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Abstract

This is an exegesis with a shared collaborative creative component with two other weaving
exponents, Jacqueline McRaarei and Rose Te Ratana which is reflective of a community of
shared practice. This shared practice and subsequent collaborative aeaipanent will be

based on the overarching theme of the written component, a synthesis of philosophy, tikanga
rangahau (rules, methods), transfer of knowl

a te whare pora (ancient house of weaving) in a agpdeary context.

The sole authored component and original contribution to knowledge for this project is the
focus on the period of 18601970, which will be referred to as Te Huringae design of this
exegesis wil/l be i nf or = dthdigenousilatoodotogies. MU o r i I

Te Huringa, described as the period from fir

Renaissance in the 1970&fter the signing of the Treaty, the settler population grew to

out number MUor i . Rulture besame dominadt] and ¢here waa ard
expectation that MUori adop tThifperiod &0 defined, t ur e
as the period of mass colonisation, saw the

status of raranga as evered art form

The creative component will beV@hakaaturangean expr essi on of taong:ze
MOori artefacts) with a f oc(irgeroaaving)aidirlinkik o( wo
(another form of finger weaving). This work can be stalmhe, but can also sit within the

wider, collaborativeNVhakaaturang#&o create a broader conceptual design of the origins of

raranga, whatu muka and tUni ko.
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Preface

MUor i words wuse macrons, with a glossary of
Macrons are used to denote the lengthened vowel. Where applicable, quotes have been written

as they are in direct quotes.

The title 6Te Ahoa Tapmm@o sist idoenr i b~e-ldiv,lPambanut h o |
Taituha(Waikato Tainui & Wintec2013) The title is chosen to acknowledge the threads
within the research to the authoros i wi and
and weave three @tes of research together as a collective pursuit towards enlightenment.

The titles of each chapter hav€laitbha&mokagi ft ed
2020) The first purpose is to provide an alignment to the focus or findings of each chapter.

The second purpose is to support the reader in navigating through the contents, metaphorically,
an O0ahod that threads each terlitdlpethedistapovidehe on
the reader with a pattern depicting that of each title. The sole contribution to the installation by

the researcher is a whUriki and all 5 patter

Each chapter acknowledges a place or spacesireearch journey, building upon each other

to realise the final product and findings of the research.

As pr ovi de €hapter OneTe Aha Tiekake, acknowledges the connection to our
origins as anndigenougpeople. Chapter Two, Te Aho Tuakiaicknowledges the challenges

to maintain identity asndigenous people. Chapter Three, Te Aho Toi, acknowledges the art
form that is instituted on origin and identity. Chapter Four, Te Aho Matua, acknowledges the
dawning of new knowledge througiieWhakaaurangad T e e r a a O(Vaikadiov airtuie a
2013) also the name given to Chapter FivEurther information on each can be found in
corresponding chapters. Within each introduction, chapters are referred to as threads to and

from each other as a symbolic acknowledge to the art form.
Te Huringa is the titlé havechoserto refer totheera from 1860 to 1970 thatthe timeframe

for my research. | acknowledge this tideined byHirini Moko Meadd ur i ng t he Te
Exhibition meaning é6The Turningd and referri

12



have adopted thistermtonmea 6a peri od of transformation a

timeframe.
The tWhakd uor angadé meaning to show or display,

MUOori term for my creative work to taedp!| emen

in a mUt akaupapaga MUoOT |
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Chapter 1
Te Aho Taketake:Te Ao MUor | and a MUor i

Introduction

The first thread provides the origin of the art form, ithéigenous worldview.An increased
awareness of globalisation in the lasty@ars has challenged humankind to think about the
world in new ways. It is reasonable to state that humankind has been required to look closely

at the relationship between people themselves and their relationship with the natural world

The great passion of indigenous worldviews and cultures is unity with the natural

world. We see earth, sea and sky as our parents and believe that all things are born

from the earth. And because all things are born from the earth, all things are therefore

kin. Life is to be lived consciously within this grand weave of kinship relationships

(6t he woven universed) and our humanity is e
kinship relationships with the natural worlthdigeneityis the core wisdom of

indigenous altures and worldview(Royal, 2020, para. 1)

Te Ao MUoMUori Worldview

The worldview of Te Ao MUori is of balance,
it is dependent upon the maintenance of cultural traditions, practiceslaled. According to

Sir Peter Buck, the traditional MOo T i Vi ew
evolution of existence, from the supreme god and leader (lo) to the gods born from the
nothingness of prexistence, the creation of the worlddaitimately the creation of mankind.
(Katene, 2013, p. 9)

Te Ao MUori, as we under s ipanma(hncestergtaidpaces)gh t he
were created from oral narratives, myths and legends. From gend@tgeneration, these
teachings are held close to MUori and are by

14



Figure 1: Tanenui-a-RangiseparatingRanginui and Papa J-nuku

Note:Wi t hi n a MUor i-nusaRangi seperaedithe emMmanecof Ramgiand Papa 4

Unuku in order for the sun to shine through and allow a new dawn and day for his people also ascended
to Te Toko-n g-rdngi to bring back the three kete (basket®nafwledge (Moorfield, J.C. n.d., para 1).
Imagehttp://blogs.shsinv.school.nz/room9/2011/02/16/280/

TeWU olui 0T U risthedomainof T U nthee Atua(god)of theforest thebirdsandtheinsects.
It is saidthatT U rsetoutto find the femaleelemento be amotherfor thewhole humanrace
andcreatete ira tangatahumanlife). Despitenot beingsuccessfylT U pmcuredirom those

femalebeings treesandplants(Royal, 2018).

Figure22MUori Worl dview Structure adapted from

The Myth of Ranginui
and Papatiaanuku

The Realm of Ultimate Reality

Mana-Tapu-Noa
The Realm of the Human

The Myth of Hinenuitepd
The Realm of the Dead

MU o doingtandneverhaveacceptedhe system of a closedworld. Theybelievethe
spiritual realm interactswith the physicalworld and vice versa.fi T h enyths and
legendssupporta holistic view not only of creationbut of time andofp e o p T s .
understad this conceptit is importantto look athowM U o sedtheworld thattheylive

in. Jamedrwin describeshe6 MU World V i e ag@threetieredstructure(Ministry

of Justice2001,pp. 10-11).

(@]
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A worldview represents the distinctive way in whichemple make sense of their world. This
worldview ties them to the environment and to one another within a framework of shared

beliefs and understandings about the way in which the universe is ofhiekedre, 2011)

Mikaere (D11) continues,

It has beensuggestedhat the formation of a worldview, enablesits possessorso
identify themselvessauniquepeople Thereis nodoubtthattheworldviewbequeathed
to ushy ourancestorsies atthevery heartof whatmakesusunique. It providesthelens
throughwhich we view our world. It determineghe way we relateto oneanotherand
to all otherfacetsof creationlt enablesisto explainhowwe cameto behereandwhere
we aregoing. It formsthe very coreof identity (p.308).

The worldview lies at the very heart of culture, touching, interacting e#itth strongly
influencing every aspect of culture. For
influence their worldview whereas for the western culture the focus on the natural universe,
assumes that it is comprised of indestructible atomsotdl matter and conforms to strict
mechanical laws. Therefore, western culture applies scientific methodology to understand and

describe cause and effect (Royal, 2003).

TheM U owoildview hasbeendescribedasholisticandcyclic ( K a & Idiggins,2004. This

is becauseverypersonis linked to a living thing, the environmentandto the atuaandthese
are all interconnectedhrough whakapapggenealogy) Everything containedin the MU o r i
worldis partof aknowledgebankwhich providesM U owith thetoolsto understanell aspects
containedvithin it, includingtahawairua(spiritualworld) andtahakikokiko (physicalworld).

It alsohelpslocateM U o within their currentenvironmentwith links to the past.

All culturesevolve overtime as new technologyis introducedand as variousethnic
groupsareexposedo oneanotherFurthermoreall culturesn contemporaryimeshave
artefactsfrom the pastthat serveas cultural indicatorsof the way in which its people
behavedaindasremindersof where theycamefrom ( K a & Hdiggins,2004,p.19).

This meansthat knowledgeregardingraranga( M U aveaiving) and whatu muka (finger
weavingwith thefibre of flax) in a contemporarycontext,is linked with the transmissiorof
knowledge acrossgenerationsK a 6 and Higgins (2004) provide a set of indicators to
understandthe M U o wadrldview. This has been adaptedby the researchetto locate the

16
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researchemsan 0 i

n s witbire thedresearchitself as the worldview of the researcheis

intrinsic andtherefor if affectstheirresearchn everyway.

Figure3: Key |

ndi cat

ors to understandi

I ndicator

Explanation

Locating the Researcher within the Research

Tribal Identity

The importance of a sense of place
belonging through genealogical ties.

The researcher is fron
Maniapoto. The researcher is a kaiwhatu (weave
muka) and is committed to the preservation of w
mu k a for future gener
following the teachgs of her mentors who have pas
this knowledge down.

Land & The recognition by the people of the n¢ The researcher is aware of the importance of ens
Landscape to respect the harmony and balance of the cotinual growth of the resource needed by adhe
land and the resources it provides. to all aspects of kaitiakitanga (guardianship). |
critical that the researcher is aware of maintainin
balance of usage regarding the resources needg
whatu muka following the principle of harveshat is

neededand not what isvanted.

Spirituality Based on a spiritual view of the respon The researcher observes the appropriate custg
to the natural world. practices at the appropriate times especially W

harvesting the requiregtsources and on completion
the final artefact.

Elders Elders serve as a critical link to the pag The researcher is privileged to have bearght this ar
the present context to ensure cult{f or m from highly res
practices and tribal knowledge rem{repositories of raranga and whatu muka who are
intact for future generations. regarded as national icons in the field. The reseal

acknowl edges the extra
Mani apoto weavers: Mpamg
Rangi mUrie Hetet; and O

Language The recognition that the language contg Within the field of raranga and whatu muka lies a we
so many cultural indicators that enriof language describing processes, technig
oneds .identity customary practices and rituals which drive

researcherds behaviour
continue this art form.

Culture The importance otulturall-determineRar anga and whatu muka
ways of thinking, behavingcul t ure Dbecause they a
communicating and living as Indigeng artefacts including wharenui (meeting houses) hithgf,
people nets, matau (hooks), hg

identify MUOori as 1 ndig
Zealand. The researcher has been involved in
restoration of wharenu
rohe to ensure the preservation of sihesignifican
cultural artefacts and
modern day.

