and must, develop conceptual frameworks and technologies of selves that respect
the knowledge and integrity of indigenous and non-indigenous researchers and participants,
students and educators, in collaborations across the Pacific. As change agents,77 we can
practice ways and techniques that transform the given and move beyond it – to generate new
modes of experience and understanding.
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