Diversity The celebration of tribal identity and| The knowledge associated wittaranga and what

rejection of norlndigenous labels ar
definitions that homogese MUo r i

muka has been transmitted down through generatig
Ng Ut i Mani apoto women (
embrace and continue, thus celebrating tribal ident

17
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Kinship structure

Based on collaborative/shared po
system within socilahierarchies wher
cul tural concept

behaviour and their relationships w
each other and their environment.

The passing down of knowledge related to rarangg
whatu muka, demonstrates a_sharing of knowlg
within the Ngibetwith theaaim a|
ensuring these art forms never die; that they floy
along with the natural resources required within
environment of t he (didtigt)
WhUnau take responsibil
and protection of the esour ces suc
including planting along the waterways.

Self determination

The recognition of the rights of
Indigenous peoples to live as Indigen
people. To be hea
access to learning their language;
educationand qualifications and quali
learning environments: to be employ
and a high standard of living; to have th
culture valued in relation to Te Tiriti
Wai tangi ; to live
citizens; and to be active participantg
determining theaiown future.

The impact of colonisation has taken its toll on
preservation of raranga and whatu muka generally
survival wi thin t he N ¢
attributed to the tenaciousness and determinatid
several gener aapdatoomoersen.o f
These women were committed to the transmissiq
knowledge related to the art form across generat
Their commitment also contributeéd validity of the art
form as a taonga (trea
culture in a contemporary context in Aoteardaw
Zealand.

Concept of time

MUori | ook t
present and future.

o the

The survival of raranga and whatu muka within
N g UManiapoto rohe can be directly linked to
transmission of MUori k
art form across several generations. The researchg
privileged recipient of this knowledge and is now |
of the handing down of this knowledge & new

generation of NgUti Man
Cultural Cultural knowledge is viewed inaholissJ ust as whakapapa conneg
knowledge framework with all aspects interrelated/h a p | a (nation)i with their land and with th
enables one to function with a degreg natural world, it also connects people with cult
comfort in MUo r i|concepts and cultural knowledge. The art formg
understand what is gagnon within thalraranga and whatu muka are expressions of cu
context. Hence, the connection betw(knowledge. These art forms also contain whaka
cul tural concept s |connecting people such as the kaiwh@eaver)to the
natural world.
Reciprocity Based on the viewhat mutual respect | Reciprocity can be expressed through the cul
the cornerstone of human relationsh concept of koha (gifting) associated with the traditiq
and between humans and practice of raranga and whatu muka within adern
environment. day context. The researcher was taught the signifig
of koha in relation to her own learning of raranga
whatu muka by NgUti Man
form.
Note I ndi cators adapted from Kadéai & Higgins,
Cram (2001) argues that research undertaken
made that are based on the cultural standpoint of the researcher rather than the lived reality of
the indigenous populationo (p. 37).
Ther esear cher has geneal ogi c aland lisianrécipientt ob

traditional knowledge relating to raranga and whatu muka handed down by tribal elders and

repositories of knowledge of this art form. The researcher, therefore, can liedassan

Oi

ndrdeear cher 0.

(Unl u
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Some research -iemdezratcesr 0 ncamMelbe considered
leading to a loss of objectivity (HewATaylor, 2002) A counterargumertdf this viewto being

an Oi-mesiedestheartd tihe researcher understands a
a NgUt i Ma n i aThisibcludesthe knbwdedge ef raranga and whatu muka which

was taught to her by NgUti Mani apoto reposit

During the 1¥cent ury, MUori felt the impact of an

Christianity was one of the major vehicles to enforce this change.

Socialdisordersarestill presenwithin M U o sodietytodaywith symptomsof mental,
spiritual, and organic diseaes createdby colonisation; and maintaininga MU o r i
worldview becomesa constant battle. Social disorders are but symptoms of
mental/spirituatiseas€Royal,2003,p.87).

The impact of colonisatioon Indigenous peopée s well documentedSilva (2017 highlights
the oppressive controlling power of colorgaisimilation

The popularAfrican proverbthatuntil thelions havetheir storytellers the story of the
huntwill alwaysglorify thehunter applieso thetwo connectedinariesof thecoloniser
andthe colonized the oppressomlandthe oppressedTelling talesis part of the whole
realmof people,any peoplenamingthe world. To nameis alsoto claim a particular
relationshipo thenamedLanguagés avastsystenof namingtheworld, whichexpress
thec o mmu ntotdl rgladianshipto their environmenttheireconome activities,their
political andsocialrelations,andultimatelytheir view of themselve$n theworld.
Oppressorandtheir oppressingsystemunderstandhat it is not enoughfor themto
seizep e o pland,isnposetheir rule, buttheygo furtherandcontrol cultureandvalue
systemof theconquered.

Hence,in history,theconquerohasalwaysfelt it imperativeto controlthemind of the
congueredThe easiestrouteto that conquesis languageColonizationofap e o p | e 6 s
namingsystemis anintegralpart of anoppressingystem

(p-ix)
Marie Battiste emphas@sthe conflict between a cultural worldview and that of the coloniser.

The voice of théndigenous peoples who have survived European colonisation and imperialism,

has become a new form of emieigperspectives on knowledge and truth.

Colonisationcreateda fragmentaryworldview amongAboriginal peoples.By force,
terror and educationabpolicy, it attemptedo destroythe Aboriginal worldview - but
failed. Instead,colonisationleft a heritageof jaggedworldviews amongindigenous
peoplesTheynolongerhadanAbariginal worldview, nor did theyadopta Eurocentric
worldview. Their consciousnesbecamea randompuzzle,a jigsaw puzzlethat each
personmustattemptto understandMany collectiveviews of the world competedor
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controlof their behavior,andsincenonewasdominant,modernAboriginal peoplehad
to makeguesgsor choicesabouteverything.Aboriginal consciousnesBecamea site
of overlappingcontentiousfragmentediesiresandvalues (Battiste,p.84)

At the time of initial Europeanc ont act , Mead (2003) describe
organisational rathehan structural. New ideas and things were simply assimilated into the old
framework, and there were even efforts made
system. Like many other colmeid peopl es, MUor i experienced
powers. However, the trickle of western powers became a torrent and by1858, the point of no

return was reached when the population of settlers surpassed thatmafiglemous people.

Edward Said has provided a vast range of literature in his endeauvodéostand how the

people of the western world perceive the people of, and the things from, a different culture
(Ranjan, 2015). Said is best known for his b
Indigenous peoples with his foundational texts Post Colonialism or Posblonial studies

(Ranjan, 2015).

The Europeans defined themselves as the superior race compared to the Orientals; and they
justified their colonisation by this concept. They said that it was their duty towards the world

to civilise the uncivilised worldTheanal ysi s of British imperi al
writings of early 28 Century Egyptby Said found evidence of this superior attitude and

justification of ruling powe(Ranjan 2015)

Said attemptsto demonstratdhow 0 n eidemstity is determinedby o n eréationship
with what he refersto asthe i o t hoethedhird world. His observationson this
relationshipbetweertheWestandthethird world, arerevealingsuchas,his discussions
of westerncultural representationsf the non-Europeanworld, representationghich
tendto be crude,bigotedand permeatedvith a distinct odor of reductionism(Anaru,
2011,p.161).

Prior to British imperial i s mpleabidedly a$tractuset ed u
and process that was readily understood and enacted by all. A system that evolved its own
procedures to sanction appropriate behavior and to resolve conflict situation. In other words,
MUor i soci ety did nmd predominaely atdfog fashon,dirstgad it 0 d a y
followed an orderly pattern to accommodate both temporal and spiritual needs of its members.

In addition, an intricate network of relationships relating to hierarchical order in term of roles,

expectations andihship obligations were clearly in placBh e MUo r i worl d i s |
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groups that cal l themselves a wh(A98)uhe ( Mead
t raditi ofanatibnedashti? mrat for ordinary social and economic affairs. Fir#59

emphagses t hat this unit as Dbeing O0o0bnatdvery ut mos
close relationshipghust he noti onal view that MUor | SOCIi €
the Rk e [ifddeigner) could not be further from the truth.

KOhui Kairaranga (collective of weavers) wit

Within the society Mead (2003) refers to various attributes were recognised within the tribal

structure. In addition, kairaranga (weaver) is no diffefeunketapuiHetet (2000) states,

In traditional M U o society, older weaverswatchedthe young girls for signsof a
potentialweaver.The teachingof a new weaveris normally undertakerby a senior
womanof the family. Tuition wasovera numberof yearsi in a very relaxed,natural
way - with no questionof financial paymenteverbeenraised(p.3).

Furthermore, Puketapdetet (2000) reiterates,

€ thataweavemormally experiencegeelingsof beinglinked with somethinggreater
than her herself and the present.M U o pebplecall this a link with n g tiipuna
(ancestors)reelingsof achievemenandtirednessesultingfrom all thecreativeenergy
thathasbeenexpendedddtotheweaverd g i wfih ® g svbeendifting thatfirst piece
away(p.5).

Such attributes include:

f She was a highly r es p(anily edendadofamidy) by pit hes wih
tribe) and iwi and had significant manaflirence, status, power);

She was closely linked to the tribal leadership;

She had significant plmanawa (natur al tal e
She had bartering prowess;

She was one of the elite as her leadership was attached to whakapapa (genealogy, lineage);

She had the alttiy to operate in a competitive environment;

= =2 4 A4 A -

She was often isolated not only because of her mana, but to maintain a high degree of focus
on accuracy, creativity and production of the finest works;
1 She only used traditional materials and patterns whicle \westorically small and yet

sophisticated (mnemonics);
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1 She was a repository of knowledge contained within the whare pora (house of weaving)

and responsible for the appropriate transmission of this knowledge.

These attributes are reinforced by the follogvstatement, by Puketagpletet (2000),

Traditionally, weaverswere supportedoy their communityasa mutualunderstanding
andrespect(manaakitangagxistedbetweenboth parties(PuketapeHetet 2000).The
weaverhelpedprovidefor the economiowellbeingof the peoplesuchastradingwhich
formedpartof theM U o @canomy For example Pendergragt1997),givesanaccount
wherefi aaxchangeof the war canoeTe Toki a Tapiri was presentedo the chief Te
WaakaPerohukaf Rongowhakaatéor thefamouscloak Karamaengp. 4).

Penfold as cited in Pendergrast (1994) posits the following,

This incantationrecordedby Grey, which, acknowledgeshe birth of a firstborn girl,
tellsof w o me tasksThefemalein M U o Societyis a sacrecelementin maintaining
linesof descenthencethetitle i TAho T a p fardhebookandtheexhibition.

Te Aho Tapuis an exhibition of M U o alothing heldatthe Auckland War Memorial
Museumwhené TMa @ is atFamakimakaurauM U o alothing wasnot includedin
the 6 TMU o exhibition; 6 TAho T a p is thereforedesignedto complementand
enhancehe manyfine carvingsin 6 TMU o just d@sthe variousartscomplementand
enhancesachotherin life (p.5).

However while whatu muka t U n arkl tukutuku (lattice work) have survived societal
influences suchascolonisationandculturalimperialism,they havenot escapedihe impactof
these two processes Examples of these negative impacts include multi-generational
interruptionto the transmissiorof knowledge,the reductionismapproachto te reomen g U
tikangaM U o (thé M U o languageandculture),andthe TohungaSuppressioct 1913. The
TohungaSuppressiorct andhowit affectsM U o, andparticularly theK U h Kairarangawill

bediscussedurtherin Chapter2.

The KUhui Kairaranga played a si g2000fMeadant r «
2003) . KUOhui Kairaranga held the knowl edge i

the practice of raranga, tukutuku, whatu muk
from NgUti -rRograorud,e da kwedlal (el derly woman), gu
knowl edge, explains what IS 1 nvolshovslthei n unc

complexities of this.
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Whenyou learnsomethingM U o it hasto be takenseriously.lt involvesthe laws of
tapu:genealogiedyistory, traditionalknowledge carving,preparinglax, in factnature

itself. Tapuis somethinghatteaches/ou how to respecthe whole of nature because

M U othingsinvolvethewholeof n a t u r eighdwwie getto knowthings.They 6r e
handediownfrom generationio generatiorandit becomegartof you.(Mikaere,2011,
p.303).

Oral Narratives

According to the creation narrative, Ranginui (Sky Father) and-Pdpauku (Earth Mother)
were once joined in a close embrace and their children lived in the darkness between them.
One of their sons, TUne, began to yearn and

apart, thus creating the world of ligliTaituha, 2014p.7).

As Best (1898) highlightsyém the creation of light and the separation of Ranginui and-Papa

t Onuku, he found HinerauUmoa, the small est
became the female element TUne hRutherogeen sear
from their union came Hire-iwaiwa, the guardian of raranga and whatu, childbirth and the

cycles of the moon (Best, 18@8ed in Taituha, 2014 Therefore, with this whakapapa, the

art forms of raranga and whatu naturally belong to women.

There are moratua associated with rarangiach afRukutia and Huna. Harrison, Te Kanawa

& Higgins (2004) state, ARukutia is believed
name means to be O6bound toget hefibrg,&ganetimesdi ng t
known as oO6te miri 0 Rukutiad ( Rupincipalauas t hr ¢
f or pU (flwabushk Enhdveord huna means to hide, and because some of the processes
associated with weaving were tapu (sacred) and sezrétuna became significant in the art

of weaving (Harrison, Te Kanawa & Higgins, 2004).

A weaver intrinsically aligns themselves with the atua of weaving; they connect the teachings

to their everyday |life and t ocersanliBesy 189 Ue har a
Kanawa, 1992) . PO harakeke is identifi-ed and
Hetet, 2000). The following table shoRvs t he

Te Ratana, personal communicatidane 26, 2014
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Figure 4: Whakapapa of Harakeke

Raurekau
Manono

Apunga

Tanekaha
kaurt Totaranui
PapaTotara

Hine Oriki (Wao)

Tawa Karaka
Hinau- Miro

RurutangiNh 1

Toitoi - Kakaho
Patetetutu

—_—

Harakeke

Kiekie

Tawaharanui

Note: Adapted fronRitual in the makingCritical exploration of ritual in Te Whare Potay R. Te Ratana, 2012.

ng Te Ratana (2012) without TUne,

not only in ancestral heritage, but also in the practical aspects of nature and the environment.

Accor di to

A further explanation of t heisprevidedtby Roseddi p b e
Ratana as told to her by Tawhao Tioke and documentenh @ushmansfriend. (Foster,
T.2008). Please note that the whakapapa below is a direct quote; therefore, no amendments to

the text such as macrons and orthographic convertiaves been made by the researcher.

of

t h e -MabutaandiHarakeké i p

Figure5:Ex pl anati on
Ka moe a the ki a Apunga ka puta ko by
rkau iti katoa o te ngahere, ntéahi o nd)
ngltara o te whenua, me fiymanu o te
ngahere, ngrlkau iti katoa, ko Manono, k
Koromiko, ko Hanehane, kolamuramu, ka
Ramarama, ko Putaweeta rdahi atu o ng
r(kau iti 0 te ngahere.

Tane married Apunga and begat all the sn
trees, the insects and birdd the forest,
Among the small trees were included |
Manono, the Koromiko, the Hangehange,
Karamuramu, the Ramarama, tReitaweeta
and a number of other shrubs of the forest

Ka moe a@a Tthei a Mumuhangéia puta ko
Totara  nui, ko Wara poriro, ko Wara
torowhenua, ko Tawini. Ka moe @a Tane i
a Tukapua ka puta ko Tawai, ko Kahikawa
ko Mangeao, métahi atu o ngr(kau nunui o
te ngahere. Ka moe a Tana Mangonui kia
puta ko Hinau, ko Tawa, ok Pokere, kg
Kararaka, ko Miro, ko Taraire.

Tane married Mumuhanga and begat Totj
nui, Totara poriro, Totara torowhenua ar
Tawini. Then Tane married Tukapua a
begat Tawai, Kahikawaka, Mangeao an
others of the larger trees of the forest. T}
Tane narried Hine wao riki and begg
Kahikatea,Matai, Rimu, Pukatea, Kauri an
Tanekaha. These are the conifers with sr|
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rough foliage Then Tane married Mangon!
and begat Hinau, TawaRokere, Kararaka|
Miro and Taraire. These are the larg
broadleaf forestrees with edible berries.

Ka moe a@a Tlhei a Rurutangiakau kia
puta ko Kahikatoa, ko Kanukiap te Kahikatog
te itkau e kianeieted er o whak
tao huata te karo, he na aitua, tu tonu e ko
taea te karoo.

Then Tanemarried Rurudtangi-akau and
begat Kahikatoa and Kanuka. It is from t
Kahi katoa comes the
spear can be parried, but that of death staj
forever o.

Ka moe a@a Tlthei a Rerenoa, kia puta ko
Rata, ko Tataramoa, ko Kareao, ko Akaaka
Poanangako Pikiarero and Kaweaka.

Ka moe a®a Tlhei a Puwhakahara kia pu
ko Maire, ko Puriri.

Tane then married Rerenoa and begat R
Tataramoa, Kareao, Akaaka, Poanang;
Piki-arero and Kaweaka. These are f
climbing plants that scramble for life dhe
trunks of other plants Tane then marrie(
Puwhakahara and begat Maire aRudiriri.

Ka moe a@a Tthei a Punga kia puta ko
Kaponga, ko Mamaku, ko Punui, Kéheki, ko
Kotukutuku, ko Patate métahi a0 nga
ngarara. Ka moe &a Tand a Tutorewhenua
kia puta ko Raruhe (ko te aruhe tenei e kai
nei e o Blou maatua. Ko rg putake
rahuruahu e kainga ana e doti maatua
engari ko ngfmea e tupu anangUwhenua
tChoata anake.

Tane then married Punga and beg
Kaponga,

Mamaku, Punui, WhekKotukutuku, Pataty
and a further number of ferns and inseq
Again, Tane married Tutorvhenua anc
begat Raruhe. (These are the edible f
roots consumed by our ancestor but restrig
to those that grew in the pumice lands).

Ka moe a@a Tlhe ia Hireemahanga kia put
ko Tupaatiki, ko Kakaho, ko Toetoe, ko Wiy
ko Raupo, ko Parapara m#ahi atu o ng
tamariki a Xhe kei te repo e tupu ana.

Then Tane married Himgahanga and
begat Tupaatiki, Kakaho, Wiwi, Raup
Parapar a and sohildee thad
grew in the swamp.

Ka moe a@a Tlhei a Tawaketoro kia puta ko
Manuka.

Then Tane married Tawakero and begat
Manuka

Ka moe a@a Tlhe i a Huna kia puta ki
Harakeke, ko Kouka, ko Tikapu, ko Toi.

Then Tane married Huna and beg
Harakeke, Kouka, Tikapu and Toi. The f
and cabbage trees

Ka moe a@a Tlhei a Tawharanui kia puta ko
Kiekie, ko Tuawhiti, ko Patanga, K
Mokomoko, ko Kiekiepapatoro.

Then Tane married Tawhairaui and begat
Kiekie,

Tauwhiti, Patanga, Mokomoko and Kieki
papatoro.

Ka moe a@a Tthei a Hinetu-maunga kia
puta ko Paravhenuamea, ko te wai whaka
maakuukuu tenaingUputake o ngtamariki a
Tane. Me mutu | konei ngk@ero kia mau a

te tapu. He kupu whakamarapkaua e weh

Then Tane married Hingl-maunga and
begat Parawhenuemea which are the watel|
that moisten the We
close now that the sacredness may
respected. As a clarification, do not be afr:
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ki tenei whakapapa, kua oti ke | of these genealogies, they have been relj
whakamaamaa kia ngawari ai, kikou, mea | and subdued to protect us and futl
t(ou whakatupuranga. generations.

Thisis avery powerfulnarrativeandrelationshipnotknownby manyNew Zealanders,
thataccountdor the variety of plantsin anecologicalandanthropomorphiecnanner it
explainshow the plants cameto be createdby T U nmeating with various female
peronifications. TawhaoTioke (Urewera,T | h gresentedhisataw U n a in the
Bay of Islands.| wasprivilegedto receivethis accountandadvised waswelcometo
usethisin my teaching(R. Te RatanapersonatommunicationJune26, 2014).

Reclaimingstorytelling and retelling our traditional oral narratives is to engage in one
form of decolonisation. The use of plrUkau
been one of th&eyways of sustaining and protecting knowledge within Indigenous

communitiegLee, 2009).

PIrU lkoaver,shouldnot be relegatedo the categoryof fiction andfable of the
past.P T r U & teaditional form of M U o mairative,containsphilosophicalthought,
epistemologicatonstructscultural codes andworldviewsthatarefundamentato our
identityasMU o P T r Uakea aollectionof traditionaloral narrativeghatshouldnot
only be protected but alsounderstoodas a pedagogicabasedanthologyof literature
that are still relevanttoday. Furthermorep 1 r Uckrecantirue to be constructedn
variousforms, contextsandmediato betterunderstandhe experiencesf our lives as
M U o -rincludingtheresearckcontext.(Lee,2009,pp. 1-2).

What u muka, t Uni ko and tukutuku are of aonga
mGaurangaNib r i  ( MUor i  k n o wl UeridThis knowtedge has beenthanded 0 M
down, from generation to generation through oral narratives (Taituha, 2014).

All culturesevolve over time as new technologyis introducedand as variousethnic
groupsareexposedo oneanotherFurthermoreall culturesn contemporaryimeshave
taongafrom the pastthat serveas cultural indicatorsof the way in which its people
behavedindasremindersof wherethey camefrom. (Taituha,2014,p.19).

This means that knowl edge regarding whatu mi
context, is linked to the transmission of knowledge across generations and embraces the role

of the kairaranga as the facilitator of this transmission process.

FortheKahuiKairarangeoral narrativeplayedanintegralrole to assistin thetransmissiorof

suchskills throughouthis time of colonisationandculturalinterventionism.
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For thousands of years, Indigenous knowledge has evolved because Indigeoples pave

a close and interconnected relationship with their surroundings, observe their environment
carefully, and learn through experience. Here, the teachings of Indigenous peoples come from
observing and learning from the water, the moon, the plrsanimals, the stars, the wind,

and the spirit world. In turn, the world of Indigenous knowledge includes language,

governance, philosophy, education, health, medicine, and the environment (McGregor, 2004).

For IndigenousPeoples.oral narrativesare relevantin t o d asgciétgbecauseoral
narrativesconnectthe pastto the present.Here, the orator constantlyevaluatesand
balances$i éold customswith newi d e (&€rsiikshank1990,p.21)As suchto address
these challengesand to avoid resistanceby the young generation teachingoral
narrativesand storiesnecessitatgualification, guidance,and creativity of the elders
who needto bridgethepastto thepresentindeed oneof thesignificantelementof the
Indigenousharrativess fi éunderstandingf aworldviewembeddedh Aboriginal oral
t r adi (Archibalds2008,p.13). A lack of cultural understandingf a particular
Indigenousworldview limits the processof uncoveringthe layersthat are embedded
within thelndigenousstories andindigenaisoral narrativesnayhavemanyvariations,
metaphorsandsymbolswith implicit meaningsandlayers(Cruikshank,1991,pp 11-
21).

In her book, TeachingCritical Thinking, bell hooks (2010) addsanotherdimensionto oral
narrativesThetwo chaptersTelling the StoryandSharingthe Storyarecompellingbecaus®f
the similarity to M U o aral narrativesandthe transmissiorof knowledgefrom generatiorto

generation.

Telling storiesis oneof thewaysthatwe canbeginthe procesf building community,
whetherinsideor outsidethe classoom.We cansharebothtrue accountsandfictional
storiesin a classthathelpusunderstananeanother (hooks,2010,p. 41)

Shecontinuesstoriesenchanandseducéecausef theirmagicalmulti-dimensionality
(hooks,2010,p. 51).

Indigenoustruths, or whatM U o neferasp 1 r U pakiwaitara(legend,story, folklore) or

k @r wvhito (ancientstoried, particularlythosepertainingto the creationof theworld and

how specific skills, arts or similar knowledge,was gained(Morvillo, 2010). ForMUo r i ,
Indigenougruthsform animportantpartof M U oideblogy(Anaru,2017). RanginuiWalker
(1978)maintansthat;

€ mythology canbe likenedto a mirror imageof culture, reflecting the philosophy,
normsandbehaviaral aspiration®f people Myths canfunctionin suchametaphorin
two ways.First,asanoutwardprojectionof anidealby whiché h u mperfaormancean
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be measurechndp e r f eSetondtydsadr e f | of autrentsonialpr acini ce 6
which caseit is more aboutvalidationof existingbehavioursaandprecedentgp. 20).

Kaupapa M U o Rangahau

Thisstudyadoptsan6 i n g ie & e rapproabhé@stheresearcheis:

1 MU owith genealogicalinks to N g (Maiiapoto;
1 A recipientof traditionalknowledgerelatingto rarangaandwhatumuka;and

T A kairaranga.

Nepe (1991) describeskaupapafias a conceptualisatiorof MU o knowledgé a n MU o r i
knowledgehasits origin in ametaphysicabasethatis distinctlyM U o (p.l7). Thisresearch

is locatedin akaupapavl U oideblogicalframework,asit will allow for ananalysisof MU o r i
knowledgefrom a M U o worldview. KaupapaM U o nesearcthasemergedrom the wider
kaupapaM U o education movementthat seeks solutions from within MU o cuitural
understandingst is a culturally safeandrelevantresearctapproactthatis locatedwithin the

M U owoildview andrecognisesheimportanceof tereomen gtilangaM Cbri (Irwin, 1994).

Nerida Blair (2015), an Indigenous scholar from Australia, supports the researcher's stance in
stating,iil am an Indigenous thinker unapologetically in the centre of this research with other
Indigenouspeoples. | priledge Indigenous Knowing rather than Westen Knowlédg).

As a staff memberof the institution Te WU n a o otearoa(TWoA) for the last 20 years,
startingasa Rarangaaiako (weavingteachey andnowin a moresenioracademiaole; the
ongoing compromiseof our cultural identity has beena continual battle. In saying this
however kaimahi(staff membersvithin ourinstitutionwerenotfully coherenandcohesive

in our approachto lived practicehencethe implementatiorof kaupapav Hanga(Edwards,

2013). Kaupapamatterfor discussionwU n a iftgdiscuss)is definedasa paradigmfor
researchmethodologiesand ethics. Westernframeworksand processesiave directedour
practices but the implementationof this paradigmprovidesus an opportunityto privilege

M U o wisdom and knowledgewithin the institution. WU n a mageulture,wU n a masa
languageandwU n a hagaaway. Within theinstitution,kaupapav U n a drigestheway in

which we rangahau(researchpy utilising elementsof koha(gift), U h u r u (safespgca)

practicekaitiakitanga(carefor) andachievem U uoraistateof inneressencer peace)2013).
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As the primary driver of this conceptfor TeWU n a p AotearoaEdwards(2013)positions

thefollowing,

KaupapaRangahauis a localisedapproactdealingwith methodologyandethicsfrom

our perspectivelt recognizeshatwe wishto claimandreclaimplaceandspacesuitable
to our tastethat recogniseghat we havea distinctive culture,languageand ways of

beinganddoingthatrequiresdiverseapproache§p.193).

Usinganinsiderapproachrangahaus thetermof whichtheresearchealignsto, andwhatin

mostcasesis linked closelyto non-M U o aoritextresearch.

Rangahatnasa holistic deepemeanimy thatis very differentform the westernnotion

of research. For MU o thereis a s simple explanationof Rangahault resonates
throughoutour culture,we breathet, we eatit, we hearit andwe seeit in ourw h Unau,
h a @ridiwi, on our marae(Te WU angao AotearoaRangahaiBtrategicPlan20151

2019)

Indigenous ResearchEthics

Although there are and have beenmany negativeconnotationsof how researchhasbeen
conductedwith, or without M U o we havenow learred to participate or not, assertingour
termsand proceduregor researchFor example,Clarke (1998 metaphoricallyrefersto the
researchas muka (the fine inner fibres of harakeke New Zealandflax) and describeshe
procedure®f researchasbinding andfitting together,a function of flax for our peoplefor

centuriesaspartof adistincttechnologicabndnaturalisectulture.

Mead (2003) has suggestedomeculturally specific ethical considerationgo be observed
whenconductingresearctin aM U o aommunity. Thesewill beappliedto this studyaswell.
Mead (2003) espousedhat these ethical approachesare relevantto researchin an iwi
environmentandaretheresponsibilityof theresearcher.

Smith, (1999 offerstheseelementsf researclprocesses,

w Aroha ki tetangata (A respector people)allowing peopleto definetheirown space
andmeeton their ownterms

w Kanohi kitea: (The seenface)theimportanceof meetingwith peoplefaceto face

w Titiro, whakarongo,kdero (Look, listen and speak)the importanceof looking,
listeningsothatyou developunderstandingndfind a placefrom whichto speak.
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w Manaaki ki te tangata (Shareandhostpeople be generousjakinga collaborative
approactto researchresearchrainingandreciprocity.

w Kia ti pato (Be cautious)eingpolitically astute culturally safeandreflexive about
ourinsider/outsidestatus

w Kaua e takahi te mana o te tangata (Do not trample over the manaof people)
sounding out ideas with people, disseminatingresearchfindings; and about
community feedbackthat keepspeopleinformed aboutthe researchprocessand
findings.

w Kaua e mahaki (donotflauntyourknowledge}hisis aboutsharingknowledgeand
usingour qualificationsto benefitor community.

(p.120)

It is, contendedhatM U o aethicsandkaupapaangahawethics,areuniqueanddistinct. Ethics

flow from the ongoinglife of the communityandareembeddedn the customsof theh a p |

w h U rardiwi andwhatM U oreférto astikanga(correctprocedurecustom) rangahauand

kawa (protocol, custom)that is ethical considerationsnvolve presentcommunity realities

(Edwards & MoekePickering, 2005). Edwardsand MoekePickering (2005) infer that
tikangarelatesto practicesand thoughtsthat are contextualy acceptableandwise and are

specificto aplace,spacefimeandpeople Following on from this statement, it is evident that
MUOori were not always, treated with the resp
them.(Smith 1999)

According to Lambert (2017d) Kaupapa Rangahau is the applice
framework to rangahau activities, culminating in a framework for engaging in rangahau
activities in Te Wananga o Aotearoa. In this respect, the ftadeermine the wayangahau

takes place in the institution atpdall l evel s

Bishop (1996) offers a further example of cultural redefinitibrough colonisatiorhas

di storted MUo.rThis disition has graduatiteiceds MUor i andar r at i
ways of knowing the world. Kaupapa MUori the
it carves out a space for MUor| to articul at

ways that are culturally appropriate
It is fair to acceptthatIndigenouspeopleshavenot beentreatedwell in the areaof research

either with or without their knowledge. This conviction has beenwell documentedby

esteemea@cademicsn both Aotearoaandotherindigenouscountries.
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Theword'research’ itself is probably one of the dirtistds in the Indigenous world's

vocabulary. When mentioned in maiydigenous contexts, it stirs up silence, it conjures

up badmemories (Smith, 1999)As Smith (1999) points oufiWe have a historyfgeople

putting

MUor i

under a mi

croscope in the

the looking are giving themselves the power to déf{p&).

Moorfield (2006) also states the following

It is of courseimportantthatthe sourcesof writing areacknowledgedin the pastthis
hasnot alwaysbeendone,an examplefrom AotearoaNew Zealandbeing,the textsin
M U o collectedby Sir GeorgeGreyin themid-19" Century.While mostof his material
waswrittenby MU o espegiallywiremuMaihiTeR a n g i k rdreef theseauthors
wereacknowledgedby Greyin his publicationg(pp.115116).

Durie (2011) providesinsight about the ethics of engagementvith MU o foii research

purposesEngagementvith M U o is rore effectivewhenthe termsof comingtogetherare

clear and when the acceptedorotocolsfor encountethavebeenmet. Table 3 below is an

Indigenousbioethicsframeworkdevelopedy MasonDurie. Thetableis brokendowninto

threecategoriesvhich articulatesand providesthe researchewith an understandingf an

ethical researchframework. This framework by Durie (2011) definesthe developmenibof

relationshipsasanessentiatlemento the outcomeof theresearchiesolution.

Figure 6: An Indigenous Bioethics Framework

Ethical Domains

Ethical Principles

Ethical Outcomes

Eco-connectedness

Mauri-ake(integrity of species)

Integrity of ecologicalsystems

Tangata whenua (people &
environment

Balanced relationship between
peopleandenvironment

Ma t genhdurance)

Resourcesustainability

Engagement KawaUiwi (procedurakertainty) Humandignity, safety& vitality
Koha (reciprocity) Mutual regard
Wh a k a m Uenlghteament) Gainsfor futuregenerations
Empowerment Rangatiratangéetainedauthority) Guardianshipf data& processes

Kaitaikitanga(Guardianship)

Increasedesearcttapability

Whakamangcapability)

Benefitsfrom research

Note Theethicalframeworkhelpsto defineandvalidatether e s e a warltiview. &daptedfrom
N g tihi w h e tNavigatingM U o futiresby M. H. Durie, 2011.
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MoanaJackson(2014) offers yet anothervariationto the ethicsof researchAs a keynote
speakeatthe He ManawaWhenudndigenousResearciConferencen 2013 Jacksomefers
to thegreatii r e d eof whoveelare, ElsdonBestwho wrote uncivilised folk suchasour
M U o areinot boundto do muchthinking, or to indulgepurposefulyinme t ap hy@d c s é 0
KotahiResearclhnstitute,2014). In his keynote Jacksomotedthecommenty Bestasquite
foolishandstupid.WriterssuchasBestarewhat! r i hRhmssleméfersto aséethnographic
trapperéwho portrayandcreatenegativaémagesof M U o andthesestill tendto dominatethe
views peoplestill haveof M U o (Td Kotahi Researchnstitute,2014) As Jacksorargues if
theearlyethnographievritersexploredv U o auliureandits languagavith trueethicalintent,
then the negativeimagesand definitions they advocatedrelating to MU o wduld seem
immediatelyfoolish (Te Kotahi Researchnstitute,2014).

Indigenous Methodologies Models and Pedagogies

Many Indigenousscholarsare developingtheir own exemplarsfrom which to explain their
researchyhich arelocatedin anindigenoudrameworkastheyaregroundedn anindigenous

worldview.

Blair (2015) providesa perceptiveexampleof how she as an Indigenousresearchehas
contestedher spacewithin a sectorof colliding coursedetweernthe Academyandindigenous
knowing.Blair (2015)refersto the academyasthe @rick Wall6andIndigenousk n o wias g 0 s
ANaterlilyd She namesher model of research,A Philosophical Foundationi Lilyology.

Lilyology is notjustthewaterlily, it doesnot existwithout afurthercontext.

Furthermoreaccordingto Blair (2015)waterliliesaregroundedn the Country:water
Country, connectingand relating throughrhizomes,deepin the subterraneamvorld.
(Blair, 2018,p.37)

Blair (2015)further explainsthe watercountry connectghroughthe rhizomeswhich lie deep
in the subterraneanvorld. Rhizomes,act as a vehicle for storage,carry nourishment,and
growth. Therhizomeshold the spiritualk n o w i andjitGsghesestories alongwith wisdom
thatguiderespectiveontology.Fromtherhizomesnergethewaterlily whichhasalong slender

stemrepresentingn Lilylogy, Indigenousknowing (Blair, 2015)
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Figure 7: Lilyology reclaims and repositionsustralianindigenousk n o w iinnagibrant,
theorising space

Note: From Privileging Australian IndigenousKnowledge: Sweetpotatoesspiderswat er,and | y 6 s
brick wall by NeridaBlair, 2015

Indigenousnethodologieselpindigenouscholargo frametheirresearchto locatetheirwork
andto utilise culturally appropriatgparadigmsFor examplethelate JohnTe Rangianiwaniwa
Rangihaufi d e v e & diagrantmaticamodel, which was designedto assistnonrM U o to i
understandheM U owoildviewmoree f f e ¢ (Kadi-Mdhyta)2010,pp.16-17). The

RangihauModel demonstratesi t hddistic nature of the M U o wairldview and the inter-
connectednessf MU oaulturalc o n ¢ éKadi-81ahuta,2010,p.16).

33



Figure 8: The Rangihau Model

Pikehatanga Pakehatanga
I |
Politics Reo Mauri
| -
Economy Mana Thrangawaewae
\ / Archa \ /
Whanaungatanga ~— Kawa Archa Maoritanga Aroha Tapu ——  Wairua

\ Archa / \ ‘
/Hui Kat Marae ———  — Hakan \

Tangihanga Whenua Arts & crafis

Pakehatanga Pakehatanga

Note: The RangihauModel is diagrammaticaiindhelpsnon-M U o undlerstandhe M U o woildview.
Adaptedfrom Ka%i & Higgins,2004,p.16.

Another example is the@nga Model developed by Dr Rachaeli#aviahuta (2010) for her

doctorate. K&ai-Mahuta(2010)Ju s ed t he Rangi hau Model as a t el
natureofaNlbr i wor | dvi@@Mah ( tpa @EehgaMedbiDde monstr at es
different concepts can be woven togethethia form of traditional raranga, the art ofUbfi

weavingo (p.20).

Furthermore, Ké&i-Mahuta (2010) states,

This traditionalart form, is closelylinked to the performingartsasthey both belongto
Te Kete Aronui. Te Kete Aronui is oneof thethreebasketsf knowledgeandpertains
to love, peaceandthe artsandcrafts.Furthermoretheyarelinked throughwhakapapa.
Rarangdalls unde themantleof Hine-te-iwaiwa, whois the Atua of childbirth, raranga
andanythingpertainingto women(p.20).
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Figure9: The Toenga Model

Note: The TeengaMo d e | highlights how MUori cultural conc:¢
Kadi-Mahuta, 2010, p.20.

TakinginspirationfromtheT § e Mapel theArts andCraftsconcepin theRangihauModel
will be usedas a portal from which the researchehasdesignedan Indigenousmodel and
methodologyspecificto this researchThis modelwasdevelopedor theresearchés Master
of Arts thesisandis framedwithin one specificiwi construct,that of the researchées iwi,

N g UManiapoto. However,it hasbea informedby the collectiveiwi knowledgeacquired

by thekairaranganvolvedin thisresearch.

Themodel, calledT e K a w a is th#ltiligenousmodel the researcheevelopedor her

Master of Arts thesislt reflects her creative practice in tineaking of her cultural artefact
because she made a korowaconsists of four diamonds with 18 triangles in each diamond, a
total of 72 inner triangles. Each of the four diamonds shapes are two triangles joined together,
one reflecting the other as a noirimage. The nine inner triangles within each of the eight
larger triangles symbolise the battle formatibre K a w a, @ hallhthrk of the leadership

of the ancestor Maniapoto.
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Figure 10: Te Kawau Model

NAV \ A 4
AA

v aitinkitang,
Harakeke 'A' Koha

Note: The model Te Kawau M U r depictsthe strengthof weaversand their commitmentto the
preservatiorof therarangaart-form asit pertainsto the makingof korowai Te KawauModelby G.
Taituha,2014.

The colours contained within the triangles
Mani apoto in whatu muka. These colours are r
(bark used for dyeing reddi s h)aifdrthe matunal,colobrg na u
of the mukafibre. Forty-eight of the inner triangles across all four diamonds, that is twelve

triangles each <contain key <concepts relatec

Maniapoto

Thefollowing Indigenousnodelhasbeendevelopedo reflectthe creativepracticeof making

awhariki, the cultural artefactfor this doctorate. The modelis called,fiTe Pl take 0
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Figure1ll:TePi t ak e

The name for the model in Figure 11Tise P Twhiehkmeansthe Foundatioa It is an
appropriate name for this moded itserves as eeminder to the researcher of the importance

of thefoundationallearning undertaken in the makingterwh Ur i ki ; herOfcreat.
significance, ishatt he name Te Pitake was wused in a fo
her own maraé& Napi Napi. Therefore, the researcher relates her learning and teaclukg ba

to her own whUnau, hapIiThisgves viicerio thedolledihg Byt i Ma
showing another example of mahitahi through raraaga in this instance, the making of

whUr i ki

Like the T 9 e Mgdal andthe Te KawauM U r Model the designis basedonmUt aur ang a
M U o(r N U knowledge mndspecificallythedomainof Hine-te-iwaiwa, the spiritual guardian
of rarangaGuided by Hinge-iwaiwa, womenare the main practitioners of weaving, and the

guardians of the knowledgé rarangdor future geerations.

Eachof the 18 strandsof harakeken thew h U rcontainsa nameof a techniqueor process

usedin themakingofw h Ur i ki

Name Meaning
Hono Tojoin
Tapiki To lock off
Whakairo Pattern
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Whenu Bladeof harakeke

WhUr i ki Mat

Tapiki Tahi/Rua To lock off over and under ong over and
undertwo

Hauhake Harvest

Papa wh U r parieli

Hiki Seami to join betweereachpapa

TahaMaui Whenulaid to theleft

Harakeke Phormiumflax

Takitahi Overandunderone

Takirua Overandundertwo

Raranga Toweave

Tikanga Thecorrectway

Ara Row

HUpi ne To soften

TahaMatau Whenulaid to theright

Creatinglndigenousmodelsof researctprovidesan anchorfrom which to embedindigenous
knowledgeor mUt a u M& o igta the narrative. It allows the researcheto anchorher
researchwithin aspecificindigenoudramework. It alsocreatesa segueanto understandinghe
useof M U opedagogyn theresearchergarningasthesupervisiorprocessvith hersupervisor

washbasedn the culturalconceptof 6 a k(leatn).

Mahitahi 7 An IndigenousPedagogy

ProfessorTania K aabof Te IpukareaResearchnstitute designedan Indigenousmodel of
supervisiorto illustrate the way shesuperviseser postgraduatstudentslt is simply called
Mabhitahi i a collaborativepractice. K a ¢ &mithHendersonMcRaeTarei, Taituha, Te
Ratana& Abraham(2021)say,

Mahitahii s under pi nned by MUor i phil osophies, wor |
MUoOT i approach to supporting succe#tsf ul compl
alsosupports teaching expertise and development of skills for the supervisor/s in their

teaching and learning practice. Mahitahi adopts strategies such as tdakana

methods, whanaungatanga methods, culturally responsive methods that encourage

cultural identity, sense of place and belonging and establishes the relevance of

mUt aur an gpostgstuate iesearoh supervision, and the teaching and learning
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environment . Centr al ar e MUOor i concepts and
whanaungatanga (building of respectful relationships, creating a sense of belonging),

manaakitanga (the caringqmess entwined within building respectful relationships

required to build selbelief and confidence in learnesshich are important elements

of theMahitahi Model The use of these MUor concepts art
and enable a safe environmeor teaching and learning. It also strengthens the

relationship between student, supervisor, the institution and the comr(pmit{z16).

Figure 12: The Mahitahi Model

Academy Academy

(Sour c etal,2B24) 06 a i

K a 6etail(2021) describes th&lahitahiModel in Figure 12as

é f e at g malt-level interrelated connections and elements that are central to

MUoOT i and Pacific postgraduate studentsd educ
research capabilities and skills required for working wittieir communities. The )
Mahitahi Model is grounded firmly in te ao ML

pou (pillars) that underpin the model.

The learning that occurs in the mabhitahi process, shifts from traditional Western models

of educatord supevisors/ teachers possessing all the knowledge, to a model that
affrms manee nhancing propensities for all i nvol ved
advisors to MUor.i masters and doctor al stude
operating at the same lewaid as such, allows for ako (reciprocal learning and sharing)

to occur which is integral to the postgraduate led@snsuccess. Furthermore, the

Mahitahimo d e | provides insights on how to support
learners to be successful [mth academia and when researching within their own
communities. Through a greater understanding

learners experience postgraduate research supervision and their journey navigating the
tertiary institution environmentnalerstanding the factors that affect completion (either
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positive or negative), the academy is in a far better position to take actions that address
barriers to MUor.I

any existing

and Pacific

systems and procesgéat can enhance completion of their qualificati(ps 1516).

It is the MahitahiModel that was the cornerstone of our (three weavers within the

collaboration) supervision with the Professor. It shielded us from the impact of Western rules

and

processes

of t he

0 ac ade my dleamihgandhelpedv e

us to be ourselves in the proceBke Mahitahi model and indeed Te Ipukarea provided the
that s

space and

t he

pedagogi cal

framewor k

The timeline and period of this exegesis186031970, will highlight the approachthat the

kairarangavasrequiredto adoptwith theintroductionof a newlanguagenewmaterialsnew

technologyJocal andnationalgovernmentaw andtheinteractionwith newcultures.

The impact of colonisationon the kairaranga
Durie (2005)states,

The colonisingprocesshasbeencostlyto MU o nait only in economictermsbut also
in termsof humansufferingandculturaldegradationUnderstandingf tikangathathad
servedas guidesfor socialintercoursejnteractionwith the naturalenvironmentand
encountersvith othertribes, meantlittle in the newworld wherelaws andregulation
designedor westernminds, and derivedfrom British commonlaw and custom,held

sway(p.14).

Durie (2005) providesfurtherinformationto a timeframeof eventsin thetablebelowandthe

responseto colonisation Durie (2005)states,

é that while severelytestingM U o endurancecolonisationhasalso boughtbenefits
that would not only positiontribesto copewith situationsof loss, but alsoto acquire
skills necessaryto competein a wider arenaincluding educationand technology,
agricultureandsilviculture,tradeandcommerceandmanagenentandprofessionalism

(p.16).

Figure11: MU o r i

response

to col

oni

Positive
engagement

Overt
opposition

Withdrawal

Accommodation

Reclamation

Time-
frame

18201859

18601879

18801899

19001974

1975

Trade

Resistance

Retreat

Acceptance of
systems

new

Political
restitution;
autonomy

legal
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Technology | Defiance Isolation

Features | Education Warfare Detachment Statedependency
Religious
conversion

Note TheM U oresponseéo colonisation Adaptedfrom Durie, 2005,p.15.

Thevariousformsof assimilationforceduponour peopleduringthe periodof Te Huringa(the
changing)had a directimpacton the K U h Kiairaranga.This was one of the main reasons
leadingto formidablebarriersin the transmissiorof M U o knowledge Janguageresources

andcustomaryaluesrelatingto N g Mahi a Te WharePora.
Pendergras(1994)confers,

In the early daysof the twentiethcenturycloakmakingfell into badtimes, seeming
almostto have beenexhaustedy the creativity and innovationthat had inspiredits
remarkablerogresgor overahundredyears Hugeareasf forest,andwith thebirdlife
that dependeduponit, hadbeenclearedfor farmland The protectionof native birds
becameecessaryandtraditionalfeathersvereno longeravailablefor cloak making.
The economicdepressiormandthenWorld War 11 disruptedthe rhythm of village life.
You menleft for the battlefieldsof EuropeandNorth Africa, andwomenmovedto the
citiestofill gapsin theworkforce.Thelastgeneratiorof cloakmakersventto join their
tupuna(ancestors)taking with themtheir knowledgeandskills. The craft almostdied
(p-12).

Durie (1997)furthersubstantiatethis,

But the greatestblow to the organisationof Maori knowledgeand understanding,
occurredin 1907 when the Tohunga SuppressionAct was passed.By outlawing
traditional healersthe Act also opposedViaori methodologiesandthe legitimacy of
Maori knowledgen respecbf healing theenvironmenthumanbehaviourthearts,and
thelinks betweerthe spiritualandthe seculanp.34).

To be fully understood and appreciated, the kairaranga must be liberated from the
historiographies of the Western world that gelee raranga and by association kairaranga, to
art and craft, and those who insist on explaining and describing them from outside of their
culture.

Conclusion

This chapter provides the foundation from which to understand the origins and evolution of the

tteachings of NgU Mahi Te Whare Pora and t
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coll ective, that i s, Te KUhuirindaaThe importamcg a wi t
of a MUori worldview and the met hoteranchmrgy ado
the kairaranga ife Huringa from 1860 to 1970 and begins to identify how her role changes

with the impact of colonisation. Intrinsically, the kairaranga, draws upon the teachings of her
tupuna and aligns herself intimately with érakapapa throughout this period to survive and

to protect her artform for future generations.

O coming generations, listen be strong,
Uplift the arts left by our ancestors for the good of the people of Aotearoa.
Be strong o youth lest the treasures of your ancestors be lost as a portrayal for the
future,
my inward strength stems from the dim path bought by our ancestors from Hawaiiki.

Rangimarie Hetet2015)
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Chapter 2

Te Aho Tuakiri: Examination of socichistorical constructs

Introduction

The second thread examines effects of sbatorical constructs by timespan that have
impacted on the identity of the Kairarandggocichistorical processefiscussed in this chapter

involve a combination of social and historical factors relating to soclatthis circumstance,

the interaction bet itsdngpact oM thevolitionandgourfeyd taeh U a n c

Kairaranga weaved within these effects

For the purpose of this exegesis, attention will be given to the impact oftssimacalfactors

on the rol e of .Ltibrotedkihhthese fastard idertified witgirathis chapter

are not the full and finalisting of factors. The chapter intends to highlight a number of
corroborate oppression systems and the impact of these activities to the historical and social
influences of Aotearoa and tbatalystef f ect on t he KUhui Kairar ancg

The trickleeffect of these oppression systemsubtle, unseen, implicit, but probe deep into

the cor e of Witthese éffects contiee abruptbut necessargivoto f t he KUh u
Kairaranga to hold her place within her customary spaeetinga fight or flight modep a d a p t

o r .dSheewduld endure, tribal warfare, land wars, educational and cultural restxdiicts

did not respect and recognise hereredstanding withinhewh Unau, hapl or i wi

To comprehend the impact of assimilation during the Te Huringa period, it is crucial to go back
in time and to gauge thmindsetof European intruders who ventured to our lands. It is fair to
say that those European explorers whiedanto the largest ocean in the world were shocked

to realise that the islands they initially thought they were discovering for the first time, had not
only been discovered prior to their arrival, but had been settled for a long period of time by the
Pdynesian people (Finney, 1994).

Whenthe early Europearexplorersdid happerto crossoneof the Polynesiarislands,
the presencehere of thriving communitiesof tall, handsomepeople puzzledthese
intruders from anotherocean.As proud Atlantic seamenwho had only recently
developedhetechnologyof theocean spanningvesselsandof waysof navigatingfar
outof sightof land,theyhadtroubleconceivinghowtheseseeminglyprimitive islanders
who were without ships or compasscould have precededhen into this greatestof
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w o r lock@nsSomerefusedevento considethatideathattheancestorsf theseStone

Age islanderscould haveeverysailed greatdistancs into the Pacific to discoverand

settle the island there, and they soughtto explain the presenceof thev oy ager s 0
descendanti®n the middle of theoceanby othermeans(Finney,1994,p. 5).

The supposition from the earliest of European explorers of Polynesian methods of seafaring,
including their canoes and methods of navigation were mipadible with intentional
exploration and settlement of the numerous islands of the P&Eifioey, 1994). These
seemingly primitive islanders who couJd not
were in fact leading a very industrial existeno@yever theywere soon to be invaded by an
incursion of European explorers (Finney, 1993jowing globalawareness of minerals, flora

and fauna and of the people in Aoteatmgan to intensify European explorer inter€steanic
exploration was driven byhe entitlement ideal of scientific investigatjahus began the

charting from island to island, cataloguing the plants and animals and investigating the

islanders, their languages and customs (Finney,)1994

The drive towards MU @ rinpleneerstes! ithmough ahe iEducatiomw h i ¢ h
Amendment in 1847 and wunderpinned by Govern
1960s, and the wider implications of Government policy which impacted on the resources,

which the KUhui Kai rcantiraetgeapracteavi |y rel i ed on

Westerncivilisation whenit arrivedon Aotearoa'shore,did not allow its womenfolk
any powerat all - they weremerelychattelsin somecasedessworthy thanthe men's
horsesWhatthe colonizerfoundwasalandof noblesavagesarrating... storiesof the
wonder of women. Their myths and beliefs had to be reshapedand retold. The
missionarieswere hell-bent (heaverbent) on destroyingtheir paganways.Hence,in

the re-telling of our myths, by Maori male informantsto Pakehamale writers who
lackedthe understandingndsignificanceof Maori cultural beliefs,Maori womenfind

their manawahinedestroyed(Jenkins 1988 p.12)

Astute theorists such as Fi nlimdaggnouwspebple€Wwith mk s y
an immense collection of literature describing thentita of early European explorers to

conquer and in turn opprebBwdigenous peoples throughout the world.

Prior to the arrival of Europeansh a pwkre the main political and economicunit,
recognisinghe mana(authority)of a seniorchief. Therole of the chief, the conceptof
mana,andtheimportanceof thec h i abilit§ t® providefood werecrucial aspectof
earlyM U osodiety.M U oleatlershimndkinshipprincipleswereresilient,flexible and
adaptabléWard, 1973 pp. 5-10).

44



Tribeshadmorethanoneprincipalfood supply.Aruhe (fernroot) wasa staplefood for
all, with coastaltribesalsorelying heavilyonfishing andinlandtribesnaturallyrelying
moreon forestproducts(Firth, 1959 p.67)
These examples of observations from a coloveéte provide yet a glimpse into the society

that the KUhui Kairaranga was a part of, and

Between the decades 8601970 socio-historical issues influenced the design of weaving
practiceswoven artefactsanidh e v oi ce of t.hPessiblyelien morekallingr ar an
is the silence of the KUhui Kairaranghs i n av
timeframedefinedas the period of mass colonisati@shcroft, Griffiths & Tiffin, 2013) sav

the erosion of t,ncudingthe staiua of ratdigaas a revéneligenceis y

art form.

As well asdirectandindirecteconomiacontrol,the continuinginfluenceof Eurocentric
cultural modelsprivilegedthe importedover the indigenous; colonial languageover

local languageswriting over orality; andlinguistic culture overinscriptive culturesof
otherkinds of languaggdance graphicarts,which hadoftenbeendesignatedso f o | k
cultureéd (Ashcroft, Griffiths, & Tiffin, 2013p, 53).

Socichistorical systems and structures strategically put in place a snowball of assimilation
forced up o n-hiddiealcircumstanBes andthent er acti on bet ween

P U k erbabically begarhie evolution and development of AoteaNew Zealand as a nation.

M U o Societywasin disarrayin theearlynineteenttcentury.ln theyearsfollowing the
signing of the Treaty of Waitangi, British forces,imposedpeace bringing an endto
intertribal warfare, torture, slaveryand cannibalism.The outcomefor M U o waks not
catastrophibutdemographicecoveryastheM U o populationsteadilyrecoveredrom
theravageof theterrible past.Theway aheadcouldthenbebasedn commonidentity
andequality. Thatwasa greatachievemento be celebratedRobinson2016,p.5).

The abovestatemenby Robinson(2016)fi t hwast greatachievementobec e | e b (p.&)tdees o
notsitwell with theresearcheTheinteractionbetweerM U o andpakehaboughtaboutfurtherunrest
for MU o this unrestwas centeredaroundland confiscation leadingto loss their turangawaewae,
identity, culture and language. It is also importantto note that the unrestand injustice evolves
throughouthedecadegoncentratednin Te Huringawith societalsystemsandeventshatimpacted
ontheidenity andof the Kairaranga.With theseeffectscomethe abrupt,but necessargtanceof the

K U hKairarangao hold herplacewithin hercustomarspacetriggeringafight or flight mode6 a d a p t
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ord i @wderthedecadeshehasendurediribal warfare Jandwars,educationaandculturalrestraints,
all of which havenotrespecte@ndrecognisederreveredstandingwithin herw h U nhaaumriiwi.

The researchehas identified the following socichistorical factorsthat validate this notion of an
evolving effect on the Kairarangaand not a stagnantor completedone. The lack of voice of the
Kairarangaasoutlinedin the belowsocichistoricalfactorsdoesnot validatethattherewasonimpact
onthe Kairarangamoresothe oppositeasthe lack of voice in mostcasesvasdueto the inability to

havetime andspaceo create put a concentratioron meresurvival.
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Figure 12: Timeline of socidhistorical factors
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New Zealand Settlements Act 1863
Prior to land losses and the immediate decades following the Treaty of Waitangi signing,
MUOori were | raNMewgZeéehakadddseeconomy with muc

producegmanaged and labouredy MU o r i

Economicactivity throughouthis periodwascharacterisetly trade alliancesandnew
enterpriselntroducedcrops,suchaspotatoesandmetalimplementsvereincorporated
intotheeconomyTheBritish Governmensoughto regulateheaffairsof NewZealand
throughthe signing of the Treaty of Waitangi. Following the signing of the Treaty,
M U o comtinuedto increasetheir economicproductionand participationin the cash
economyin orderto fully participatein theincreasedconomicopportunitiegrovided
by growingnumbersf settlerg(ConsedineB. 2007, p. 2)

Firth (1959 ¢ o nTobes had mdre than one principal food supply. Aruhe (fern root) was a
staple food for all, with coastal tribes also relying heavily on fishing and inland tribes naturally

relying more on forest product§p.67)

European settlers who were struggling to survive in Auckland and other towns were being fed

by MUor i . Land was a commodity anHQNgi kahgal
(led by King Tawhiao (Figure 14) refused to sell (Ministry for Culture aedtagye, 2020).

The fact that a people who were characterised by colonial empires as inferior were holding the
upper economic hand did not sit well with European communities making their mark in Ne
Zeal and. The Social Darwhnnsm MbDeborycoht é Kkt
to not work fast enougfwhittle, 2009) MUOori werenét just disapp
connecting with European settlers. Something had to move this along and justify that

Europeangould win the survival of the fittest.

Settlers and their supporters were successful in lobbying the British Parliament to establish a
New Zealand Parliament in turn to give them more authority to acquire mord lendse of

law would provide the desid coloniau p per hand on MUor i as with
new parliament meant voting rights would go flendownersalone. Landowners were the

settlers, not MUor i

The New Zealand Settlements Act of 1863 is felt by many iwi across the natios siagle
pece of | egislation whods whole and true puropyp

(Waitangi Treaty Grounds, 202{Ye Kotahitanga o Te Atiawa, 2019 is upon the basis of
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this legislation, that many iwi have and continue to claim compensation and cultural redress.
The New Zel and Settlements Act set in motion
to make decision about their la@do Ma 12018)y , The Act connected an

groups of protecting their rightful land as rebellious activity against the Crown and her subjects

within New Zeal and. The option for MUori b
According to tle Ministry of Culture and Heritage (2020), legislation was passed by parliament

enabling fithe confiscation (raupatu) of MUor
rebellion against Her Maj estyods eceuwfthegameé,t y 60

given to them by Her Majesty herself ensuringfibemary legislative mechanism for raupatu
T sweeping land confiscations that were supposedly intended to pieisiliord while

recouping the costs of fightithe ware( O6 Ma | | , ey page anbgd

Thiswasas hattering blow for MUOor i, w tbuat faced t onl
generations of institutionally racist legislationheTCrown made amendments to the Act which

meant that the land would be returned, but unde€tbe/n rather than customary title, making

it easier to be oisold which ledtd h e ¢ o lovenership &king dold.

O6 Mal | 8)writgs,2 0 1

Within parliamentitself, Jameg-itzGeraldwasone of few MPsto offer anythinglike
unequivocaloppositionto the SettlementsAct, which he describedasanfi e n or mo u s
cr i andfdoc o n tothaTregtyofWa i t angi 0.

As Native Minister two yearslater, FitzGeraldwaspersonallyresponsibléor someof
thelargestland confiscationsunderthe A c t é FPeUik énlpasitionsof powercame

outof thestoryunsullied(para.15).

With the devastating impacted ownership and access to their traditional lands, accessibility to
sights of significance and natural resouicds a t K U h u i adrliad onfar geaeratioas h
to continue their practice (Taituha, 2014)

New ZealandLand Wars from 1860s

The Treaty of Waitangi was signed by 40 chiefs in 1840 on the lawn at Waitangi in the Bay of
Islands. According to Robinson (2016), in relation to the signing of the Treaty was a great
achievement. But was this in fact an achievemendftro r i ? After the sign

settlers began to arrive by ship enticed to Aotearoa New Zealand by the New Zealand
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Companywi t h the promise of | and. According to
began to feel the tafdfeesctt oowfartdhda hedtrt [0eowandé r asth
was the beginning of land conflicts in 1847 with the final campaign in 1B7@se wars

touched many aspects of life but the common and most obvious reasons for such conflicts was,
MUor i h a che Briish wantedritd t

Throughout Aotearoane can often see the ridged hills, where fortified villages once stood or
cenotaphs acknowledging a battle sit€hese landmarksare visud reminders of thdand
conflictsthattook placeduringthe period of 1848872 Within the Tainui boundaries, the
visual reminders can be found and felt in the trench wabfaitée siteof Rangiriri(Pihama &
Bennett, 2021)

For the people of Tainui, the proclamation to forcefully pledge allegiem@aieenVictoria
onthe1l®July 1863 was a terrorist attack on the
saw the rapid entry of troops into their boundaries, crossing thexld at Owh i r i Stre
signalling the beginning of a new warfare, not against other tribes but against a new common
enemy of all tribes. In the eyes and hearts of Tainui, this movement clarifies the primary
objective of the Crown and Governor Grey at the me annitildté(Pihama & Bennett,

2021)

Figure 15: Kongi TUwhi ao

ﬁ
p

Note:Fr o m GCydopesliaof New Zealand [Auckland Provincial District], Iyclopedia
Company Ltd, 1902nhttp://nzetc.victoria.ac.nz/tm/scholarly/Cyc02GY¥ig-Cyc02Cycl0151a.htrl
CCBY 3.0

1 The New Zealad Company waa private company formed to encourage people to move to the colonies
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Inter-generational scars of injustice created in this period are also found in the names given to
places caught in the crossfire of conflict. Within close proximity of the Ranigaitie siteis

the |l ake K@plera named af teaverldoking hills hsotlseg gunr
attempted to flee the battle. Within Tainui, there are also many of the second and third
generations of |l and defenders simply but p

examples of the enduring pain or injuries of these bhattiles.

Historians refer to the wars of thel® e nt ury i n New Zeal and as t he
Anglo-MUo r i War s o rOd&hd |anid ¥inlg, 200& andWalker, 2004). The
warstestedM U o r i a n dé eeldtienshipThe@awnb acqui si ti on of | anc

wasin most cases biprce. Theeffects ofcolonialwarfare caused thousandsf — Mtt leave

their turangawaewae (homeland), consequently giving the British an opportunity to settle and

or take possession of ttolndsF o r Mt ampact ofheéloss oftheirland continues today

with ongoing land claims, negotiations and dispui€bere was a growing awareness amongst

MUor i of the colonisation process and i mpac
Europe (Walker, 2004pp 110-112). iSupporters of the King Movement (primarily the North

Island) sought to retain their land, which they recognised as being the basis of their economic
social ordero (Ward, 1973, p.38).

From its origins in the 1850d)te Ki ng Movement was the first e
a new polity with which to confront the onslaught of colonisaf{B®allara, 1996) Historian,
Sinclair(1991)contends the main reason for war waspetition for land, with other factors

such as the determination of the colonial government to assert authority over New Zealand and
friction due to racial prejudice.

By 1865, the Crown had acquiredthe Southlsland, Stewartlsland,and much of the
North Island either by purchasegconfiscationor it had beenclaimedas6é wa st el and 6 .
Therewas,however alargepartof the North Islandwhich remainedeyondthecurrent
reachof colonisatiorandsettlementmuchof which now cameunderthe scrutinyof the
Native LandC o u Law$passedhroughthis periodwereoftenconflicting anddueto
frequentamendmentsjot alwayseasyto understanar apply. The Native Land Court,
throughits variety of laws, bestowedegal rights on individual M U o tni1865some
nineteenmillion acresof landwasconsideredo bein M U o gustomanytitle. By 1909
morethaneighteermillion acresof this land hadbeensurveyedandwasin individual
ownership Almost noneif thislandhadbeensettledoy MU o (Cbnsedine2007,p.6).
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Figure 16: Map of the New Zealand Land Wars

MNorth Ivland of
New Zoaland
“Ie 1ka a Maui

g WRLLINGTON

o S )

Note: Ryan& Patham, 1986Adapted fromhttp://newzealandwars.co.nz/maps/

The New Zealand Land Wais now acknowledged more accurately within mainstream New
Zealand as not a romantic or unfortunate war, but a strategic move tovards al|l mo st

i ncompr ehensi bforeits Indiggneus natohg O GoMaslol ey , 2019) .
O6Mal | eptatds@B @1 9) he wars were fought between
mi sl eading because for one thing, MUori foug
the Crown were promised that their lands would be retained and protected of which did not
happen( O6 Mal | ey, 2019). The f,bght MUgrimagolcaeeye
to sufferat the strong arm of British assimilation and colonisation. The New Zealand Land

Wars touched the |iving, along with those ye

In the context of the Kairaranga, the New Zealand Land Wars provides a point in time where

the forced removal from lands would have also forcibly removed Kairaranga from their
harvesting systems. |t i s the reslklmrecher 6s
disrupted the ability for a Kairaranga to continue thesaving practices the environment

they were accustomed to. Because of warfare, the ability to have the time and space to create
may have taken a back step to the need to survivedep er at e ci rcumst an
communities had to make | ife or death deci s
hap T ( 06 Ma | IOreyof these @detiSions would be to move into areas with less harvest
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or harvest that now required to support aggburce more population. It is the authors opinion
t hat the forced removal of the Waikato peopl

overpopulation(Belgrave, 2017) In the two decades after the Waikato wars, the Waikato

Mani apoto people under the | eadership of the
and survival by retreating to the thick bus
within a sta¢ as its bordersolidified,and i ts constitutional i dent
necessary move increased the population of T

t he ar eads n at aiteraféctsof vasatsa placed an. unpredetish economic

and social, economic and spiritual depravity on the collective, with many accounts of the
months after the battles being remembered as a time of hunger. Itistisee a opgintore r 6 s
that the ability to lift out of a space of depravity toditime and space to create would have
been a mountainous challenge. The fact raranga survives today is testament to the ability of

the Kairaranga to do this, but the number would have decreased sheerly by death rates in this

period.
Figure 17: At Haeehuka, King Country, 1885
: "i!‘~/"’/‘l; .
e W
“:wéfl:m;}},.h ‘
Note:Haerehuka is identified as a primary meeting point

The image also provides a visual representation of the decades after war where no woven dresk385yorn.
New Zealand, by Burton Brothers studio, Alfred Burton. Purchased 1943. Te Papa (C.010034)
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Native Schools Act 1867 and Native School Code 1880

Education in tradt i on al MUor i society was under pi nn
knowledge from the beginning in the womb. Motharantedbriori (lullabies) to their unborn

children (Calman, 20H} . Children grew up within a wh
activities that were cruci al to t he@hildemr vi val
were taught activities such as gathering and preparing foodgheeaveto carve and prepare

for warfare. They leaedwithin an oral culturesuch as waiatas@ng) whakatauki (proverbs),
korero tawhi t ofstofigs)asdtwbakapapgenepldgy). Most importantly they
learredto work within groups, learning how to cooperate with others for the betterment of their

e xt e nd e dThelkalbanaaga witin this setting was both a teacher and a learner within

this setting, a part of a circle of knowledge that was creatively transmitting and embedding
knowledge into pieces for storage for the next generation.

Still in economic, social, culturabnd spirual disparity, the Kairaranga would now see a
foundational component of the ability to continue legacies of Raranga within communities
would be replaced with imperial teaching and learning structéveshe Governor of New
Zeland from 18481868, George &y through the power of the pen implemented a suite of

Araci al amal gamation policyo (Cal man, 2012c
system. According to Cal man, the effect was
theme iduM&lbronepolicy until the 1930s0 (par

for many colonisedndigenous nations is to take pity brdigenous peoples who have found

t hemsel ves i n tsoucthurdie ptrhaevm ti(Caltoan, A& mam . Br i t o
This assumption was yet another belief of the time of British superiority and their proficiency

of civil i s amndwseen by Mé&goveinmeasebeaten down enough where they

would make a favourabloung colonyfilled with labourers at thdisposal of the Crown

The 1867 Native Schools Act established a system of secular village primary schools

under the control of the Department of Nati v
policy t o as sPunkisdugtly@stridiibo was to bercanducted entirely
in English. Under the Act, it was the respons

school for their children, form a school committee, supply land for the school and, until

1871, pay for half of the buildngdoss and a quarter of the teach
this, many communities were keen for their children to learn English as a second

language and by 1879 there were 57 Native Schfidtsaries and Learning Services,

2017,p.3

The Native Schools Act of B3 and the implementation of its systems under the Department
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of Native Affairs set in motion the battle o
removed from their language this time, and given instruction in English with harsh penalties

for reverting back to native tongue. The bullet had been replaced with the strap with dire effects

on the language still being felt within families and communities over 150 yedrskoa-6 a i
Mahuta, 2011; Ministry for Culture & Heritage, 2021).

Missionary schds were established under the arm of the Anglican Church Missionary Society

and soon to be followed by Methodist and Catholic churches; and by 18Watilie School

Act was implemented. This would now see thilage primary schools under the control of

the Native DepartmenMUor i wer e r equi r esdchodsanddnributettoe | an d
the costs of a building and the salary of a teacf@alman, 2018, p.3.

According to Royal (2003), Marsden referred to the 1867 Education Aciitasal genocide.
The 1867Native SchooAct decl ared that MUori were not ¢
and the school grounds were deemed as a place of cultural conflict. By suppressing the

| anguage, MUori culture would be eroded, and

Furthermore, Mea®003) arguethe mere fact that a minority have an inherent understanding

of tikangatKBoamament to the ferocity of the
and its policydr i ven i ntention to undermine and r e]
valuable. Mead blames a variety of reasons for this lack of understanding. Reasons,include
Aactive suppression by agencies of t he Crow
general belief among both politicians and educationalists that progreds\aatopment meant
turning away from MUor i culture and accept.i
w o r |IMeaxd, 2003pp.23).

Accor di ng t o heSnspedtohfor N&iGelSZhpols, Mi James Pope introduced the
Native Schools Code in 1880The Native Schools Codeas the foundation of the wake

education system was to operate, and it also outlined the process for establishing Native
School® (p. 3&Further mor e, the Code informed tea
used in the junioclasses as a tool to introduce English to children. This assisted in reinforcing

the assimilation policy androdingt he st atus of te reo MUor | as
in Aotearoa New Zealand (Smith, 201
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The Native SchoolsCodeof 1880acceptd anassimilationistanguagepolicy, calling

for theinitial useof M U o andrapidtransitionto English.By 1903,the new Inspector
of native schoolssawno reasorfor any delayin using Englishandimposeda banon

the useof M U oin school,aimingto implementthe Direct Methodfor the teachingof

foreignlanguage¢New ZealandDepartmenbf Educationl917).Theseassimilationist
languagepolicieswereamajorfactorin thedepartmenof bilingualismandthegrowing

statusof English. M U oweieonly permitted packinto schoolcurriculum,asanoption

subjectin 1909(Spolsky,2005,p.70).

Figure 18: Karioi Native School, 1908

AucklandCity Libraries- T U m PKJit K & a Sir ®eorgeGrey SpecialCollections
Reference7-A12343) (heritageimageRecord(aucklandcitygovt.nz)

The drive towards MU o assimilation was implementedthrough socichistorical
educatiorsystemauntil the late 1960s. Within the contextof a Kairarangatheir place
within the transmissiorof knowledgehadbeendevaluedandprimarily deleed. Her
ability to learnandto teachhadbeenshiftedfrom a centralcomponenof the fabric of
hersocietyto ahobby,

Tohunga Suppression Act 1907

MUor i i nherently understood and recogni sed
communities they set values that reflected a close and intimate relationship with people and the
natural environmen{Durie, 199). Tr adi t i on al MUor i heal ing en
psychic, physical and ecological with a wide ramfdealingactivities being practiced by

tohunga gkilled person, chosen expert, priest, hggBurie, 199). However, by the start of

the twentiettc ent ury, the MUori approach to healing
the official of the day. The colonial pen would continue to challenge this worldview, and
consequently the Tohunga Suppression Act of 1907 was introduced.
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